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[bookmark: _Toc93320698]1.Overview
Torfaen Local Authority (LA) aim to create inclusive cultures and communities in our early years settings and schools to maximise the educational opportunities for all Torfaen pupils. We want all children, parents, and staff to feel equally valued. Breaking down barriers to children’s learning to encourage their full participation by offering all children an education, which is designed to enable them to be included, and participate fully, in the society to which they contribute and from which they benefit.
The Local Authority’s Early Years and Inclusion and Pupil Support teams provide a wide range of services to early years settings and schools. These aim to promote inclusion and supports school with advice, guidance, and support to help them plan and meet the needs of pupils who are vulnerable and those who have or may have Additional Learning Needs (ALN) as part of our graduated response.
The majority of pupils will have their needs identified, met and monitored within their early years setting, maintained mainstream school or college. All children and young people learn in different ways and at different rates.  In every education setting there will be some learners who progress at a slower rate than others. These learners will benefit from differentiated good quality teaching and learning and universal support. Some pupils will be identified as having an Additional Learning Needs and require more targeted interventions and a small number of pupils will require more specific Additional Learning Provision provided by their setting. 
This document sets out Torfaen’s service offer and processes for meeting the requirements of the ALN and Educational Tribunal Act 2018 and sets out how to access the Local Authority services and provisions for early years learners.
This document is for the following groups of Early years professionals:
	
· Early Years Settings.
· Child Minders
· ALNCos and ALN Leads in Early Years settings. 
· Teachers and support staff
· LA Inclusion Staff
[bookmark: _Toc93320699]2.The Additional Learning Needs and Education Tribunal Act 2018 (ALNET)

The Additional Learning Needs and Education Tribunal Act 2018 (ALNET) will be implemented in Wales from September 2021. 
The principles underpinning the ALN system are:
(a) A rights-based approach
(b) Early identification, intervention and prevention
(c) Collaboration and integration
(d) Inclusive education
(e) A bilingual system
The vision of the Welsh Government is to deliver a fully inclusive education system for the learners of Wales. Planning should be flexible and responsive, and professionals should be skilled and confident in identifying needs. The learner should be at the centre of everything we do, and they and their parents or carers seen as equal partners in their learning; this is known as Person Centred Practice (PCP).
There are 11 key changes from the previous legislation:
1. ALN to replace term SEN
2. Act to cover 0 - 25 year olds
3. A unified statutory plan called the Individual Development Plan (IDP)
4. Increased participation of children and young people (PCP)
5. High aspirations and improved outcomes
6. A simpler less adversarial system
7. Increased collaboration
8. Avoiding disagreements and earlier disagreement resolution
9. Clear and consistent rights of appeal
10. The ALN Code 
11. A bilingual system

2.1 Responsibilities of the Local Authority

The Code sets out the role and responsibilities of the Local Authority in detail and those most relevant to Early Years learners are as follows:

10.1. 	Every local authority must designate an officer to have responsibility for coordinating the local authority’s functions under the Act in relation to children under compulsory school age who are not attending maintained schools.  The designated officer is to be known as the ‘Early Years Additional Learning Needs Lead Officer’ (‘the Early Years ALNLO’). 

6.1. 	Local authorities must make arrangements to provide people with information and advice about ALN and the ALN system.  In doing so, they must have regard to the principle that information and advice provided under the arrangements must be provided in an impartial manner.  

11.5. 	Where it is brought to its attention, or otherwise appears to a local authority, that a child for whom it is responsible may have ALN, the local authority must decide whether the child has ALN unless one of the following circumstances applies: 
(a) an IDP is already being maintained for the child; 
(b) the local authority has previously decided the issue and is satisfied that the child’s needs have not changed materially since that decision and there is no new information which materially affects that decision.
 
11.21. If the local authority decides that the child has ALN, it must prepare an IDP for the child.  

1.81. Local authorities are directly responsible for meeting the needs of children and young people with the most complex or severe needs and those who do not attend a maintained school or FEI (including those below school age). 

1.85. 	Local authority funded non-maintained providers of nursery education have a role in supporting local authorities to identify ALN and in helping local authorities to fulfil their statutory obligations. 
2.2 Definition of Additional Learning Needs (ALN)

The Additional Learning Needs Code for Wales 2021 provides a clear definition of what constitutes an additional learning need: 

Definition of additional learning needs:
(1) A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.
(2) A child of compulsory school age or person over that age has a learning difficulty or disability if he or she —
(a) has a significantly greater difficulty in learning than the majority of others of the same age, or
(b) has a disability for the purposes of the Equality Act 2010 which prevents or hinders him or her from making use of facilities for education or training of a kind generally provided for others of the same age in mainstream maintained schools or mainstream institutions in the further education sector.
(3) A child under compulsory school age has a learning difficulty or disability if he or she is, or would be if no additional learning provision were made, likely to be within subsection (2) when of compulsory school age.
(4) A person does not have a learning difficulty or disability solely because the language (or form of language) in which he or she is or will be taught is different from a language (or form of language) which is or has been used at home.

Just because a child or young person has a disability or a medical condition, this doesn’t automatically mean that they have ALN. It is only if their disability or medical condition prevents them from accessing mainstream provision and they need ALP that they are considered to have ALN.

2.18. 	Those children and young people who are considered ‘more able and talented’ do not have a difficulty in learning on the basis of their enhanced ability or talent.  These children and young people may require enhanced opportunities and challenge in order to reach their full potential, but this ought to be provided as part of differentiated teaching.  
2.2 Additional Learning Provision (ALP)

Definition of additional learning provision:
(1) “Additional learning provision” for a person aged three or over means educational or training provision that is additional to, or different from, that made generally for others of the same age in—
(a) mainstream maintained schools in Wales, 
(b) mainstream institutions in the further education sector in Wales, or
(c) places in Wales at which nursery education is provided. 
(2) “Additional learning provision” for a child aged under three means educational provision of any kind. 
(3) In subsection (1), “nursery education” means education suitable for a child who has attained the age of three but is under compulsory school age. 
 
2.15. ALP for those aged under three can take many forms; for instance, group work or individual support - where it is educational provision of any kind. This might include, for example, educational provision in Flying Start or specialist health, physical, communication or sensory support.  This can take place in an education setting or elsewhere.

2.42. 	In the case of young children, learning ought to provide the opportunity to develop their knowledge, skills and understanding of the world through exploratory play and experiences.  Children with ALN might require ALP in the form of exploratory play, or other ALP to enable them to access appropriate play opportunities/activities. 
[bookmark: _Toc93320700]3 Graduated Response	

Early intervention is key and we apply a graduated response. Support and strategies are put in place when children are exhibiting emerging needs. Many learners have developmental needs that with regular attendance at early years settings and access to good quality universal provision make appropriate progress and do not have longer term needs. This may prevent learners from developing longer term needs and requiring more targeted or specific provisions.




The Local Authority’s Early Years and Inclusion and services provide a wide range of services which aim to promote inclusion and support early years settings with advice, guidance and support to help them plan and meet the needs of learners who have emerging needs and those who have or may have Additional Learning Needs as part of our graduated response.
The majority of learners will have their needs identified, met, and monitored by their early years setting. All children and young people learn in different ways and at different rates.  In every setting there will be some learners who progress at a slower rate than others. These learners will benefit from differentiated good quality provision, teaching, and learning and universal services. 
Torfaen promotes the Personal Centred Planning approach for all children who have emerging or identified needs and have a My PCP document alongside a One Page Profile and Action Plan for parents/carers and professional to follow. 
Some learners will have an identified need and require more targeted interventions provided by their setting or from the Local Authority services following a request for involvement for advice, guidance, or intervention. A small number of learners will have severe and complex Additional Learning Needs which require specific and individualised additional learning provision to be put in place for them through an Individual Development Plan (IDP). 
[bookmark: _Toc93320701]3.1 Monitoring learning

Observation and assessment are important tools in monitoring the progress of individual learners and determining what stage they are at on the graduated response. Early years settings can use the following model to develop a growing understanding of the learner’s needs and what supports the learner to remove barriers to learning and make good progress.
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	Monitoring process and template
	

-  




Early years settings will monitor the progress of individual learners regularly to determine the support and provision they require. They will gather a range of information to support them to plan the next steps for the learner. 

Sources of evidence could include:

· standardised screening or assessment tools and frameworks.
· observational data;
· the quality of their work.
· developmental checklists;
· scaling questionnaires.
· assessments from other agencies, such as health bodies, and
· behaviour and social emotional questionnaires and standardised test

If a learner continues to experience difficulties accessing learning and making progress, despite high quality universal and targeted provision, they may be considered to have severe and complex needs. As outlined in the normal curve of distribution, this is likely to be less than 2% of the national population.
[bookmark: _Toc93320702]3.2 Levels of Support

Provision to meet the needs of pupils with emerging needs or for those who have or may have Additional Learning Needs (ALN) will fall into one of three tiers.; universal support, targeted support or specific support. As the triangle suggests, the majority of children will have their needs met by accessing the universal offer, some will be receiving targeted support and a relatively small number of children will require specific support (Additional Learning Provision).
For each of the three tiers of provision (Universal Provision, Targeted Provision and Specific Provision) the Early years setting will plan, monitor and review their  decisions and actions to meeting the child’s needs. This process builds into a growing understanding of the child’s needs and of what supports the learner requires to remove barriers to learning and make good progress.
It must be noted that there will be some children with profound and complex needs will be accessing the specific and individualised support stage immediately. 
[bookmark: _Toc93320703][image: ]
[bookmark: _Toc93320704]4 Universal Offer

Meeting the needs of learners with emerging needs or those with ALN is part of a whole early years setting approach. Learning environments are tailored to meet the needs of all children and young people, so they can make progress in learning and wellbeing.

The key to meeting the needs of all learners lies in the staff’s knowledge, skills, and abilities. The staff’s capacity to then match this knowledge with identifying ways of providing appropriate access to the curriculum for every child and young person is also critical. 
Reasonable adjustments can be required to overcome barriers to learning, these can be associated with seating position, timings, resources etc. For individuals who require reasonable adjustments following the graduated response within the setting, a My PCP profile may be developed to share this information with all stakeholders.  

[bookmark: _Toc93320705]4.1Transition – good practice

Smooth transitions within the Early Years depend on a commitment from all professionals involved to develop positive communication links. In order to promote continuity for all children experiencing transitions between settings, it is important that there is a shared approach between all those professionals involved. 

For families with children with additional needs, change may be particularly stressful and the transitions process should be given particular consideration. Families may be concerned about how their child will settle and whether the nature of their child’s needs will be understood. They may require more visits and opportunities to visit the setting and get to know staff than other children. It may be helpful to provide children (especially useful for children with speech, language and communication needs and children on the autism spectrum) with photos of the setting, including pictures of staff, the toilets and the front entrance. 

With parental consent, the childcare setting staff should notify the Foundation Phase school/setting about the additional needs of children as early as possible so that they can plan effectively to meet those needs. The Early Years Educational Psychologist should be notified as early as possible of the FPN to ensure the needs of the child are met when transitioning. Any documentation should be passed on as early as possible, preferably with a face-to-face meeting, which includes parents. A One Page Profile or an ‘All About Me’ type information can be written with the child/ parents and professionals which can be sent to the receiving Foundation Phase setting. 

To achieve a smooth transition, practitioners should ensure that the receiving setting/school is aware of the child’s progress and his/her future developmental needs. This should include information about the particular strategies that have worked in the childcare setting and the equipment and activities used. Information should be provided to the Foundation Phase setting well in advance if adaptations or specialist equipment will be needed. 

Ideally regular meetings should be held between the Advisory teacher, Additional learning Needs Co-ordinator (ALNCO) and teacher (or Foundation Phase setting leader). Ideally, other relevant professionals involved with the child’s care should be invited to discuss the child’s requirements and support needs.  This should be in the form of a PCP meeting, as directed in the new ALNET Act.



	Torfaen Transition Policy and Procedure
	


  




[bookmark: _Toc93320706]4.2 Person centred Practice (PCP)
PCP is a collection of tools and approaches, based upon a set of shared values, which can be employed to effectively plan with a child/young person, rather than for them.  PCP tools assist the child/young person, to consider what is important to them at the present time, encourage them to think about what would constitute a successful future, and to actively identify the support they require to achieve this future.  A person-centred approach helps to develop the child/young person’s circle of support by involving all the people who are important in that child/young person's life, including parents/carers, and professionals working with them. 
There is no single method of working; it is more a collective of approaches and styles, making it more difficult to define.  Adopting a person-centred approach is a way of giving the child or young person at the centre of a plan a voice and a say in what happens to them.  Individual professionals have expertise and knowledge and know what is ‘important for’ a child but a successful plan needs to be balanced to reflect what is ‘important to’ the child also.  
There are five key principles of Person-Centred Practice:
1. The person is at the centre
2. Family members and friends are partners in planning
3. The plan reflects what is important to the person now (and for the future) their capacities and what support they require
4. The plan helps build the person’s place in the community and helps the community to welcome them. It is not just about services, and reflects what is possible, not just what is available
5. The plan results in on-going listening, learning, and further action.

	PCP Guidance for settings 

	


	PCP Guidance for professionals   

	





[bookmark: _Toc93320471][bookmark: _Toc93320707]4.2.2 What is a One Page Profile?

A One Page Profile captures all the important information about a person on a single sheet of paper under three simple headings: what is great about me, what and who is important to me and what do I need a little help with and how can you help me.  

	One Page Profile document

	




[bookmark: _Toc93320472][bookmark: _Toc93320708]How can they help us to support people better?
One Page Profiles are easy to develop and help us to support people better by:
· Helping us build better relationships by truly understanding what really matters to the person in their life and the way they are supported to live it
· Providing a record that can move with the person as they transition from service to service or use multiple services
· Being regularly updated to reflect people’s changing circumstances and aspirations
· When staff have One Page Profiles, the people being supported feel like they get to know the person, rather than just the job title
· When used at work, they can contribute to more person-centred teams, where individual strengths are recognised and different ways of working are taken into account

[bookmark: _Toc93320473][bookmark: _Toc93320709]4.2.3 What are Person-Centred-Practice Meetings? 

Person-Centred-Practice meeting uses person-centred thinking tools to explore what is happening from the person’s perspective and from other people’s perspectives. This results in outcomes and actions for person-centred change, and ensures that a range of people are involved when the review is happening, and that their views and ideas are recorded in a structured, step-by-step way by :
· Making sure that we’re truly taking into account the experiences of the person, their family and those supporting them when reviewing how well things are going
· Creating an environment where people are made to feel comfortable in expressing themselves honestly
· Developing actions that are based on experiences and learning, leading to an environment where we’re constantly improving our support 
Learning environments are tailored to meet the needs of all children and young people, so they are able to make progress in learning and wellbeing.

	My PCP template 
	


	My PCP Review template

	



  
[bookmark: _Toc93320710]4.3 Early Years Emerging Needs, Universal offer: Intervention and support 

Within Early Years we look at how we can support families with an emerging need, where resources are available.  We aim to provide an integrated approach to Family Support services utilising the existing structures and systems delivered by all Early Years Services. Torfaen Early Intervention Panel has been established to provide a single point of access, regardless of funding streams, to provide early intervention and additional support to vulnerable children and families identified for those with emerging needs under pour Universal services offer. 
[bookmark: _Toc93320711]4.4 Universal Torfaen group support and advice/guidance

In addition to each setting universal services and provision the following groups and services are available to access.
	 
Drop-in Groups 
	Drop in groups are advertised via Early Years teams and social media.  No referral is required, families do need to book a place:

https://www.facebook.com/TorfaenEarlyYears 

Muddy Marvels 
Outdoor drop in session that promotes playing within nature.
Each week we have a nature/seasonal based topic and use the natural materials around us to explore and learn.
Little Explorers 
An outdoor drop in session that incorporates language and play, playing within nature where families can have fun in a relaxed environment. The session will incorporate well-being and activities that will enhance early years education.

[bookmark: _Hlk80886146]Baby Allsorts 
Outdoor group for babies 3-12 months promotes:

· positive adult-child interaction at the earliest possible stage
· early attachment and communication skills
· a stimulation/communication rich environment through interactive, fun activities

Family Fun Time 
A drop in session that embeds the language and play programme. We share ideas and tips to help your child with play and talking skills where families can have fun in a relaxed environment. The session will incorporate well-being and activities that will enhance early years education. 

	Parenting Programmes
	Weekly group or 1:1 support for families on a more formal basis.  Access usually by professional referral using the following form but families can self refer:




Welcome to the World: 8 week programme
[bookmark: _Hlk80885238]Expectant mums are invited at approximately 22 weeks pregnant. This is group is supported by a Midwife. Focussing on Emotional Health. The importance of Attunement, Attachment and Empathy, the physical and practical needs and anxieties of parents to be.   
Playful Parenting:
To improve family relationships and children’s social, emotional and cognitive development, children 1-2 years.
Baby Elklan:
Interactive 8 week course for parents/carers and their babies aged from 3-12 months.
Let’s talk with your baby aims to:
Promote positive adult-child interaction at the earliest possible stage. Promote early attachment and communication skills. Provide a stimulation/communication rich environment through interactive, fun activities
Family Links: The programme is a structured, interactive parenting programme promoting emotional health and mental wellbeing, relationship skills and positive behaviour management strategies for parents, carers and their children. The programme offers a holistic approach and is suitable for families with children up to 11 years
Circle of Security: eight week programme: relationship based parenting programme which helps parents to understand their child’s emotional needs and strengthen their relationship with their child
Incredible Years 
Baby Incredible Years - formal group 9 sessions, appropriate for parents with babies 0-5months
Toddler Incredible Years - formal 12 week programme, appropriate for families with children 12-24 months.

	Educational Psychology 
	General advice and guidance (not pupil specific) /Training//Drop-in sessions/ signposting/Resources

	ASD Officer support
	General advice and guidance on ASD strategies Training//Drop-in sessions/Person Centred Planning/signposting/Resources

Drop-in sessions for pupils undergoing or about to undergo the ND assessment.



	COMIT
	




2

[bookmark: _Toc93320712]4.5 Useful links – Universal 

[bookmark: _Toc93320477][bookmark: _Toc93320713]Early Language and Communication 

	· Aneurin Bevan University Health Board (ABUHB) Speech and Language Therapy: https://abuhb.nhs.wales/files/speech-and-language-therapy/ 

	· Helping your child learn about language

	· Helping young children who stammer

	· Helping your child with unclear speech

	· Speech Sounds - Guide for Parents

	· ‘Talk With Me’ Poster (English)

	· ‘Talk With Me’ Booklet (English)

	· Tips for Talking - children aged 3y -3y11m years

	· BBC Tiny Happy People https://www.bbc.co.uk/tiny-happy-people 

	· Hungry Little Minds (activities for 0-5) https://hungrylittleminds.campaign.gov.uk/ 

	· I Can CPD Short Course https://ican.org.uk/i-cans-talking-point/cpd-short-course/ 

	· I Can Universally Speaking birth – 5 tct_univspeak_0-5_update.pdf (ican.org.uk)

	· Welsh Government Talk with me https://gov.wales/talk-with-me



	Parenting. Give it Time. Guidance and Support from experts in Wales 

	https://gov.wales/parenting-give-it-time 



	Torfaen Early Years ALN module Training Delivery – to book onto training contact Childcaresupport@torfaen.gov.uk 

	Module 1 - ALN ACT Awareness
Module 2 - Code of Practice/Role of ALNCO (from spring term 2022) 
Module 3 part 1 - Introduction to Person Centred Practice
Module 3 part 2 – PCP meetings and Reviews
Module 4 – Smart Targets
Module 5 – Creating an Inclusive Setting
Module 6 – Working with Professionals 
Module 7 – Working with Parents 
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[bookmark: _Hlk95252524]For more information on services available please contact the Family Information Service on our freephone 0800 0196330, visit the Torfaen Family Information Service website or e-mail fis@torfaen.gov.uk
[bookmark: _Toc93320714]5 Targeted provision 

Where a learner has been accessing universal provisions but following monitoring and review using the person-centred planning approach the learner continues not to be making appropriate progress the setting may consider putting in place targeted interventions. The setting will have a range of targeted provision in place which can be short or long term to meet an identified barrier to learning.  This can also include support from staff with specific training, accessed through resources or request for external interventions.  A One Page Profile is developed with all stakeholders which provides key information on the pupil to all working with the individual.  This will be reviewed at least annually.  Within the targeted intervention, there will be set targets of focus, through which school staff will continue to track and monitor progress.

Targeted Interventions and support provided by Local Authority services can be requested from the Early Years Intervention Panel. The panel will review the information received from the setting and discuss what targeted interventions/support may be required for the learner.  Any interventions/support awarded will be monitored and reviewed by the panel.

The Intervention panel is a multidisciplinary team of LA staff which includes Early Years officers, Educational Psychology, ALN and ASD officers. It is a single point of contact for settings to request access to services where they wish to receive advice or LA targeted interventions to support the learner. The panel discuss the information provided and decide on the appropriate interventions/support required. Interventions and pupil progress are monitored.

5.1 Early Support Panel - Single point of access 
	Early Years Request Form
	





	The request for involvement form is completed by the setting and are returned to the Early Years ABS hub (EY-InterventionALNPanel@torfaen.gov.uk).


[image: ]
	The request is checked to ensure that all information that is required has been submitted. Criteria for each grant is met. Settings will be contacted to provide missing/additional information where necessary prior to discussion at the panel. 


[image: ]Onward signposting or requests for other agencies involvement are made where appropriate

e.g. Tafarn Newydd/

	Panel meetings are held every two weeks and each request is discussed and the intervention of request for support decided upon. 



	After the panel: Childcare settings and parents/carers are notified by email.  This is followed up in writing to the childcare setting and parent/carers and is completed within 5 working days of the panel date. 



Monitoring – following the intervention of advice the panel will monitor the support/intervention provided and request updates on a termly basis. 




5.2 Identified Need, Targeted Torfaen group support - Early Intervention 

The following targeted interventions and support can be accessed via the Early Intervention panel single point of access request of involvement.

	Wriggly Woos
	A small group for children aged 17 months – 4 years with or waiting for a diagnosis of Autistic Spectrum Disorder.

Access following professional referral normally following 15 month Health Visitor review of 18 month WellComm assessment.

Access through Early Support Panel 


	 
Playing Together Group
 

	A small group for parents/ carers and children 15 months – 35 months with global delay.
 
The group focuses on developing play skills.  Parents are provided with a weekly ‘Talk with Me’ strategy and children have Individual Play Plan targets.

Access following professional referral normally following 15 month Health Visitor review of 18 month WellComm assessment. 

Access through Early Support Panel 

	 
Talking Together Group
	A small group for parents/ carers and children 18 months - 35 months with delayed talking skills.  
 
Parents are provided with a weekly ‘Talk with Me’ strategy and children have Individual Play Plan targets.

Access following professional referral normally following 15 month Health Visitor review of 18 month WellComm assessment. 

Access through Early Support Panel 


	Short term home support
 
	1:1 session for parents/carers and children aged 0-5 years who need support to develop their child’s play and talking skills before accessing group.




	[bookmark: _Hlk92797705]Early Year’s Childcare Support Officers


	Children requiring support are identified during transition meetings.

The Early Years Support Officer / Childcare Offer Support Officer work with the family and Childcare Setting to co-ordinate any additional support, resources and/or training to support attendance at Childcare.

Access through Early Support Panel 


	Educational Psychology
	Access through Early Support Panel 

Advice and Guidance to settings to support and plan for individual learners.

Educational Psychology consultations and observations /Individual learner planning/ Multiagency meetings / Bespoke training


	ASD officer 
	Advice and Guidance to settings to support and plan for learners.

Group or individual consultations and observations /Individual learner planning/ Multiagency meetings / Bespoke training








5.3 Useful links 
	ASD
	
https://gov.wales/sites/default/files/publications/2019-01/ways-of-supporting-learners-with-autistic-spectrum-disorder-asd.pdf 

	Transition tool
	




[bookmark: _Toc93320715]6 Specific Support

A small number of learners will have severe and complex needs that despite universal and targeted provision being made for them they continue not to make appropriate progress and require individual or bespoke planning and support. A multi-disciplinary approach is required to maximise progress and develop and review additional learning provision.  This is where provision needs to be different from that which is provided by universal and targeted interventions and is specific and individual for the pupil.
These learners will require an assessment to ascertain if they require an Individual Development Plan. A request may be made to the Local Authorities ALN team to undertake an assessment of Additional learning needs to determine if an Individual Development plan is required.

Identifying if a learner has Additional Learning Needs (ALN) which will require a Local Authority Individual Development Plan (IDP) will be based on a wide range of evidence gathered over time. Most children will have their needs met by their childcare setting or non-maintained nursery education provider through universal and targeted interventions. Referrals to outside agencies may be required for some children to provide additional advice to support the setting to plan for the learner. 

[bookmark: _Toc93320480][bookmark: _Toc93320716]The ALN and Education Tribunal Act 2018 states that :
The possibility that a child has ALN might be brought to the attention of a local authority in a number of ways.  It may start with a referral from one of a wide range of different agencies and professionals.  For example, a provider of childcare or non-maintained nursery education might inform the local authority where it suspects a child has ALN.  Alternatively, a health body might have formed the opinion that the child has or may have ALN, and brought this to the attention of the local authority in compliance with its duty in section 64 of the Act.  Concerns might also be expressed by the child’s parents.  These concerns might be raised through a non-maintained education setting (if the child attends one) or directly with the local authority. Parents’ observations of their child are often crucial to early identification.  Local authorities and non-maintained nursery providers should be open and responsive to such expressions of concern and take account of any information (chapter 11.6)

All requests for an ALN assessment should be made too the ALN team at AdditionalLearningNeeds@torfaen.gov.uk 

[bookmark: _Toc93320717]6.1 Local Authority Decision Making

The local authority has a duty to decide whether a child under compulsory school age who is not attending a maintained school in Wales has ALN. 

Where it is brought to its attention that a child may have ALN by parents/carers, professionals or any other party, the Local Authority must determine if a child has ALN by taking expert advice and gathering information from those involved with the child’s healthcare and learning. 

The early years settings system for observing and assessing the progress of individual children will be key in providing information and evidence regarding areas where the child is not progressing satisfactorily.

A parent/person with parental responsibility or professional can bring to the attention of the Local Authority that they think the child may have ALN and ask for an assessment to determine if they have Additional Learning Needs (ALN) that requires Additional Learning Provision (ALP) to support them. 

A request can be made by:

· The child’s parents/person who has parental responsibility directly to the local authority. 
· A provider of childcare or non-maintained nursery education who informs the local authority ALN Team where it suspects a child has ALN.  
· A health body where they have formed the opinion that the child has or may have ALN and brought this to the attention of the local authority in compliance with its duty in section 64 of the Act.  

NB - Consent from the parent/person with parental responsibility is required to enable the ALN team to carry out an ALN assessment.

The assessment to decide if a learner has Additional Learning Needs that requires an IDP for learners attending childcare or non-maintained nursery education will be undertaken by the ALN team and follow the statutory processes set out in the ALN and Education Tribunal Act 2018 and ALN Code of Practice March 2021.

Children attending nursery education at a maintained school will have their needs assessed by the school.


6.2 Identification of ALN and ALP

Applying the definitions to children under compulsory school age is slightly different for establishing whether a child under compulsory school age has ALN

(a) Does the child have a learning difficulty or disability? 

The first test is if the child has a learning difficulty or disability, that when they are of, compulsory school age, would have:

· a significantly greater difficulty in learning than the majority of others of the same age, or 
· a disability (within the meaning of the Equality Act 2010) which prevents or hinders the child from making use of facilities for education or training of a kind generally provided for others of the same age in mainstream maintained schools. 

(b) Does the learning difficulty or disability call for ALP? 

The second test is whether the learning difficulty or disability calls for ALP. 

· For children aged under three, ALP means educational provision of any kind that is assessed as required to enable the child to make progress. ALP for those aged under three can take many forms; for instance, group work or individual support - where it is educational provision of any kind. This might include, for example, educational provision in Flying Start or specialist health, physical, communication or sensory support. This can take place in an education setting or elsewhere 

· For those aged 3 and over, ALP has the same meaning as for children of compulsory school age and young people regardless of the setting attended. 

The Assessment process will take up to 12 weeks and through this process information will be gathered from all involved with the learner using a person-centred approach. 
Where it is agreed that the learners requires an IDP the assessment will determine what specific Additional Learning provision /support/interventions the learner may require to support them to access learning in their setting. The IDP when finalised will be reviewed at least annually to monitor and review the learners progress. 



6.3 Additional Learning Provision 
Early years providers should take steps to secure the ALP required by a learner if identified via the process - they do not have to wait until the IDP is written to put it in place. 
“Where a child receives nursery education funded by a local authority at a non-maintained provider, the provider should, where requested, help the local authority in the exercise of its ALN functions in relation to that child, including in instances where a child receives nursery education from both maintained and non-maintained providers.”
[bookmark: _Toc93320718]6.4 ALN Assessment Process for an IDP (12 weeks)
It is brought to the attention of the ALN Team that a child attending a childcare setting or non-maintained nursery may have ALN and a request for assessment is made from:

· A parent/person with parental responsibility
· Health professional
· Childcare or non-maintained nursery education setting

The request is sent to the  Additional Learning Needs email address:.mailto:AdditionalLearningNeeds@torfaen.gov.uk 
Early years setting, Health /Social Care professionals must obtain signed consent from the parents/person with PR prior to sending in the request.









Assessment Starts (Day 1)
LA note of date/ details of the request and record a summary of how the possibility that the learner has ALN has been brought to its attention or why it otherwise appears that the learner may have ALN from the information provided.
The assessment is started and letters confirming the assessment are sent to parents, learner and professionals involved. 





Gathering Information 
·  The Designated ALN Officer liaises with EY Intervention Team and requests reports/information from other professionals to gather information.
·  Letter sent to invite parents and professionals involved to a Person-Centred Planning meeting
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Gathering Information 

·  The Designated ALN Officer liaises with EY Intervention Team and requests reports/information from other professionals to gather information.
·  Letter sent to invite parents and professionals involved to a Person-Centred Planning meeting




PCP meeting
· PCP meeting takes place to share and gather information from all involved with child.
· PCP information is submitted to LA.



PCP meeting

· PCP meeting takes place to share and gather information from all involved with child.
· PCP information is submitted to LA.


ALN Panel 
· ALN panel review the information collected as part of the assessment process and decide if the child requires an IDP based on information presented.

· A letter confirming outcome of panel is sent to parents/carers the learner and professionals.


ALP – check code/clarify gap provision? 
Early years providers should take steps to secure the ALP if identified via the process - they do not have to wait until the IDP is written
“Where a child receives nursery education funded by a local authority at a non-maintained provider, the provider should, where requested, help the local authority in the exercise of its ALN functions in relation to that child, including in instances where a child receives nursery education from both maintained and non-maintained providers.”






Decision - Learner has ALN but does not require ALP to meet need and will not have an IDP

Decision - Learner does not have ALN

Decision - Learner has ALN that requires ALP so an IDP will be prepared.



Parents/professionals are informed of decision along with any panel recommendations for the learner.

Parents/professionals are informed of decision along with any panel recommendations for the learner.

Designated ALN Officer prepares proposed IDP using information collated from the PCP meeting and received information/reports provided to the LA from agencies involved.



EY Setting continues to meet need via graduated response and universal/targeted provision.


EY Setting continues to meet need via graduated response and universal/targeted provision.


Proposed IDP
Proposed IDP sent to parents for comment





Following discussions/meeting with parents the IDP content is agreed









IDP finalised (12 weeks)
Final IDP sent to parents and professionals.



IDP review
The IDP must be reviewed within 12 months of it being finalised. LA to contact all parties to set up review.



























7. [bookmark: _Toc93320719]Education, Early Years and ALN Team Key Contacts and Services    
 
	[bookmark: _Hlk95251114]Early Years ALN Lead Officer

Responsible for the ALN requirements for 0-5 years under the direction of the Head of Learner Support and direction and support from the core ALN Inclusion team and Early Years partners 

	Early Years Manager

Charlotte Dickens

charlotte.dickens@torfaen.gov.uk 

	Assisted Places
The grant will pay the childcare fees and/or additional support for individual children to access childcare at an approved childcare setting for an initial period of one term and up to a maximum of one year. Some families may be eligible to apply for both the childcare fees and the additional support elements of the grant.


	
Childcare Manager

Hayley Morgan
Hayley.morgan@torfaen.gov.uk 



	Childcare Offer
Under the Childcare Offer, Torfaen funds an Additional Learning Needs Support Officer who can provide support and guidance to Childcare Offer children with emerging and/or diagnosed additional needs. Support can be in the form of:

· Expertise for Childcare Offer providers and Foundation Phase settings/schools on matters relating to ALN.  Ensuring systems are in place to provide guidance, advice, support and expertise directly to registered Childcare Offer providers
· Working with individual families who have identified emerging needs. To support and provide information, advice and guidance, as well as contributing to the formulation, implementation, monitoring and evaluation of IDPs and the early resolution of any concerns
· Ensuring all Childcare Offer registered funded childcare settings follow the Early Years process for ALN children who may require additional transitional arrangements
· Supporting Childcare Offer registered childcare settings and attending the termly Torfaen Early Intervention and Additional Learning Needs Panel
Ensuring and supporting smooth transitions



	
Childcare Additional Learning Needs Support Officer

Dee Kostanjevec
dee.kostanjevec@torfaen.gov.uk

Anyone under the Childcare Offer can refer to this service, providing they have the permission from the individual child’s parents.  

Access through Early Support Panel 


	Flying Start Additional Support in Childcare
· The grant addresses statutory duties within the Childcare Act 2006 and secures sufficient play opportunities and childcare, suitable for children with additional needs
· It allows equality of access for children with additional educational needs into mainstream Flying Start childcare provision


	Flying Start Early Years Support Officer 

Michalla Metcalfe

michalla.metcalfe@torfaen.gov.uk


Access through Early Support Panel 


	Flying Start Outreach and Light touch 

Outreach
[bookmark: _Hlk95251417]Torfaen Flying Start Outreach ensures continuity of service to the most vulnerable families (assessed as least resilient/high need) that move out of Flying Start areas.  These families should already be well known to Flying Start services.  Children access all 4 core elements of the Flying Start programme until their 4th birthday or until there is no longer a need.  The same level of support is also offered to families that are placed in refuge.  Families in refuge are automatically considered to be part of the Flying Start Outreach programme.  

Light touch 
[bookmark: _Hlk95251462]There are families outside of Flying Start areas that, at certain times, require elements of Flying Start support, such as childcare that can be matched to a space already paid for or a family working with social services may need access to speech and language or parenting support– we refer to this as Light Touch.  Light Touch can be used to ensure necessary support for families with children aged 0 - 4 years who are deemed vulnerable with specific, time limited support required and identified for the family.  We wouldn’t anticipate this support to include Health Visiting as Generic Health Visiting already offers enhanced support to families in need under the remit of the Healthy Child Wales Programme.

	Flying Start Manager

Emma Treadgold

Emma.treadgold@torfaen.gov.uk 




Access through Early Support Panel 


	Child Development Funding 

[bookmark: _Hlk95251615]In Torfaen this fund will provide access to childcare for children aged 0-5 years of age that are developmentally delayed in the following areas:

· speech, language and communication
· fine and gross motor skills
· personal and social development

These children will have been unable to access routine support due to Covid-19 and the fund will allow them short term but intense sessions at childcare to ensure their needs are identified as soon as possible and enable them to catch up before they escalate to the point of crisis or no return.

	Flying Start Manager

Emma Treadgold

Emma.treadgold@torfaen.gov.uk




*Due to funding ending in March 2022 last request for support January 2022. 












	Families First Early Years 

[bookmark: _Hlk95251713]The type of support you could get depends on your families’ specific needs, which will be drawn out via the Family Support Assessment:
· assessing the needs of your family and putting together support to meet these needs
· coordinating support from different agencies, forming a TAF (Team Around the Family)
· arranging support if someone in your family has a disability
· advising on specific projects/services that can help your families specific needs

	Families First / Flying Start Operational Manager (Torfaen)

Lena Evans

Lena.Evans@wales.nhs.uk 

Tel 01633 647420 

Families First Self-Referral 

Tel 01495 766476


	Flying Start Enhancement 

[bookmark: _Hlk95252288]


	Flying Start Enhancement Co-ordinator 


Kate Pike 
Kate.pike@torfaen.gov.uk 

Access through Early Support Panel 


	Family Information Service 
Torfaen Family Information Service gives free information on services and activities for children, young people and families.

Information on other agencies who offer support and guidance to you and your family.
	Torfaen Family Information Service
FIS on freephone 0800 019633
fis@torfaen.gov.uk 



	Name of service 
	Service Description 
	Service contact details 

	ALN Team 


	The ALN Team is responsible for the administration of the Statutory Assessment/LA IDP process as outlined in the Special Educational Needs Code of Practice for Wales 2002 and from September 2021 ALN and Education Tribunal Act (2018) 
We work in collaboration with key partners, parents/carers, and children to offer advice and support throughout the assessment process and once a Statement/IDP has been issued. 
Role:
· Provide advice and guidance to education providers, parents, and other professionals regarding assessment the process.
· Write and amend Statements of Special Educational Needs / LA IDPs
· Provide a main point of contact between the LA, EY setting, parents and other professionals associated with an individual learner during the assessment process.

· Attend reviews for learners with a Statement of SEN/IDP to provide advice, guidance, and support. 

	Telephone 01495 742559

Email- 

AdditionalLearningNeeds@torfaen.gov.uk 

Civic Centre
Pontypool
Torfaen
NP4 6YB


When it is brought to the attention of the LA that a child may have ALN and a request for assessment is received a Designated Officer will be allocated as a link during the assessment process.

	ASD Support


	The Autism Support Officer works with parents, schools, and other professionals where learners have a diagnosis of ASD.  The officer provides advice, guidance and support to schools/Early Years settings enabling them to plan for children and young people on the  ASD spectrum and ensure they are  included and have their needs met.
Focus areas:
· Newly diagnosed
· Transition support

 A range of resources and training is provided for schools, parents, and professionals.

	Cheryl Deneen
Tel:  01495 766967
Email:cheryl.deneen@torfaen.gov.uk




A request for involvement form is required to be completed by a professional with parental consent.

Or 

Parents/carers can request involvement directly

	Educational Psychology Service



	The Educational Psychology Service (EPS) contributes to termly practitioners’ meetings to discuss service updates and cases where involvement from an Educational Psychologist (EP) may be needed. These meetings provide an opportunity to offer support at a universal level by identifying training needs and at a targeted/specific level for individual casework. 
Regular ‘drop-in’ sessions will be offered for settings and professionals, for issues at a systemic, group or individual level. 

Individual cases are prioritised for EP consultation, when they are ‘stuck’ or if the child is likely to need additional support in an Early Years setting or when transitioning to a school. EP involvement at this stage may include observation and assessment of a child, and a consultation with staff and parents/carers or a multi-agency/PCP meeting. The EP will review progress, as required until the point of transition. 


	Lead Educational Psychologist 
Alyson Costa
Email
Alyson.Costa@torfaen.gov.uk 
 

Georgina Doutre
Email
Educational Psychologist
Georgina.doutre@torfaen.gov.uk

	Sensory & Communication Support Service (SenCom)
	SenCom is a service comprising three specialist teams.
The service work with children and young people who have a speech, language, communication need or who have a hearing, vision or multisensory impairment.
The teams within SenCom provide a wide range of advice and intervention strategies including teaching. We are a person-centred organisation and our levels of intervention are matched to the changing needs of individual children and young people.
SenCom’s mission is to be a partner with families and schools in successfully including children and young people in all of school life and to ensure their learning journey meets no barriers to progress.
The Service is made up of three teams under the leadership of a Head of Service.
· Communication Intervention Team
· Hearing-Impaired Support Service
· Vision Impairment Service
SenCom are hosted by Torfaen County Borough Council and 
work regionally in Blaenau Gwent, Caerphilly, 
Monmouthshire, Newport, and Torfaen.
	Sensory and Communication Support Service
Brecon House 
William Brown Close 
Llantarnam Business Park 
Cwmbran Torfaen 
NP44 3AB 
Telephone: 01633 648888

E-mail: 
Sencom@torfaen.gov.uk
ComIT@torfaen.gov.uk 
HIS@Torfaen.gov.uk
VIS@Torfaen.gov.uk




	Parent Partnership Service
	Torfaen have a Service Level Agreement with SNAP Cymru. SNAP Cymru provides free, independent information and advice for parents of children and young people with Additional Learning Needs. They promote effective partnership working and recognise the importance of the active involvement of parents and young people in decisions about Additional Learning Provision.
	Free helpline: 0808 801 0608
Website: http://www.snapcymru.org
Facebook: http://www.facebook.com/SNAPCymru
Email: enquiries@snapcymru.org





[bookmark: _Toc93320720]8. Useful links and Information 

	ISCAN – Referrals for Other Developmental Concerns or Complex Health Needs
ISCAN North, Nevill Hall Children’s Centre, Brecon Road, Abergavenny, NP7 7EG
ISCAN South, Serennu Children’s Centre, Cwrt Camlas, High Cross, Rogerstone, NP10 9LY
ISCAN West, Caerphilly Children’s Centre,  Heol Las, Cwrt Llanfabon, Caerphilly CF83 2WP
North: ISCANSectorNorth.abb@wales.nhs.uk
South: ISCANSectorSouth.abb@wales.nhs.uk
West: 	ISCAN@caerphilly.gov.uk / ISCANSectorWest.abb@wales.nhs.uk
North - 01873 733163 / 01873 733164
South - 01633 748003 / 01633 748004
West - 02920 867447


	Single Point of Access for Children’s Emotional Wellbeing – SPACE-Wellbeig Panel
Information for families and Professionals booklet;




Katie White Katie.White@torfaen.gov.uk 01495 766799.



	SNAP Cymru
This is a national charity that provides free, confidential and independent information, advice and support for parents
www.snapcymru.org
0808 801 0608


	Tafarn Newydd – Action for Children
Tafarn Newydd support families with children in the early years sector up the age of 4, when they start school.  They provide support for families with children with complex medical and physical needs, ASD and global delay – keeping the family at the heart of their work, offering a holistic approach.
Tafarn Newydd offer children a 2 hour play session.  The ratio of children to adults is usually 2:1 and a max of 6 children per session.  They also have an outdoor garden designed for sensory approach.  
These sessions provide respite, where parents can sit in the parent room or leave site for 2 hours. They also provide a taxi service for those who are unable to get there.  All children have a key worker.
Tafarn Newydd support families with transition into school.
Professionals can refer using this form.


	NYAS  National Youth Advocacy Service info
Independent Advocacy Support Free helpline: 08008 8081001




	Serennu Children’s Centre 
Managed by Aneurin Bevan University Health Board and supported by Sparkle, this state-of-the-art building provides assessment, treatment, care, information, support and leisure services for children and young people with disabilities and/or developmental difficulties, all under one roof. This provides a more child centred and coordinated service for families.’
https://www.sparkleappeal.org/serennu



[bookmark: _Toc93320721]9. Glossary of Terms 

	ADHD

	Attention Deficit and Hyperactivity Disorder’ – ADHD is a range of problem behaviours associated with difficulties with attention span, including restlessness and hyperactivity.

	ALN

	‘Additional Learning Needs’

	ALN Co-ordinator (ALNCo)

	A member of staff of a school or early education setting, who has responsibility for co-ordinating Additional Learning Needs (ALN) provision within that school.

	ALNLo

	Early years additional learning needs lead officer

	ALN and Inclusion Service

	The Local Authority service which works in schools to build capacity for including children with a range of Additional Learning Needs and provides outreach support for individual children and young people.

	ALN Link officer /Designated Officer 

	A named officer of the Local Authority who co-ordinates the Statutory Assessment /LA IDP process and the maintenance of statutory plans. The Officer is the first point of contact in the Local Authority to answer the questions and concerns parents may have about progress with an Assessment or their child’s Statement/IDP

	 ALN Code 

	A Guide for parents, schools, and Local Authorities about the help they can give to children with Additional Learning Needs. Schools, Local Authorities and Children’s Social Services must have regard to the Code (i.e. they must not ignore it) when they work with a child with Additional Learning Needs.

	ALP

	Additional Learning Provision - 

	ASD / ASC

	‘Autistic Spectrum Condition’ – the term used for a range of disorders affecting the development of social interaction, communication, and imagination.

	BESD

	‘Behavioural, Emotional and/or Social Difficulties’.

	CAMHS

	‘Child and Adolescent Mental Health Service’ – service to provide help, support and care for children and young people suffering from mental health problems.

	Delegated Funding (schools)

	All maintained schools receive their funding from the Local Authority according to a formula to provide provision and intervention for learners with ALN on role at the school. .

	Disability Rights Code of Practice for Schools/ Disability Rights Code of Practice for Post 16 Provision

	Both explain the duties to avoid disability discrimination in education

	Disagreement Resolution

	Local Authorities must provide arrangements to help prevent or resolve disagreements between parents whose children have Additional Learning Needs and the Local Authority or school. Using this service does not affect parents’ right to appeal to the SEN Tribunal.

	Educational Psychologist (Ed Psych) (EP)

	Have a first degree in Psychology and a post-graduate qualification in Educational Psychology. They offer specialist advice and support to learners, schools, parents, and other agencies. The service plays a major role in the Statutory Assessment process and may contribute to the transition Planning process and some Annual Reviews.

	Equalities Act

	The Equality Act became law in October 2010. It replaces previous legislation (such as the Race Relations Act 1976 and the Disability Discrimination Act 1995) and ensures consistency in what you need to do to make your workplace a fair environment and to comply with the law.

	HI

	‘Hearing Impairment’ – learners with a hearing impairment range from hearing loss to those who are profoundly deaf.

	IDP

	‘Individual Development Plan’. Welsh Government are changing the way children and young people are supported in education. An important change will be the introduction of the ‘Individual Development (Education) Plan’ – ID(E)P.

	Inclusion

	Educating children with Additional Learning Needs in mainstream (local) schools wherever possible.

	LA

	‘Local Authority’

	Learning Difficulties

	A child has learning difficulties if he or she finds it much harder to learn than most children of the same age.

	Learning Support Assistant (LSA)

	An assistant providing in-school support for learners with Additional Learning Needs. An LSA works under the direction of a class teacher as considered appropriate.

	LSA

	‘Learning Support Assistant’ (see also TA).

	Mainstream School

	A Local Authority maintained school that is not a special school. Mainstream schools. E.g. Primary and Secondary schools.

	Maintained School

	A school that is funded and controlled by the local authority. This can include community, foundation, and voluntary schools as well as special schools.

	MLD

	Stands for Moderate Learning Difficulties.

	Multi Agency Team

	Professionals from different specialisms (health/education/ social care/voluntary organisations) working together in the best interest of your child.

	Multi-disciplinary

	Involving professionals from a range of disciplines (usually Education, Social Care and Health)

	Occupational Therapist (OT)

	A professional employed by the Health Trust to work with the child, parents, and teachers. Occupational Therapists use therapeutic techniques (advising on equipment and environmental adaptations where appropriate) to improve a child’s ability to access the physical and learning curriculum.

	Panel Meetings

	The Local Authority ALN Panel have regular meetings involving a range of professionals They are the decision-making forums for the statutory assessment/IDP process and oversee admissions into the PRU.
The Specialist Placement panel oversees the admission into Torfaen specialist provisions. (resource bases and Crownbridge)

	Parent Partnership Service (PPS)

	Provides support and information to parents/carers whose children have Additional Learning Needs. Torfaen’s parent partnership service is SNAP Cymru.

	PCP

	‘Person Centred Practice’.

	Physiotherapist

	A specialist who works with children who have movement difficulties. They can advise parents on suitable exercises for their children.

	PMLD

	‘Profound and Multiple Learning Difficulties’ – in addition to very severe learning difficulties, learners have other significant difficulties, such as physical disabilities, sensory impairment or a severe medical condition. Learners require a high level of adult support, both for their learning needs and for their personal care.

	Proposed IDP

	This is a draft IDP, offering parents to comment or request adjustments before the Final IDP is issued.

	Provision Map

	A map of support showing what the school/Local Authority is providing for their SEN learners, so parents can better understand what support is on offer, when and where from.

	Special Resource Base (SRB)

	A specialist provision managed by the Local Authority for children with ALN attached to a mainstream primary or secondary school.

	SI

	Sensory Impairment

	SLCD

	Speech, Language and Communication Difficulties’ – learners may have difficulties with expressive, language or receptive language and or processing difficulties.

	SLD

	‘Severe Learning Difficulties’ – learners with severe learning difficulties have significant intellectual or cognitive impairments. They may also have difficulties in mobility and co-ordination, communication and perception and learning self-help skills. Learners with severe learning difficulties will need support in all areas of the curriculum.

	SLT

	‘Speech and Language Therapist’ – they help children who have speech, language, and communication difficulties.

	Special Educational Needs and Disability Tribunal Wales (SENTW)

	An independent body within the Tribunal Service that hears appeals by parents against Additional Learning Needs decisions on assessments and Statements. From September 2002, parents have become able to lodge an appeal against a school if there is an issue around fixed term exclusions, or if the child’s parent/carer feels their child has been discriminated against because of their disability. The Tribunal’s decision is binding on both parties to the appeal.

	Special School

	A school which is specially organised to make special educational provision for learners with Additional Learning Needs and Statements/IDPs whose needs cannot be met in a mainstream school or SRB. Torfaen’s special school in Crownbridge

	SPLD

	‘Specific Learning Difficulties’ in a particular area of the curriculum.

	Transition Plan

	A plan devised at the time of a Transition from one key stage to another

	VI

	‘Visual Impairment’ – a range of difficulties from partial sight through to blindness.









[bookmark: _Toc93320722]Appendix 1 – Graduated Response Overview
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The SPACE-Wellbeing Panel, Torfaen

Information for Families and Professionals

What is the SPACE-Wellbeing Panel?



The SPACE-Wellbeing panel is a meeting from which professionals and families can seek early intervention and support for children’s mental health, emotional wellbeing and behavioural difficulties.  



The panel aims to make sure that families get the right service, first time, at the right time, and that services work in a joined up way.  Requests for support may be allocated to a service to provide direct support to children and their families.  Sometimes, requests will be allocated for ‘support in’, which means that specialist clinical staff who are part of the panel will link up with childcare professionals who are already working with the child to offer them support and guidance.





Who is part of Torfaen SPACE-Wellbeing Panel?



The membership of the panel In Torfaen is:



[image: Gwent Regional Partnership Logo 2][image: ] 

· 

· Families First 

· Family Intervention Team (FIT)

· Flying Start

· Primary Care Mental Health Support Service

· Education 

· Play Service

· N-gage

· Specialist CAMHS (routine referrals)

· Gwent Community Psychology

· Platform 4YP

· Youth Offending Service 

· TYPSS 







How do I request support?



· Professionals or families can request support from the Torfaen SPACE-Wellbeing Panel.



· Informed consent must have been gained from a person with parental responsibility, and/or the young person where appropriate. Consent may be given verbally.



· Where the professional requesting support is a GP, the GP is required to write a letter summarising their assessment and the family is asked to complete a Family Questionnaire.  These two documents are collated at the GP Practice and are sent together to the Local SPACE-Wellbeing Co-ordinator, Spacewellbeing@torfaen.gov.uk.  This ensures that both the views of the family and the GP’s assessment can help the SPACE-Wellbeing to make sure that families get the right help, first time.



· Information will be stored on the Local Authority database and used for the purpose of providing services to children, young people and their families.



· If you have any queries please contact Katie White, Torfaen SPACE-Wellbeing Co-ordinator on 01495 766799 or Katie.White@torfaen.gov.uk  
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A D V O C A C Y  S U P P O R T


ABOUT
ME


WHAT IS ADVOCACY?
You have rights at any age and
it’s important you know what
they are. 


Did you know you have the right
to speak up for yourself when
adults are making decisions for
you?


Advocacy will support you and
make sure that your voice is
heard when decisions affecting
you are being made.


Insert Contact
Details/Logo here







SO WHAT WILL AN
ADVOCATE DO?


Help you speak up for yourself or
speak on your behalf if that’s what
you want
Listen to your concerns or worries
and help you to act on them.
Be open and honest with you.
Help you challenge decisions.
Help you prepare for meetings.
Explain to adults how you are
feeling.
Explain to you what is happening
and what is planned to happen.
Help you to sort out a problem if you
are thinking of making a complaint,
a claim of discrimination or an
appeal


judge you
tell you what to do
talk to anyone else without your
permission-unless you’ve told them
that they can!


An advocate will not:


 


HOW TO GET
SUPPORT?


You can speak to your family,
school, youth worker or social
worker about getting an
advocate.


You can also contact SNAP
Cymru directly and speak to a
Family and Young Persons
Officer.


SNAP CYMRU
www.snapcymru.org/information-for-young-people


NYAS


Freephone helpline – 0808 808 1001 –
please note that some mobile networks
may charge the same as a landline charge
to connect to 0808 numbers.
EMAIL – help@nyas.net
In writing – write ‘FREEPOST NYAS’ on the
envelope that contains your letter to us.
Call Back – we will call you


www.nyas.net
 


OR
 


http://youngpeople.nyas.net/index.php/get-
in-touch/nyas-helpline


 
The Helpline is open 9 am until 6 pm Monday to
Friday excluding Bank Holidays. You can
contact them by:


 



http://www.snapcymru.org/information-for-young-people

mailto:help@nyas.net

http://www.snapcymru.org/information-for-young-people
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Assess 

Do

Plan

Review

Review:

***

Do/Implement



· Universal provision is implemented

· Provide the children with direct experiences

· Parents supporting at home

· Targeted interventions implemented



Review

· Review the effectiveness of the provision 

· Review the child's progress 

· Make decisions about the next step 

Good progress

Finish plan and celebrate

Adequate progress

Continue another cycle

No / Lack of progress

Seek additional advice/change provision



 

Assess (starting point)

· Observe and assess (attainment level, interests, learning methods and progress in the child's learning and development) 

· Identify whether there is concern about the child's development or progress

· Work with the parents / guardians

· Work with people who are involved with the child

Assessment and observation methods:

· Observation records 

· One page profile/OPP and targets

· Intervention information

· Attainment profile

· High quality teaching and differentiation- planning evidence



Plan

· Respond to observation and assessment records

· Plan an extensive and balanced curriculum that is differentiated

· Follow the voice of the child

· Plan for the indoor and outdoor environment

· Joint plan with the parent



The Assess, Plan, Do and Review planning and evidence document
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		Assess, plan, do, review cycle 

ALN provision should arise from a four-part cycle, known as the graduated approach, through which earlier decisions and actions are revisited, refined and revised, leading to a growing understanding of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes. The four stages of the cycle are:



Assess, Plan, Do, Review



The graduated approach starts at whole-school level. Teachers are continually assessing, planning, implementing and reviewing their approach to teaching all children. However, where a potential additional learning need has been identified, this cyclical process becomes increasingly personalised.



The graduated approach of assess, plan, do review should be used to remove barriers to learning and put effective provision in place:





		Assess

Carry out observations, hold discussions with key staff and parents/ carers to identify and analyse needs. Note strengths and areas for development.

Assessments from outside agencies (Health, Educational Psychology, Social Services) may be required with parent/ carer consent.

Identification of pupil and why they have been identified (why did the met the criteria) 

Hold discussions and meetings with the family, colleagues or any specialists who are involved to plan the support to be put in place. Make your plan 'outcome focused' - what do you all want the child to improve, develop or achieve? 









Review

Discuss the effectiveness of the support with others involved in line 

with the review date.

Check back against observations and planned outcomes. Ask:

What progress has the pupil made?

What impact has the support/intervention had on progress? 

What does the pupil think? 

What are the views of parents/carers/ professionals?

What changes need to be made to targets or provision next term/cycle?



		Assess

Plan

Review

Do



		Plan

Identify the interventions and support required and the expected impact on progress, development and behaviour.

Set out what the high-quality class/subject teaching will look like

Set out any targeted provision

Ensure that the planning in undertaken by all involved in working with the pupil

Explain why this provision is appropriate

Document in a clear and simple format

Set a clear date for review

Implementing the support plan will mean delivering high-quality teaching to the students in every lesson

Implementing any adjustments, specific strategies or approaches to classroom teaching that have been identified 

Managing any teaching assistants who support students with suspected ALN in lessons. Implementing any targeted interventions or specialist provision where this requires the involvement of the teacher.

Continually assessing and monitoring the student’s progress and making any necessary adjustments to planning and teaching as a result.

Communicating regularly with the student their parents, the ALNCo and any other staff involved to establish how things are going and whether any changes are required.



Do

Teachers gain a growing understanding of effective support. Staff, including the ALNCo plan and assess the impact of targeted interventions. In practice, implementing the support plan will mean:

Delivering high-quality teaching to the learner in every lesson.

Implementing any adjustments, specific strategies or approaches to classroom teaching Managing any teaching assistants who are supporting students with ALN.

Implementing targeted interventions or specialist provision

Continually assess and monitor progress and making any necessary adjustments to planning and teaching.

Communicate regularly with parents/ carers other staff
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Torfaen Childcare Transition Guidance































1. Introduction:

1.	Introduction

This guidance is designed to support Childcare practitioners in Torfaen to prepare children for transition. The guidance has been compiled in accordance with Welsh Government Flying Start guidance. 

Smooth transitions within the Early Years depend on a commitment from all professionals involved to develop positive communication links. In order to promote continuity for all children experiencing transitions between settings, it is important that there is a shared approach between all those professionals involved. 

“Transitions are key events or processes of change over the life course. It is the process of change, for example, that is experienced when children (and their families) move from one setting to another (e.g. from home to childcare) or move from the responsibility of one health professional to another (e.g. health visitor to school nurse). It spans the length of time it takes children to make such a change (e.g. from pre-entry visits and settling in to when the child has become a fully established member of the new setting).

Prior to the 1990s, transitions research tended to focus on a ‘one-point’ event (e.g. first day at school), however transitions are now viewed, not as an event, but as a process that is shaped by social structures and processes and involve children, practitioners and parents together.”

Flying Start Annexe: Transitions Guidance, Welsh Government 2017



Researchers suggest that there are two types of transition: horizontal and vertical (Vogler et al., 2008; Firth et al., 2009). 

Horizontal transition refers to the less formal changes in children’s lives and routines that may occur on an everyday basis. This is where, for example, children move between different aspects of their lives (e.g. moving between formal and informal situations; such as going from home to the childcare setting each day, or playing outside informally with friends, to sitting on the mat for a formal activity with a member of childcare staff). In each case children will need to interpret what is required of them in every different situation. The childcare setting might, for example have different expectations of children in terms of routines and rules and what constitutes ‘acceptable’ behaviour than the child’s parents. Parents may not have set routines for their child, they might not expect their child to sit in any particular place to eat, or put toys away when they have finished playing with them.  

Vertical transitions are transitions which constitute a major change to a child’s everyday routine, for example starting formal childcare or starting school for the first time. It is these vertical transitions which are the main focus of this guidance. However, horizontal transitional changes, also shape children’s experience of vertical transitions and may affect their well-being. This needs to be considered during the settling-in process when children are adjusting to what behaviour is expected of them in each different situation or for each activity and the associated rules (e.g. putting on an apron when painting, sharing toys when playing, sitting down to eat, where to hang coats etc.). If a child is unsure of the rules or norms of the setting it may prevent them from accessing learning opportunities.  

Flying Start Annexe: Transitions Guidance, Welsh Government 2017

It is acknowledged that in the early years (0-4 years) children will experience a number of transitional changes. Children cope with these transitional changes very differently, some may settle quickly and easily, whilst others may be more anxious and this can have an impact on their emotional well-being and changes in behaviour may appear, such as bed wetting or being “clingy”.

Research suggests that children’s experiences can be enhanced when staff actively support children to ‘fit in’ and are aware of the impact of their practices on how children and their parents become ‘inducted’ into a new environment. For a child this period can be very intense and have implications in the short term but can also affect their long term well-being and outcomes. The transition period can mean children leaving their ‘comfort zone’ and experiencing the unknown – a new place, people, roles, rules, routines etc.

The way children will be able to cope will depend upon their first experiences of transition and the way the child was supported during this time. “Children are more likely to feel confident about a transition into a new setting if changes happens gradually.” (O’Connor, 2006, Flying Start Annexe: Transitions Guidance, Welsh Government 2017)

The voice of the child

In the early years we believe it is very important to listen to children, for example small babies can communicate their needs and feelings through sounds and actions. Eventually they will be able to communicate through speech. As they develop they start to make choices and express preferences. Parents and carers need to be tuned into their child/the children they are working with and encourage this appropriate to the child’s developmental stage.

Research shows that children can be given opportunities to actively participate in making decisions that affect how or what they do. By developing the voice of the child, this can help the child express any concerns they may have with regards to vertical transitions.

Close observation of each child is essential to find out if new babies/children are settling in, discovering what activities they enjoy and whether they are settling into their new surroundings. Those babies/children who are demonstrating negative behaviour or are challenging may be communicating their frustrations, or fear or uncertainty of the setting. Therefore it is imperative for the adults working with the babies/children to time to listen and observe and find ways to help them express themselves. (Essex County Council 2012)

Effective transitions

In the early years children and their families will experience, amongst others the following transitions:

•	Transition into the Flying Start/Families First programme;

•	Transition from home into childcare;

•	Transition from Childcare into the Foundation Phase;

•	Transition from the health visitor to school nurse; and

•	Transition out of Flying Start and signposting to other support services i.e. Families First, Childcare Offer.

Effective transitions are dependent upon the commitment from all staff working with the baby/child and must develop sound communication systems and information sharing protocols.

According to the Flying Start Guidance transitions are of the highest quality when:

•	Processes and procedures are supportive and inclusive;

•	The child and their family is placed at the centre of transitions planning;

•	Positive relationships are established and all adults who are involved with the child and family work closely together;

•	Environments are welcoming, accessible and non-stigmatising;

•	There is continuity in a child’s care, development and learning.



According to Flying Start 2017 guidance transitions are of the highest quality when: 

1. Processes and procedures are supportive and inclusive 

· transitions are made a priority and those managing services and settings give special consideration to periods of transition and develop an ethos that encourages the gradual and supported integration of children and families; 

· transitions are seen as a process, not an event – transition planning is rooted throughout practice and not only during a specific week or on a specific day;

· sufficient time is allocated to plan for and ensure smooth transitions (e.g. for preparing staff/parents/children; for staff to access, read and take notice of all the information passed to them by parents, other professionals and previous settings; and time to share information and to identify and plan additional support for vulnerable families);  

· information is shared proactively and appropriately with and among partner organisations. Where this involves the sharing of personally identifiable information a WASPI compliant information sharing protocol should be developed and implemented;  

· the All Wales Safeguarding Protocol Guidelines on safeguarding children are followed at all times and all practitioners are able to recognise safeguarding issues and when and to whom to refer them to; and 

· a coherent pathway (route or journey) of support available for parents and children is clearly articulated. 

 

2. The child and their family is placed at the centre of transitions planning 

· children are placed at the centre of transitions planning (Person Centred Planning) and are treated as individuals, recognising their need to feel secure and confident at every stage of transition; 

· it is recognised that some children will be more vulnerable than others at times of transition; 

· the specific and additional needs of children and families are recognised and planned for; 

· the needs of children and families from different ethnic, cultural and faith groups are respected;  

· children are prepared for change – the child is more likely to feel secure and settle more easily into the new environment when they are familiar with people, places and routines  (e.g. children are given a chance to meet staff and visit settings and take part in activities there); and 

· supporting material (such as a One Page Profile or an ‘All About Me’ type information card) is provided to give a deeper insight into the child such as information about important adults in their life; best ways to support them; what they are learning to do and what distresses them. 

 

3. Positive relationships are established, and all adults who are involved with the child and family work closely together 

· all those working with children and families in have a clear understanding of the transition process; 

· all adults who are involved with the child and family work closely and ensure that effective and ongoing communication takes place; 

· there is a clear procedure for sharing information about children and families; 

· effective communication is developed with key stakeholders and staff (e.g. through team meetings, shared information systems and resources and joint training);

· effective communication and partnerships are developed with external agencies;

· parents are fully involved in the transition process and time is set aside to develop positive supportive relationships with parents and address any concerns they may have; and 

· a variety of methods are used to communicate with parents e.g. home visits, face to face meetings; groups; open days, parties, outings, calendars, leaflets, newsletters and social media. 

 

4. Environments are welcoming, accessible and non-stigmatising 

· staff create a warm, non-judgemental and inclusive atmosphere in all settings and groups; 

· staff adopt a strengths based approach to working with families; 

· written information has a welcoming, friendly tone, is visually attractive, uses positive images and language and promotes the universality of the programme; 

· all children and families using settings are valued and welcomed; and 

· all settings promote equality of opportunity and promote a positive attitude to diversity. 

 

5. There is continuity in a child’s care, development and learning 

· there is continuity in children’s care, development and learning e.g. consideration is given to a child’s holistic needs at every transition stage; 

· staff provide consistent messages about what support is available, when it is available and who is delivering it; and 

· there is continuity when children and families move between the range of services and programmes with which they may engage.  



2. Core Purpose

Transitions should be a pro-active, planned process that is able to meet the needs of individual children. Effective transitions are dependent upon a commitment from those working within Early Years.  This includes developing positive communication links, and to share information in a sensitive and caring manner, as well as taking into account a child’s situation, development and needs.



3. Principle and Expectations

3.1 Commitment to the principles of the United Nations Rights of the Child (UNCRC)

Welsh Government is committed to the United Nations Rights of the Child and Torfaen uphold these principles in the same vein. The UNCRC provides a framework in which children are supported and empowered to lead happy, safe and fulfilled lives. 

Support for children through every stage of transition should reflect the rights of the child set out in the UNCRC: 

· ensuring the child’s rights for basic care and survival (Articles 6 & 27); 

· play and education (Articles 28, 29 & 31); 

· protection from abuse, neglect and degrading treatment (Articles 19, 24 & 37); and 

· a right to have a say in matters affecting them as their abilities develop (Article 12). 



3.2 Information Sharing

All settings must state how their organisation shares information, together with their record keeping protocols and adhere to the new General Data Protection Regulation (GDPR). Parents should be provided with information about why, what, how and with whom information will, or could be shared, although for safeguarding purposes it may not be possible or desirable to provide such information. Parents should be asked to provide consent for information to be shared with other professionals, where appropriate, e.g. Health Visitor, Educational Psychologist etc.

3.3 Safeguarding

Safeguarding Children: Working Together Under the Children Act 2004  sets out how all agencies and professionals should work together to promote children’s welfare and protect them from harm. The All Wales Child Protection Procedures provide common standards to guide child protection practice for multi-agency professionals in Wales. They provide a framework within which individual child protection referrals, actions, decisions and plans are made and carried out. 

 The transitions process must ensure that the welfare of the child (including unborn) is paramount and promoted and safeguarded throughout the transfer of support from one health or early years education/childcare provider to another.

3.4 Welsh Language

Welsh Government and Torfaen CBC is committed to promoting and facilitating Welsh language and therefore the Welsh language should be treated no less favourably than the English language. When managing transitions, there should be consideration of a child’s Welsh language needs.

3.5 Equality and Diversity

When working with children the setting should be inclusive and accessible, consider the specific and additional needs of all children and respect the child’s and family’s needs from different ethnic, cultural and faith groups. As well as being sensitive to any stresses family’s face in their lives. 

Each childcare setting should have a policy on transitions, detailing how children’s personal, social and emotional development will be supported during the transitions process.



4.  Transition from home into childcare

4.1 Support for the child

Research suggests that, like adults, children often find transition and change stressful, which can have a significant impact upon their emotional well-being and ability to engage positively in learning and social interaction (O’Connor, 2006; Drake, 2006; Welsh Government, 2008). Some children entering a childcare setting may be overwhelmed by the size of the building, unfamiliar routines and bigger groups of children and adults than they are used to experiencing. In addition, it may be their first experience of a prolonged separation from their parent. Children should be seen as active participants in the transitions process. Staff should take time to listen to children, observe them and ask them about their concerns.  

Some children may attend more than one setting (Childcare Offer). For these children, practitioners must ensure effective continuity and progression by sharing information with each other and with parents.

Flying Start Annexe: Transitions Guidance, Welsh Government 2017

Key recommended activities to support the child:

•	give all children an opportunity to participate in a range of activities when they visit;  

•	tell the child when the parent will return using a familiar event as a reference e.g. after snack time. Words like 'later' are vague and unhelpful;  

• 	encourage the child to bring a familiar item in from home e.g. toy, blanket; 

•	ensure that the child has access to their familiar item from home whenever they need it; 

•	take time to understand the words and behaviours children may use at home to indicate specific requests (e.g. family word for toilet etc.); 

•	for children with additional needs get as much information as possible about the child’s condition (including relevant reports from specialist  services) and advice from the parent about techniques that work with the child; 

•	encourage flexibility – allow a settling in period according to the needs of the child. Parent/carers can be encouraged to stay to enable their child to settle; 

•	where possible, stagger intake times and dates of entry for new children, to give both new and existing children the opportunity to familiarise themselves with a new situation; 

•	give children space to observe activities before joining in, and while they are settling in, do not overwhelm them with too many activities and resources; 

•	prepare pegs/boxes in advance for the new intake of children; 

•	ensure that the layout and structure of the routine is consistent;  	

• 	make a visual timetable of photographs of the daily routine – so children can see their routine from arrival to parents collecting them; 

•	be welcoming and open; and 

•	support, observe and get to know the children.



National Minimum Standards for Regulated Childcare

All settings providing childcare for longer than one hour fifty nine minutes must be registered and regulated with Care Inspectorate Wales (CIW).

NMS Standards which relate to transitions are as follows:



NMS Standard 3: Assessment (Currently under WG review)

Outcome:  All children have their needs and preferences identified and their parents know how these will be met.

The registered parson must ensure:

· children’s needs and preferences are identified as far as practicable before they are placed or attend; 

· parents and children are encouraged to visit the childcare provision before the child starts attending to make sure that the child’s needs are clearly identified; and

· parents are asked specifically about their child’s preferences, needs and abilities, and for any other information they need to share to ensure the best possible care for the child. Consideration is also given to the wishes of the child, either through discussions with the child or with the parents and child.  

NMS Standard 8: Nurture and well-being  (Currently under WG review)

Outcome:  Children feel secure, happy and comfortable with their carers and in their environment, and their rights are respected. 

· the settling-in process is appropriate for the individual child, and separation from parents or carers minimises any distress and anxiety; and  

4.1 Promoting Equality

The Equality Act 2010 aims to ensure the barriers are removed and that there is equality for the following groups with ‘protected characteristics’: 

•	Age (as an employer – but not applicable to children in the setting); 

•	Disability; 

•	Sex; 

•	Gender reassignment; 

•	Race; 

•	Pregnancy and maternity; 

• 	Religion or belief; and 

•	Sexual orientation. 

All childcare settings should have an equality policy in place which considers the impact of activities in the childcare setting on children and their families and whether they might disadvantage families with protected characteristics. Everyone in the setting should be valued and treated with equal respect and the needs of each individual should be addressed. All parents and children, whatever their background and additional needs, should feel welcomed.

NMS Standard 4: meeting individual needs (Currently under WG review)

Outcome:  Each child’s individual needs, including any special educational needs and disabilities, are planned for and provided for. 

 The registered person is responsible for ensuring that: 

· they can demonstrate that they can meet the assessed needs of children placed with them;  

· they (or their staff) have the skills and experience needed to plan for and meet a child’s individual needs and preferences;  

· the needs and preferences of individual children (including those from minority ethnic communities) in relation to their home language(s), intended medium of education (e.g. Welsh or English) and their social, cultural and religious practices are understood and catered for; 

· appropriate action is taken when special needs are identified, and the welfare and development of the child is promoted in partnership with the parents and other relevant parties;  

· the current Code of Practice for Special Educational Needs (or Additional Learning Needs) for Wales is followed. Where appropriate, a child’s particular needs are met through the provision of special equipment; 

· in group settings, a written policy statement consistent with current legislation and guidance about special needs is in place. This should cover both special educational needs and disabilities and must be available to parents;  

· staffing arrangements are designed to meet the needs of individual children who attend and have special or additional needs;  

· the physical environment is, as far as is reasonable, suitable for disabled children; disabled children and those with special educational needs have access alongside their peers to the facilities, activities and play opportunities provided in order to promote their welfare and development;  

· parents are consulted about any special services and equipment for the children being cared for. Where a possible need for specialist help is identified, parents are informed so that they may take appropriate steps to get advice or treatment; and

· the privacy of all children when intimate care is being provided is respected.  



NMS Standard 16: Equal opportunities (Currently under WG review)



Outcome: All children are treated with equal concern and respect. 

 The registered person is responsible for ensuring that: 

· equality of opportunity and anti-discriminatory practice is promoted in the setting;  

· there is an equal opportunities policy, which is consistent with current legislation and guidance and is regularly reviewed. All staff and volunteers understand and implement this policy and it is available to parents; and  

· all children and adults are treated with equal concern and the registered person complies with relevant anti-discriminatory legislation and good practice in all areas, including employment, training, admission to day care and access to the resources, activities and facilities available.  

· 

4.2. Minority ethnic children

Even if staff know a lot about different ethnic backgrounds, cultures and religions, it is still important to build up knowledge of individual children and their families. Most families will not be offended if respectful questions are asked to gain an understanding of the child’s background. They may appreciate the effort that is being made to ensure that their child settles well. This may include questions about how to pronounce and spell the child’s name; what languages are spoken at home; what the child calls their parents; what are the child’s favourite foods and how they eat at home. This can help plan the support needs of the child during transition and ensure that children’s names are spelt and pronounced correctly.

Even if there are no children from varied religious or ethnic backgrounds in the childcare setting consideration should be given to having resources like clothing, cooking utensils, dual language books and artwork that positively reflect cultural diversity. Childcare staff should use factual, positive language when describing or introducing resources from all cultures. They should encourage children to play with them and model their use, rather than just leaving them lying around. Notices such as a ‘welcome’ banner could be conveyed in a range of scripts and languages. 

 Allow extra time to talk to parents who have English as an additional language.



4.3 Disabled children and/or children with additional learning needs  

 All early years’ providers (Equality Act 2010): 

•	have a duty not to discriminate against disabled children in both education and day care provision; 

•	must not treat disabled children less favourably; and  

•	must make reasonable adjustments to avoid putting disabled children at a substantial disadvantage compared to children who are not disabled. 

For families with children with additional needs, change can be stressful. Particular consideration needs to be given to how transitions are managed for the child and family. With parental consent, health visitors should notify childcare settings about the additional needs of children as early as possible so that the setting can plan effectively to meet those needs and to prepare a plan for transitions. Any documentation should be passed on as early as possible, preferably with a face-to face meeting, which includes parents and adopts a person centred approach (Person Centred Practice).  

If children with a significant or complex health care needs (e.g. tracheostomy, nasogastric tube for feeding, epilepsy) are going to enter the childcare setting the following must be put in place prior to the child starting: 

•	liaison with heath colleagues; 

•	training for childcare setting staff; 

•	a health care plan (e.g. outlining normal procedure and what to do in an emergency) written by health and signed off by health, parents and the setting.

Parents of children with an additional need may not yet have identified or accepted that

things might be different for their child. It is important, therefore, to adopt a sensitive and

sympathetic approach. 



The following are suggested strategies for raising concerns with parents (Cardiff Early Years Inclusion Team): 



•	try to remain positive and clear in what is communicated; 

•	do not use labels or diagnostic terms; 

•	do not compare to other children; 

•	expect an emotional response; 

•	plan and prepare for the conversation with notes and evidence; 

• 	discuss what you are going to do next – a plan; and 

•	don’t make any promises or have unrealistic expectations.



Person Centred Approach

The term ‘person-centred practice’ (PCP) commonly refers to the way in which the people receiving services or support are key to and involved in the development and planning of those services. Person centred planning explores what is important to a person and then acts on it to develop a set of clear and agreed actions that have been discussed by the person involved, parents or carers if appropriate, and the various professionals who will deliver the services. Most importantly, it is a set of principles, not a set of forms, to shape how someone’s needs are assessed and provided for. 

Keeping the person at the centre of the process is paramount to the success of PCP and for Early Years children the views of both the child and the family should be considered as the person at the centre of the process.



What is a person-centred approach? 

Person-centred approaches focus on four main areas of thinking: 

•	What is important TO the person? 

This includes the elements that make the child an individual – their hobbies, interests, preferences. In short, the things that makes them comfortable, happy and content. 

This section is particularly important for building relationships with the child and the family to aid a smooth transition into a new setting. 

 

•	What is important FOR the person? 

This is the support that a child requires to keep them healthy, safe and learning effectively. This can include medication, developing a healthy lifestyle, and access to learning. It can also be asked as ‘How best can we support them?’ 

It is important to take note of particular ways that a child may manage stress or conflict and the ways in which they have learnt to communicate and how as practitioners we can support this in the setting e.g. a child who taps their thigh may indicate they have wet themselves. 

Getting the right balance between what is important to and for the person is crucial. 



•	What is working at the moment? 

If something is working it needs to be maintained and built upon. It is also worth finding out what worked well in the past, if this can work with some of the current support. This forms the basis from which to move forward positively. 



•	What is NOT working at the moment? 

If something is not working, this provides the basis for any plan to change. Why isn’t the support working?  What can be done to improve or change it?  Did it work before – if so, why isn’t it working now? These all form part of the discussion. 

Both need to be considered from the perspective of all those involved, and together form the basis of any plan for further action. 

This forms a key part of an overall approach to finding and addressing issues that will enable a child to achieve their potential and finding ways to overcome any barriers or potential barriers that may be in place. 





One Page Profiles and ‘All About Me’s Information Cards 

One Page Profiles/‘All About Me’ type information cards are the starting point for person centred planning. They are created by the child with parents and other professionals involved. They can be updated as necessary and represent the child at any age or stage. 

Transitions for children with Additional Leaning Needs:

· Processes and procedures are supportive and inclusive

· The child placed at the centre of the transitions plan

· Positive relationships are established and all adults who are involved with the child work closely together

· Environments are welcoming, accessible and non-stigmatising

Appendix A provides an example of a one-page profile and templates of ‘All About Me’ type information cards. The ‘All About Me’ type information cards have been developed by Flying Start teams in consultation with nursery teachers, preschool childcare staff, advisory staff and development officers to ensure the information is relevant to all parties and not excessive.

4.4 Communicating with parents

For many parents their child starting childcare may be an anxious and emotional time. They may have had no experience of education since they were at school themselves and may be unsure about what happens in an early years setting or what to expect in terms of the environment and activities. These feelings of uncertainty may make it more difficult for parents to help prepare their child for this transition.

Communicating with parents, including fathers, is a very important element of ensuring a smooth transition into childcare. Real partnerships should be developed between parents and staff in supporting the transition process. Children may communicate their concerns around attending childcare. This might be through verbal cues and non-verbal actions and behaviours that may suggest they are anxious. Parents will also be aware of any other events happening in the child’s life that may impact on their smooth transition, such as a house move, new baby or parental separation.

NMS Standard 6: Working in partnership with parents (Currently under WG review)

Outcome: Parents are kept fully involved in and informed about their child’s activities, achievement and progress. 

 The registered person is responsible for ensuring that: 

· they and their staff work in partnership with parents to meet the  needs of the children, both individually and as a group;   

· parents’ primary responsibility for their children is recognised and respected;

· parents are kept fully informed about routines and childcare practices;  

· policies and procedures are available to all parents;  

· in a day care setting information is given to parents which includes the role of parents and any expectations that parents participate on the management committee or as volunteers. Any volunteers and committee members are given full information and guidance on their roles and responsibilities; 

· the policy about privacy and confidentiality will be made available. Any requests by third parties for information will be discussed with parents and information only shared with their consent. An exception can be made where there is a requirement to report concerns about the welfare or safety of the child; for example in relation to child protection; 

· if a child is identified as a child in need (Section 17 of the Children Act 1989), the registered person, with parents’ permission, gives appropriate information to referring agencies; 

· details of what their child has achieved during the day, including any significant event or change in behaviour, are shared with parents;  

· records are kept containing details about the child and notes on his/her progress. Parents have access to all written records about their children (except as provided in NMS 6.10 below); 

· regular information is provided for parents about activities, for example, through wall displays, photographs or examples of children’s work;  

· children aged under 8 years are only released from the care of the provision to individuals named by the parents. Children over the age of 8 are only released from the care of the provision under arrangements which have been pre-agreed with the parents; and  

· when caring for children under 2 years of age, there is a daily system for the exchange of information between the parent and the key worker. This includes information about the child’s changing developmental and care needs and routines.  



To forge positive home/setting links the following is seen as good practice:

• hold an induction or open day for parents and children to show them around the setting; 

• use a welcome pack, to provide parents with valuable information about the child care setting, significant adults, routines; staff: child ratios and what snacks and activities will be on offer. This could include photographs of the setting (including areas such as the toilet and the outdoor play area); key toys and resources; key workers and children engaged in the activities available at the setting. On the back of the photographs the setting could also put explanations and suggestions of topics for parents to talk about with their children. This will help the child develop a sense of familiarity; 

• ensure information provided to parents is attractive, high quality and written in a straight forward manner that is easy to understand. Any information provided to parents should consider the needs of parents with low literacy levels. NIACE (www.niace.org.uk/current-work/readability_ has a leaflet which gives advice on how to write material that is easy to read;

• encourage parents to make, with their children, their own badge for their peg or other dedicated personal space, possibly during an informal visit to the child care setting; 

• provide parents with information about the process of induction and all the practical details, for example whether they will be allowed to stay for the first few sessions. This will help parents to prepare their child;  

• provide parents with opportunities to visit the setting and meet staff prior to them starting child care. Parents could be invited to come in to the setting and join in with story time or singing rhymes and they could be invited to a family trip or a craft session; 

• after the first few sessions parents can be given feedback to reassure them (e.g. phone call, text, chat at the end of the session, photograph, diary); 

• provide a worry box for parents to share any anxieties;  

• have a notice board where a daily timetable of activities is posted;

• have a hand-out or newsletter which gives details of what children are learning and suggests what parents can do at home to support this; 

• give parents a written daily diary of their child’s activities; 

• produce an end of term/year activity book recording the child’s progress; and 

• invite parents to share their experience of the transitions process. Ask them          informally or give out a questionnaire. Use this information to review the transitions process and implications for future transitions. 



4.5 Home Visits 

If possible and practical home visits can be carried out before children start at a setting. Home visits are considered a good opportunity to begin building a relationship between parents, practitioners and children; and the process of sharing information. Children (and parents) often feel more relaxed in their own home, which can aid relationship building and trust. Parents may also appreciate having time to talk on a one-to-one basis. Observing a child in their own home environment can also help to explain certain behaviour patterns and interests. It also provides an opportunity to see what learning activities are already taking place in the home and who else might be able to support home learning (e.g. fathers, grandparents, older siblings, other relatives). 

 Home visits should be treated with sensitivity. It should be made clear to parents that they are under no obligation to accept a visit and that the purpose of the visit is to get to know them and their child, not to inspect their home. The home visit can provide a good opportunity for parents and children to get to know staff and find out more about the setting, routines, procedures and activities. The home visit can also be an opportunity to gather admissions information, and to jointly consider the best approach to settling the child into the childcare setting. This may help to alleviate pressure on the parents at their first visit to the setting. 

Staff should adhere to their setting or authority’s health and safety procedures for home visits. For example, staff may not wish to visit homes alone. Visits can take place when childcare settings are on half term breaks and could be undertaken by the childcare manager, child’s key worker, family support workers or other relevant staff. 

 

4.6 The role of childcare staff 

Staff should be given sufficient time and resources to prepare for all aspects of transition, including for accessing, reading and sharing information about children. Staff should be aware of those children who may be vulnerable and/or have additional learning needs and liaise with other professionals who may be involved with particular children. 



4.7 The role of the key worker

The keyworker system plays an important role in the transition process. At the start of transitioning into childcare, parents and children should have the opportunity to get to know their designated keyworker, when visiting the setting.

Children thrive from a base of loving and secure relationships. This is normally provided by a child’s parents but it can also be provided by a key person. A key person is a named member of staff with responsibilities for a small group of children who helps those children in the group feel safe and cared for. 

Early Years Matters (http://www.earlyyearsmatters.co.uk/eyfs/positive-relationships/key-person-attachment/)



5. Transition from childcare into Foundation Phase Nursery (FPN)

Good practice suggests that childcare settings should have a policy for transition of children transitioning into the Foundation Phase. This will outline how children and their parents will be supported; how staff will work together and the type of information that will be shared.

It is a statutory duty for a local authority to provide a free, part time, good quality education place the term following a child’s third birthday, should the parent want this. Part time is a minimum of 10 hours per week for around the same number of weeks as in a school year. The place can be in either a maintained school or a non-maintained setting. (That is approved by the local authority, registered with CIW and subject to regular Estyn inspections).

The way that Flying Start and Foundation Phase settings and the key professionals within those settings work together is critical. Feedback from Foundation Phase lead officers within local authorities suggests where transitions are well managed children settle into the Foundation Phase setting more readily.  

(Flying Start Transition Guidance, May 2017)

This statement, however, does not necessarily only mean Flying Start settings, but the whole childcare sector who have children transitioning into FPN.

 

In some cases one childcare setting may feed into many different Foundation Phase settings or one Foundation Phase setting may receive children from many childcare settings. Although this creates a challenge for childcare staff in liaising with multiple settings every effort should be made to consider the needs of single children moving to other settings. This would include assisting parents to arrange visits to the new setting, helping them prepare their child for the move and for staff to share information about the child to the new setting (preferably in person or on the telephone).



5.1 Support for children during transition

For many children, transitioning from the setting the child is familiar with to another, where they do not know the staff, routine, environment can be quite daunting for some, if not all children. They may be sad leaving known adults, friends and the familiarity of the setting. A scrap book can be a lasting reminder and one which they can reflect and reminisce. 

In settings where they co-locate premises on a school site, the transition process can be supported by sharing resources or facilities such as allotments, forest schools, and school hall. Being invited to school events such as Christmas concerts, assemblies etc. can also be beneficial. Inviting school staff such as the Reception teacher, Headteacher to read stories, help with activities can be a reciprocal arrangement for the children to get to know new staff in the familiarity of their own setting.

Where settings do not co-locate, the setting can still forge great links with the receiving FPN by arranging taster sessions with the children and childcare staff and/or parents; 

Encouraging the child to use a digital or disposable camera on such visits can help to make the environment more familiar for the child. This supports a personalised approach and the autonomy can be very empowering for the child. The photographs can then be shared by the child and discussed in the security of a familiar setting;

Use stories to explore the new situations that the child will experience when he/she moves. Stories, particularly open ended ones, can empower a child to reason and problem solve independently.

5.2 Support for children with additional needs

When children with additional learning needs transfer into the Foundation Phase (or specialist school setting) a great deal of work may be required to ensure that they have the support they need and that parents are comfortable with the arrangements.  

 

For families with children with additional needs, change may be particularly stressful and the transitions process should be given particular consideration. Families may be concerned about how their child will settle and whether the nature of their child’s needs will be understood. They may require more visits and opportunities to visit the setting and get to know staff than other children. It may be helpful to provide children (especially useful for children with speech, language and communication needs and children on the autism spectrum) with photos of the setting, including pictures of staff, the toilets and the front entrance. 

With parental consent, the childcare setting staff should notify the Foundation Phase school/setting about the additional needs of children as early as possible so that they can plan effectively to meet those needs. The Early Years Educational Psychologist should be notified as early as possible of the FPN to ensure the needs of the child are met when transitioning. Any documentation should be passed on as early as possible, preferably with a face-to-face meeting, which includes parents. A One Page Profile or an ‘All About Me’ type information card can be written with the child/ parents and professionals which can be sent to the receiving Foundation Phase setting. Appendix B provides an example of a One Page Profile and templates of ‘All About Me’ type information cards. 

To achieve a smooth transition, practitioners should ensure that the receiving setting/school is aware of the child’s progress and his/her future developmental needs. This should include information about the particular strategies that have worked in the childcare setting and the equipment and activities used. Information should be provided to the Foundation Phase setting well in advance if adaptations or specialist equipment will be needed. 

Ideally regular meetings should be held between the Advisory teacher, Additional Learning Needs Co-ordinator (ALNCO) and teacher (or Foundation Phase setting leader). Ideally, other relevant professionals involved with the child’s care should be invited to discuss the child’s requirements and support needs.  This should be in the form of a PCP meeting, as directed in the new ALNET Act

The following are examples of ways in which Flying Start areas are ensuring that the needs of children with additional learning needs are met: 

· support for the transition of children with additional learning needs is planned through a multi-agency Inclusion Panel attended by the Flying Start Educational Psychologist; 

· a Flying Start Additional Support Form, signed by the Flying Start health visitor, is submitted to the nursery provider with parental consent; 

· an Additional Needs officer links with childcare providers and the central team in advance of children with complex needs accessing their Foundation Phase place; and 

· the Flying Start advisory teacher and Flying Start playgroup leader meet with the ALNCO and other staff of the school/setting regularly.



4.3 Foundation Phase Profile

The Foundation Phase Profile (FPP) is an assessment tool for 3 to 7 year old children to provide schools and settings with a consistent approach that aligns assessment at the beginning and the end of the Foundation Phase. The FPP became statutory from September 2015 and assesses children’s abilities and development in four Areas of Learning (AoLs). 

These are:  

· Personal and social development, well-being and cultural diversity (PSDWCD);

· Language, literacy and communication skills (LLC);

· Mathematical development (MD); and

· Physical development (PD).  



4.4 Support for parents

Working with parents is an essential element when children transition from one setting to another. 

Parents will be able to inform staff of any concerns their children may have and any family circumstances that may impact on their child’s smooth transition, such as a house move, new baby or parental separation. It is important to listen to parents, acknowledge their concerns and offer reassurance about the transition process.  

To help to prepare their child parents should be provided with:  

· information about admission forms and requirements, including submission dates and assistance to complete admissions forms (on paper or on-line) (Support to complete admissions forms could come from childcare staff, family support workers or other relevant Flying Start staff); 

· an opportunity to ask questions throughout the transition process; 

· information about the process of induction and all the practical details; 

·  information about what their role will be in the process; 

· opportunities to visit the Foundation Phase setting and meet staff;  

· information about language and play and number and play groups or parenting programmes like the Incredible Years School Readiness programme taking place in the local area; and 

· information about relevant family support organisations or activities in the area. 

Parents should also know that Welsh medium education is available to all parents who wish it for their children.



5.5 Individual Profiles

Any information shared with a receiving school must respect confidentiality and data sharing protocols. The profile should include:

· How the child settled into the present childcare

· Any assessments – SOGS, Foundation Phase Profile

· Any additional needs

· Progress report

· Child’s likes and dislikes

The individual profile should be completed by the childcare leader, with input from the keyworker. The individual profile should be shared with parents, and if parental consent given with the FPN teacher before the end of the term in plenty of time to prepare the child, should they require a longer transitioning period. Ideally a face to face meeting should take place, which allows an opportunity for a discussion about the child.



4.5 Transition Meetings

Transition meetings when children move from one setting to another establishment are vital in providing as much information as possible to the receiving staff. Those to include in these transition meeting should include health visitors, childcare provider, specialised professionals such as Speech and Language Therapist, Physiotherapist etc. These meeting can be formal, informal or multi-agency planning groups – Person Centred Practice, Team Around the Family. 
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Canllaw Pontio Gofal Plant Torfaen 































1. Cyflwyniad:

1.	Cyflwyniad

Bwriad y canllaw hwn yw cefnogi ymarferwyr gofal plant yn Nhorfaen i baratoi plant ar gyfer cyfnodau pontio. Ysgrifennwyd y canllaw yn unol â chanllaw Dechrau’n Deg Llywodraeth Cymru. 

Mae cyfnodau pontio esmwyth o fewn y Blynyddoedd Cynnar yn dibynnu ar ymrwymiad gan bob person proffesiynol sydd ynghlwm i ddatblygu dolenni cyfathrebu cadarnhaol. Er mwyn hyrwyddo parhad i bob plentyn sy’n mynd trwy drosglwyddiadau rhwng lleoliadau, mae’n bwysig fod yna ddull ar y cyd gan yr holl bobl broffesiynol sydd ynghlwm. 

“Digwyddiadau neu brosesau newid allweddol yn ystod cwrs bywyd yw cyfnodau pontio. Mae'n broses o newid sy'n digwydd, er enghraifft, pan fydd plant (a'u teuluoedd) yn symud o un lleoliad i un arall (e.e. o'u cartref i ofal plant Dechrau'n Deg) neu'n symud o ofal un gweithiwr iechyd proffesiynol i ofal un arall (e.e. o ymwelydd iechyd i nyrs ysgol). Mae'n cwmpasu'r cyfnod o amser y mae'n ei gymryd i blant gyflawni newid o'r fath (e.e. o ymweliadau cyn-mynediad ac ymgartrefu tan i’r plentyn ddod yn aelod llawn o'r lleoliad newydd). 

Cyn y 1990au, roedd ymchwil i gyfnodau pontio yn tueddu i ganolbwyntio ar ddigwyddiad ar 'un cyfnod’ (e.e. diwrnod cyntaf yn yr ysgol), fodd bynnag, ystyrir cyfnodau pontio nawr nid fel digwyddiad, ond fel proses sy'n cael ei dylanwadu gan strwythurau a phrosesau cymdeithasol ac sy'n cynnwys plant, ymarferwyr a rhieni gyda'i gilydd.”

Dechrau’n Deg - Atodiad: Canllawiau Pontio, Llywodraeth Cymru 2017



Awgryma ymchwilwyr fod dwy fath o sefyllfa bontio: llorweddol a fertigol (Vogler et al, 2008; Firth et al, 2009).). 

Cyfeiria pontio llorweddol at y newidiadau  llai ffurfiol ym mywydau plant ac arferion plant a all ddigwydd o ddydd i ddydd. Enghraifft o hyn yw pan fydd plant yn symud rhwng gwahanol gylchoedd bywyd (e.e. symud rhwng sefyllfaoedd ffurfiol ac anffurfiol; megis mynd o'r cartref i'r lleoliad gofal plant bob dydd, neu chwarae yn yr awyr agored yn anffurfiol gyda ffrindiau, i eistedd ar y mat ar gyfer gweithgarwch ffurfiol gydag aelod o staff gofal plant). Ym mhob achos bydd angen i blant ddehongli beth sy'n ofynnol ohonynt ym mhob sefyllfa wahanol. Efallai y bydd gan y lleoliad gofal plant, er enghraifft, ddisgwyliadau gwahanol o blant o ran arferion a rheolau a'r hyn sy'n gyfystyr ag ymddygiad 'derbyniol' o gymharu â'r rhieni'r plentyn. Efallai na fydd gan rieni arferion pendant ar gyfer eu plentyn, efallai na fyddant yn disgwyl i'w plentyn eistedd mewn lle penodol i fwyta, neu dacluso ei deganau pan fydd wedi gorffen chwarae gyda nhw.  

Cyfnodau pontio fertigol yw cyfnodau pontio sy'n gyfystyr â newid mawr mewn arferion dyddiol plentyn, er enghraifft dechrau mewn lleoliad gofal plant ffurfiol neu fynd i'r ysgol am y tro cyntaf. Y cyfnodau pontio fertigol hyn yw prif ffocws y canllawiau hyn. Fodd bynnag, mae newidiadau pontio llorweddol hefyd yn dylanwadu ar brofiad plant o bontio fertigol a gallant effeithio ar eu lles. Mae angen ystyried hyn yn ystod y broses ymgartrefu pan fydd plant yn addasu i'r ymddygiad sy'n ddisgwyliedig ohonynt ym mhob sefyllfa wahanol neu ar gyfer pob gweithgarwch a'r rheolau cysylltiedig (e.e. gwisgo ffedog wrth baentio, rhannu teganau wrth chwarae, eistedd i fwyta, ble i hongian cotiau ac ati). Os bydd plentyn yn ansicr o'r rheolau neu normau'r lleoliad gall hynny ei atal rhag cael mynediad i gyfleoedd dysgu.                    

Dechrau’n Deg - Atodiad: Canllawiau Pontio, Llywodraeth Cymru 2017

Cydnabyddir y bydd nifer o blant yn profi newidiadau o ran pontio yn y Blynyddoedd Cynnar (0-4 oed).  Mae plant yn wahanol wrth ymdopi â’r newidiadau, gall rhai gynefino’n gyflym ac yn rhwydd, tra bod eraill yn gallu bod yn fwy petrusgar a gall hyn gael effaith ar eu lles emosiynol a gall newidiadau ymddangos mewn ymddygiad, fel gwlychu’r gwely neu fod yn amharod i adael rhiant.

Awgryma gwaith ymchwil fod modd gwella profiadau plant pan fydd staff yn mynd ati i gynorthwyo plant i 'ymgartrefu' a phan fyddant yn ymwybodol o effaith eu harferion ar sut mae plant a'u rhieni yn 'cynefino' ag amgylchedd newydd.  I blentyn, gall y cyfnod yma fod yn un dwys a gall gael effaith yn y tymor byr ond gall hefyd effeithio ar eu lles tymor hir a’u deilliannau. Mae’r cyfnod pontio yn gallu golygu bod plant yn gadael eu ‘parth cysur’ ac yn profi’r hyn sy’n anghyfarwydd – lle, pobl, rolau, rheolau ac arferion newydd etc.

Bydd y ffordd y bydd plant yn gallu ymdopi yn dibynnu ar eu profiadau cyntaf o bontio a’r ffordd y cafodd y plentyn ei gefnogi yn ystod y cyfnod yma. “Mae plant yn debygol o deimlo'n fwy hyderus am bontio i leoliad newydd os bydd newidiadau 'n digwydd yn raddol.” (O’Connor, 2006, Dechrau’n Deg - Atodiad: Canllawiau Pontio, Llywodraeth Cymru 2017) 

Llais y plentyn

Yn y blynyddoedd cynnar rydym yn credu ei fod yn bwysig gwrando ar blant , er enghraifft, gall babanod bach gyfathrebu eu hanghenion a’u teimladau trwy sŵn a gweithredoedd. Yn y pen draw byddan nhw’n gallu cyfathrebu trwy siarad. Wrth iddyn nhw ddatblygu maen nhw’n dechrau gwneud dewisiadau a mynegi hynny. Mae angen i rieni a gofalwyr fod ar yr un donfedd â’u plentyn/y plant y maen nhw’n gweithio â nhw ac annog hyn ar lefel sy’n briodol i gamau datblygiad y plentyn.

Mae ymchwil yn dangos bod modd rhoi cyfleoedd i blant gymryd rhan mewn ffordd weithgar wrth wneud penderfyniadau ar yr hyn sy’n effeithio’r hyn y maen nhw’n gwneud a sut. Trwy ddatblygu llais y plentyn, gall hyn helpu’r plentyn fynegi unrhyw bryderon sydd ganddyn nhw mewn perthynas â chyfnodau pontio fertigol.

Mae arsylwi’n ofalus ar bob plentyn yn hanfodol er mwyn canfod â yw babanod/plant newydd yn ymgartrefu, canfod pa weithgareddau y maen nhw’n eu hoffi ac a ydyn nhw’n ymgartrefu yn eu cynefin newydd. Gall y babanod/plant hynny sy’n dangos ymddygiad negyddol fod yn ceisio cyfleu eu rhwystredigaeth, neu ofn neu ansicrwydd ynglŷn â’r lleoliad. Felly mae’n hanfodol bod yr oedolion sy’n gweithio gyda’r babanod/plant yn cymryd amser i wrando, sylwi a chael hyd i ffyrdd i’w helpu i fynegi eu hunain. (Cyngor Sir Essex 2012)

Cyfnodau Pontio Effeithiol

Yn y Blynyddoedd Cynnar bydd plant a’u teuluoedd yn profi, ymhlith rhai eraill, y cyfnodau pontio canlynol:

•	Pontio i’r raglen Dechrau’n Deg/Teuluoedd yn Gyntaf;

•	Pontio o’r cartref at ofal plant;

•	Pontio o Ofal plant i’r Cyfnod Sylfaen;

•	Pontio o’r ymwelydd iechyd i nyrs yr ysgol; a

•	Pontio o Ddechrau’n Deg a chyfeirio at wasanaethau cefnogol eraill h.y. Teuluoedd yn Gyntaf, Cynnig Gofal Plant.

Mae cyfnodau pontio effeithiol yn dibynnu ar ymrwymiad y staff sy’n gweithio gyda’r baban/plentyn i ddatblygu systemau cyfathrebu a phrotocolau rhannu gwybodaeth gadarn.

Yn ôl y Canllawiau Dechrau’n Deg mae cyfnodau pontio o’r ansawdd uchaf:

•	Pan fydd prosesau a gweithdrefnau’n gefnogol ac yn gynhwysol;

•	Pan fydd y plentyn a'i deulu yn cael ei roi wrth wraidd cynllunio'r broses bontio;

•	Pan fydd perthnasoedd cadarnhaol yn cael eu sefydlu, ac mae'r holl oedolion sy’n ymwneud â’r plentyn a’r teulu yn cydweithio’n agos;

•	Pan fydd amgylcheddau'n groesawgar, yn hygyrch heb greu stigma;

•	Pan fydd parhad yng ngofal, datblygiad ac addysg plentyn.



Yn ôl Canllawiau Dechrau’n Deg 2017 mae cyfnodau pontio o’r ansawdd uchaf pan fydd: 

1. Prosesau a gweithdrefnau’n gefnogol ac yn gynhwysol

· Mae blaenoriaeth i bontio ac mae'r rhai sy'n rheoli gwasanaethau a lleoliadau yn rhoi ystyriaeth arbennig i gyfnodau pontio ac yn datblygu ethos sy'n annog integreiddio plant a theuluoedd yn raddol ac yn gefnogol; 

· caiff pontio ei weld fel proses, nid digwyddiad - mae cynllunio ar gyfer pontio wedi bwrw gwreiddiau ar draws yr ymarfer cyfan ac nid dim ond yn ystod wythnos benodol neu ar ddiwrnod penodol;

· caiff digon o amser ei ddyrannu i gynllunio ar gyfer pontio didrafferth (e.e. i baratoi staff/rhieni/plant; i staff gael mynediad i'r holl wybodaeth a roddir iddynt gan rieni, gweithwyr proffesiynol eraill a lleoliadau blaenorol a'i darllen a chymryd sylw ohoni; ac amser i rannu gwybodaeth ac i nodi a chynllunio cymorth ychwanegol i deuluoedd sy'n agored i niwed) 

· caiff gwybodaeth ei rhannu'n rhagweithiol ac yn briodol gyda sefydliadau partner ac yn eu plith. Lle mae hyn yn golygu rhannu gwybodaeth bersonol adnabyddadwy dylai protocol rhannu gwybodaeth sy'n cydymffurfio â Chytundeb Rhannu Gwybodaeth Bersonol Cymru gael ei ddatblygu a'i roi ar waith;  

· caiff Canllawiau Llywodraeth Cymru ar ddiogelu plant eu dilyn bob amser ac mae holl ymarferwyr yn gallu adnabod materion diogelu a phryd i'w hatgyfeirio ac i bwy; a

· mae llwybr (neu daith) cymorth cydlynus ar gael i rieni a phlant ac yn cael ei fynegi'n glir. 

 

2. Y plentyn a'i deulu yn cael ei roi wrth wraidd cynllunio'r broses bontio

· caiff plant eu rhoi wrth wraidd cynllunio'r broses bontio a'u trin fel unigolion, gan gydnabod eu hangen i deimlo'n ddiogel ac yn hyderus ar bob cam o'r broses bontio; 

· cydnabyddir y bydd rhai plant yn fwy agored i niwed nag eraill yn ystod cyfnodau pontio; 

· caiff anghenion penodol ac ychwanegol plant a theuluoedd eu cydnabod a chynllunnir ar eu cyfer; 

· caiff anghenion plant a theuluoedd o grwpiau ethnig, grwpiau diwylliannol a grwpiau ffydd gwahanol eu parchu;  

· caiff plant eu paratoi ar gyfer newid - mae'r plentyn yn fwy tebygol o deimlo'n ddiogel ac ymgartrefu'n haws yn yr amgylchedd newydd pan fydd yn gyfarwydd â phobl, lleoedd ac arferion (e.e. plant yn cael cyfle i gwrdd â'r staff ac i ymweld â lleoliadau a chymryd rhan mewn gweithgareddau yno); a 

· darperir deunydd ategol (megis Proffil Un Dudalen neu gardiau gwybodaeth fel rhai ‘Amdanaf Fi’) er mwyn rhoi gwell dealltwriaeth i'r plentyn megis gwybodaeth am oedolion pwysig yn eu bywydau; y ffyrdd gorau o'u cynorthwyo; yr hyn y maent yn dysgu ei wneud a beth sy'n eu gofidio. 

 

3. Perthnasoedd cadarnhaol yn cael eu sefydlu, ac mae'r holl oedolion sy’n ymwneud â’r plentyn a’r teulu yn cydweithio’n agos

· mae gan bawb sy'n gweithio gyda phlant a theuluoedd ddealltwriaeth glir o'r broses bontio; 

· mae pob oedolyn sy'n ymwneud â'r plentyn a'r teulu yn cydweithio'n agos ac yn sicrhau bod cyfathrebu effeithiol a pharhaus yn digwydd; 

· ceir gweithdrefn glir ar gyfer rhannu gwybodaeth am blant a theuluoedd; 

· datblygir cyfathrebu effeithiol gyda rhanddeiliaid allweddol a staff  (e.e. drwy gyfarfodydd tîm, rhannu systemau gwybodaeth ac adnoddau a hyfforddiant ar y cyd);

· datblygir dulliau cyfathrebu a phartneriaethau effeithiol gydag asiantaethau allanol;

· mae rhieni'n cymryd rhan lawn yn y broses bontio a chaiff amser ei neilltuo i ddatblygu perthnasoedd cefnogol cadarnhaol gyda rhieni a mynd i'r afael ag unrhyw bryderon sydd ganddynt; a, 

· caiff amrywiaeth o ddulliau eu defnyddio i gyfathrebu â rhieni e.e. ymweliadau cartref, cyfarfodydd wyneb yn wyneb; grwpiau; diwrnodau agored, partïon, tripiau, calendrau, taflenni, cylchlythyrau a chyfryngau cymdeithasol. 

 

4. Amgylcheddau'n groesawgar, yn hygyrch heb greu stigma

· mae'r staff yn creu awyrgylch cynnes, anfeirniadol a chynhwysol ym mhob lleoliad a grŵp; 

· mae'r staff yn mabwysiadu dull sy'n seiliedig ar gryfderau o weithio gyda theuluoedd; 

· mae gan wybodaeth ysgrifenedig naws groesawgar a chyfeillgar, mae'n ddeniadol i'r llygaid, yn defnyddio delweddau ac iaith bositif ac yn hyrwyddo cyffredinolrwydd y rhaglen; 

· caiff yr holl blant a theuluoedd sy'n defnyddio lleoliadau eu gwerthfawrogi a'u croesawu; a 

· mae pob lleoliad yn hyrwyddo cyfle cyfartal ac agwedd gadarnhaol tuag at amrywiaeth. 

 

5. Parhad yng ngofal, datblygiad ac addysg plentyn

· ceir parhad yng ngofal, datblygiad ac addysg plant ar draws y rhaglen Dechrau'n Deg e.e. rhoddir ystyriaeth i anghenion cyfannol y plentyn ym mhob cam o'r broses bontio; 

· mae staff Dechrau'n Deg yn cyfleu negeseuon cyson am y cymorth sydd ar gael, pryd y bydd ar gael a phwy sy'n ei ddarparu; a

· ceir parhad pan fydd plant a theuluoedd yn symud rhwng yr ystod o wasanaethau a rhaglenni y gallant gymryd rhan ynddynt.  



2. Diben Craidd

Dylai pontio fod yn broses ragweithiol, wedi'i chynllunio sy'n gallu  bodloni anghenion plant unigol. Mae pontio effeithiol yn dibynnu ar ymrwymiad gan y rheiny sy’n gweithio yn y Blynyddoedd Cynnar. Mae hyn yn cynnwys datblygu cysylltiadau cyfathrebu cadarnhaol a rhannu gwybodaeth mewn ffordd sensitif a gofalus yn ogystal ag ystyried sefyllfa, datblygiad ac anghenion plentyn.





3. Egwyddor a Disgwyliadau

3.1 Ymrwymiad i egwyddorion Confensiwn y Cenhedloedd Unedig ar Hawliau'r Plentyn (CCUHP)

Mae Llywodraeth Cymru wedi ymrwymo i Gonfensiwn y Cenhedloedd Unedig ar Hawliau'r Plentyn (CCUHP) ac mae Torfaen yn cefnogi’r egwyddorion yma yn yr un ffordd. Mae’r CCHUP yn darparu fframwaith ar gyfer sicrhau bod plant yn cael eu cefnogi a'u grymuso i fyw bywyd hapus, diogel a bodlon. 

Dylai cymorth i blant drwy bob cyfnod pontio adlewyrchu hawliau'r plentyn fel y’u nodir yn y CCUHP: 

· sicrhau hawliau'r plentyn ar gyfer gofal sylfaenol a goroesi (Erthyglau 6 a 27); 

· chwarae ac addysg (Erthyglau 28, 29 a 31) 

· diogelu rhag camdriniaeth, esgeulustod a thriniaeth ddiraddiol (Erthyglau 19, 24 a 37); a 

· hawl i gael llais mewn materion sy'n effeithio arnynt wrth i'w galluoedd datblygu (Erthygl 12). 



3.2 Rhannu Gwybodaeth

Rhaid i bob lleoliad ddatgan sut mae eu sefydliad yn rhannu gwybodaeth, ynghyd â’u protocolau ar gyfer cadw cofnodion a chadw at y Rheoliad Diogelu Data Cyffredinol (RhDDC) newydd. Dylai rhieni gael gwybodaeth ynglŷn â pha wybodaeth a gaiff ei rhannu, pam a sut y caiff ei rhannu a chyda phwy, ond am resymau diogelu efallai na fydd yn bosibl nac yn ddymunol darparu gwybodaeth o’r fath. Dylid gofyn i rieni am ganiatâd i wybodaeth am eu plant gael ei rhannu gyda phobl broffesiynol eraill pan fo hynny’n briodol e.e. Ymwelydd Iechyd, Seicolegydd Addysgol etc.

3.3 Diogelu

Mae Diogelu Plant: Gweithio gyda'n Gilydd o dan Ddeddf Plant 2004 yn amlinellu sut y dylai pob asiantaeth a gweithiwr proffesiynol weithio gyda'i gilydd i hybu lles plant a'u hamddiffyn rhag niwed. Mae Gweithdrefnau Amddiffyn Plant Cymru Gyfan yn darparu safonau cyffredin i lywio ymarfer amddiffyn plant i weithwyr proffesiynol aml-asiantaeth yng Nghymru. Maent yn darparu fframwaith ar gyfer gwneud atgyfeiriadau amddiffyn plant unigol, cymryd camau gweithredu, gwneud penderfyniadau a chreu cynlluniau a'u rhoi ar waith.

Rhaid i'r broses bontio sicrhau bod lles y plentyn (gan gynnwys plentyn yn y groth) yn hollbwysig ac yn cael ei hybu a'i ddiogelu drwy gydol y broses o drosglwyddo cymorth o un darparwr iechyd addysg blynyddoedd cynnar/gofal plant ym maes iechyd neu'r blynyddoedd cynnar i ddarparwr arall..





3.4 Y Gymraeg

Mae Llywodraeth Cymru a CBS Torfaen yn ymrwymedig i hyrwyddo a hwyluso'r defnydd o'r Gymraeg ac felly ni ddylai'r Gymraeg gael ei thrin yn llai ffafriol na'r Saesneg. Wrth reoli cyfnodau pontio, dylid ystyried anghenion y plentyn o ran y Gymraeg

3.5 Cydraddoldeb ac Amrywiaeth

Wrth weithio gyda phlant dylai gwasanaethau fod yn gynhwysol ac yn hygyrch, ystyried anghenion penodol ac ychwanegol pob plentyn a pharchu anghenion plant a theuluoedd o grwpiau ethnig, grwpiau diwylliannol a grwpiau ffydd gwahanol yn ogystal â bod yn sensitif i'r straen sydd ym mywyd aelodau'r teulu.

Dylai fod gan bob lleoliad gofal plant bolisi ar gyfnodau pontio, gyda manylion ar sut fydd datblygiad personol, cymdeithasol ac emosiynol plant yn cael ei gefnogi yn ystod y broses pontio.



4.  Pontio o’r cartref i ofal plant

4.1 Cymorth i’r plentyn

Mae ymchwil yn dangos, yn yr un modd ag oedolion bod pontio a newid yn rhoi plant dan straen yn aml, a gall hyn gael effaith sylweddol ar eu lles emosiynol a'u gallu i ymgysylltu'n gadarnhaol ag addysg a rhyngweithio'n gymdeithasol (O’Connor, 2006; Drake, 2006; Llywodraeth Cymru, 2008). Efallai y bydd rhai plant a fydd yn mynd i leoliad gofal plant yn cael eu llethu gan faint yr adeilad, arferion anghyfarwydd a grwpiau mwy o blant ac oedolion nag y maent yn gyfarwydd â nhw. Yn ogystal, efallai mai dyma eu profiad cyntaf o wahanu oddi wrth eu rhieni am gyfnod estynedig. Dylid ystyried plant yn gyfranogwyr gweithredol yn y broses pontio. Dylai staff dreulio amser yn gwrando ar blant, yn arsylwi arnynt ac yn eu holi am eu pryderon. 

Efallai y bydd rhai plant yn mynd i fwy nag un lleoliad. Ar gyfer y plant hyn, mae'n rhaid i ymarferwyr sicrhau parhad a dilyniant effeithiol drwy rannu gwybodaeth gyda'i gilydd a chyda rhieni..

Dechrau’n Deg - Atodiad: Canllawiau Pontio, Llywodraeth Cymru 2017

Camau allweddol a argymhellir er mwyn cefnogi’r plentyn:

•	rhoi cyfle i blant gymryd rhan mewn ystod o weithgareddau pan fyddant yn ymweld;  

•	dweud wrth y plentyn pryd y bydd y rhiant yn dychwelyd drwy gyfeirio at ddigwyddiad cyfarwydd, e.e. ar ôl amser byrbryd. Mae geiriau fel 'wedyn' yn amwys ac yn ddi-fudd;  

• 	annog y plentyn i ddod ag eitem gyfarwydd o'r cartref gydag ef, e.e. tegan, blanced; 

•	sicrhau bod gan y plentyn fynediad i'r eitem gyfarwydd o’r cartref pryd bynnag y bydd ei hangen arno; 

•	treulio amser yn dod i ddeall y geiriau a'r ymddygiad y gall plant eu defnyddio yn y cartref i gyfleu ceisiadau penodol (e.e. gair y teulu am doiled); 

•	ar gyfer plant ag anghenion ychwanegol, cael cymaint o wybodaeth â phosibl am gyflwr y plentyn (gan gynnwys adroddiadau perthnasol gan wasanaethau arbenigol) a chyngor gan y rhiant am dechnegau llwyddiannus wrth ymdrin â'r plentyn; 

•	annog hyblygrwydd - caniatáu cyfnod ymgartrefu yn unol ag anghenion y plentyn. Rhieni/gofalwyr yn cael eu hannog i aros i alluogi eu plentyn i ymgartrefu; 

•	lle y bo'n bosibl, amrywio amseroedd a dyddiadau dechrau ar gyfer plant newydd, er mwyn rhoi cyfle i blant newydd a phlant sydd yno eisoes ymgyfarwyddo â sefyllfa newydd; 

•	rhoi lle i blant arsylwi ar weithgareddau cyn ymuno â nhw, a thra byddant yn ymgartrefu, peidio â'u gorlethu â gormod o weithgareddau ac adnoddau; 

•	paratoi pegiau/blychau ymlaen llaw ar gyfer carfan newydd o blant; 

•	sicrhau bod y cynllun a strwythur y drefn yn gyson;  	

• 	creu amserlen weledol gyda ffotograffau o'r drefn ddyddiol – er mwyn i’r plant allu gweld y drefn rhwng yr amser cyrraedd a'r amser y bydd rhieni'n eu casglu; 

•	bod yn groesawgar ac yn agored; a 

•	chynorthwyo, arsylwi a dod i adnabod y plant.



Safonau Gofynnol Cenedlaethol ar gyfer Gofal Plant a Reoleiddir

Mae’n rhaid i bob lleoliad sy’n darparu gofal plant am yn fwy nag un awr a phum deg naw o funudau fod wedi eu cofrestru gyda, a’u rheoleiddio gan, Arolygaeth Gofal Cymru (AGC).

Mae’r Safonau SGC sy’n berthnasol i gyfnodau pontio fel a ganlyn:

SGC 3: Asesiad (Cael ei arolygu gan LlC ar hyn o bryd)

Canlyniad:  Bod anghenion a dewisiadau’r holl blant yn cael eu nodi a bod eu rhieni yn gwybod sut y caiff yr anghenion hyn eu diwallu..

Rhaid i’ r person cofrestredig sicrhau:

· bod anghenion a dewisiadau plant yn cael eu nodi, hyd y bo'n ymarferol, cyn eu gosod neu cyn iddynt fynychu; 

· bod rhieni a phlant yn cael eu hannog i ymweld â'r ddarpariaeth gofal plant cyn i'r plentyn ddechrau mynychu i sicrhau bod anghenion y plant yn cael eu nodi'n glir; a

· bod rhieni yn cael eu holi'n benodol am ddewisiadau, anghenion a galluoedd eu plentyn, ac am unrhyw wybodaeth arall y mae angen iddynt ei rhannu i sicrhau'r gofal gorau posibl i'r plentyn. Rhoddir ystyriaeth i ddymuniad y plentyn hefyd, naill ai drwy drafod â’r plentyn neu rieni’r plentyn.  

SGC 8: Maeth a lles  (Cael ei arolygu gan LlC ar hyn o bryd)

Canlyniad:  Bod y plant yn teimlo’n ddiogel, yn hapus ac yn gysurus gyda’u gofalwyr ac yn eu hamgylchedd, a bod eu hawliau yn cael eu parchu. 

· Bod y broses ymsefydlu’n briodol ar gyfer plant unigol a’u bod yn cael eu gwahanu oddi wrth eu rhieni neu ofalwyr mewn ffordd sy’n cadw gofid y plant i'r lefel isaf bosibl;

4.1 Hyrwyddo Cydraddoldeb

Bwriad Deddf Cydraddoldeb 2010 yw sicrhau fod rhwystrau’n cael eu tynnu a bod cydraddoldeb i’r grwpiau canlynol sydd â ‘nodweddion gwarchodedig’: 

•	Oedran (fel cyflogwr - ond nid yw'n berthnasol i blant yn y lleoliad); 

•	Anabledd; 

•	Rhyw; 

•	Ailbennu rhywedd; 

•	Hil; 

•	Beichiogrwydd a mamolaeth; 

• 	Crefydd neu gred; a 

•	Chyfeiriadedd rhywiol. 

Dylai pob lleoliad gofal plant fod â pholisi cydraddoldeb sy'n ystyried effaith gweithgareddau yn y lleoliad gofal plant ar blant a'u teuluoedd ac a allent achosi anfantais i deuluoedd â nodweddion gwarchodedig. Dylai pawb yn y lleoliad gael ei werthfawrogi a'i drin â pharch cydradd a dylid rhoi sylw i anghenion pob unigolyn. Dylai rhieni a phlant, beth bynnag eu cefndir a'u hanghenion ychwanegol, deimlo eu bod yn cael eu croesawu.

SGC 4: Diwallu anghenion unigol (Cael ei arolygu gan LlC ar hyn o bryd)

Canlyniad:  Y cynllunnir ac y darperir ar gyfer anghenion unigol pob plentyn, gan gynnwys unrhyw anghenion addysgol arbennig ac anableddau. 

 Mae'r person cofrestredig yn gyfrifol am sicrhau: 

· y gallant ddangos eu bod yn gallu diwallu'r anghenion a aseswyd o ran y plant a osodwyd gyda hwy;  

· bod ganddynt hwy (neu eu staff) y sgiliau a'r profiad sydd eu hangen arnynt i gynllunio ar gyfer anghenion a dewisiadau unigol plentyn ac ymateb iddynt;  

· y deellir anghenion a dewisiadau plant unigol (gan gynnwys y rheini sydd o gymunedau ethnig lleiafrifol) mewn perthynas â iaith/ieithoedd eu cartref, y cyfrwng addysg (ee Cymraeg neu Saesneg) y bwriedir ei ddefnyddio a'u harferion cymdeithasol, diwylliannol a chrefyddol, ac y darperir ar gyfer hyn; 

· bod y camau priodol yn cael eu cymryd pan nodir anghenion arbennig, ac yr hyrwyddir lles a datblygiad y plentyn mewn partneriaeth â'r rhieni a phobl berthnasol eraill;  

· bod y Cod Ymarfer cyfredol ar gyfer Anghenion Addysgol Arbennig (neu Anghenion Dysgu Ychwanegol) ar gyfer Cymru yn cael ei ddilyn. Lle bo'n briodol, bod anghenion penodol plentyn yn cael eu diwallu drwy ddarparu cyfarpar arbennig; 

· mewn lleoliadau grŵp, bod datganiad polisi ysgrifenedig yn cael ei lunio sy'n gyson â deddfwriaeth a chanllawiau cyfredol am anghenion arbennig. Dylai hyn gynnwys anghenion addysgol arbennig ac anableddau a dylai fod ar gael i rieni;  

· bod y trefniadau staffio yn cael eu cynllunio i ddiwallu anghenion plant unigol sy'n mynychu ac sydd ag anghenion arbennig neu ychwanegol;  

· bod yr amgylchedd ffisegol, hyd y bo'n rhesymol, yn addas i blant anabl; bod plant anabl a'r rhai sydd ag anghenion addysgol arbennig yn gallu manteisio ynghyd â'u cyfoedion ar y cyfleusterau, y gweithgareddau a'r cyfleoedd chwarae a ddarperir er mwyn hybu eu lles a'u datblygiad;  

· yr ymgynghorir â'r rhieni am unrhyw wasanaethau a chyfarpar arbennig ar gyfer y plant sy'n derbyn gofal. Lle bo angen posibl am gymorth arbenigol, bod y rhieni yn cael gwybod fel y gallant gymryd camau priodol i gael cyngor neu driniaeth; a

· bod preifatrwydd pob plentyn yn cael ei barchu pan roddir gofal personol iawn.  



SGC 16: Cyfle Cyfartal (Cael ei arolygu gan LlC ar hyn o bryd)

Canlyniad: Bod pob plentyn yn cael ei drin â'r un pryder a pharch.. 

Mae'r person cofrestredig yn gyfrifol am sicrhau: 

· bod cyfle cyfartal ac arferion nad ydynt yn gwahaniaethu rhwng unigolion yn cael eu hyrwyddo yn y lleoliad;  

· bod polisi cyfle cyfartal wedi'i sefydlu, sy'n gyson â'r ddeddfwriaeth a'r canllawiau presennol, a'i fod yn cael ei adolygu'n rheolaidd. Rhaid i'r holl staff a gwirfoddolwyr ddeall a gweithredu'r polisi hwn, a rhaid iddo fod ar gael i rieni; a  

· bod pob plentyn ac oedolyn yn cael eu trin â'r un gofal a bod y person cofrestredig yn cydymffurfio â'r ddeddfwriaeth a'r arferion perthnasol o beidio gwahaniaethu ym mhob maes, megis cyflogaeth, hyfforddiant, derbyn plant i ofal dydd a mynediad at yr adnoddau, y gweithgareddau a'r cyfleusterau sydd ar gael.  



4.2. Plant o leiafrifoedd ethnig    

Hyd yn oed os bydd staff yn gwybod llawer am gefndiroedd ethnig, diwylliannau a chrefyddau gwahanol, mae'n bwysig cronni gwybodaeth am blant unigol a'u teuluoedd. Ni fydd y rhan fwyaf o deuluoedd yn cael eu tramgwyddo os gofynnir cwestiynau parchus er mwyn meithrin dealltwriaeth o gefndir y plentyn. Efallai y byddant yn gwerthfawrogi'r ymdrech sy'n cael ei wneud er mwyn sicrhau bod eu plentyn yn ymgartrefu'n dda. Gall hyn gynnwys cwestiynau am sut i ynganu a sillafu enw'r plentyn; pa ieithoedd sy'n cael eu siarad yn y cartref; yr hyn y mae'r plentyn yn galw ei rieni; beth yw hoff fwydydd y plentyn a sut mae'n bwyta gartref. Gall hyn helpu i gynllunio anghenion cymorth y plentyn yn ystod y cyfnod pontio a sicrhau bod enwau plant yn cael eu sillafu a'u hynganu'n gywir.

Hyd yn oed os nad oes unrhyw blant o gefndiroedd crefyddol neu ethnig amrywiol yn y lleoliad gofal plant dylid rhoi ystyriaeth i gael adnoddau fel dillad, offer coginio, llyfrau â dwy iaith a gwaith celf sy'n adlewyrchu amrywiaeth ddiwylliannol gadarnhaol. Dylai staff gofal plant ddefnyddio iaith ffeithiol a chadarnhaol wrth ddisgrifio neu gyflwyno adnoddau o bob diwylliant. Dylent annog plant i chwarae gyda nhw a modelu eu defnydd, yn hytrach na dim ond eu gadael ar hyd y lle. Gallai hysbysiadau fel baner 'croeso' gynnwys ystod o sgriptiau ac ieithoedd.. 

Caniatewch amser ychwanegol i siarad â rhieni y mae Saesneg yn iaith ychwanegol iddynt.



4.3 Plant anabl a/neu blant ag anghenion dysgu ychwanegol

Mae’r canlynol yn berthnasol i bob darparwr blynyddoedd cynnar (Deddf Cydraddoldeb 2010): 

•	mae dyletswydd arnynt i beidio â gwahaniaethu yn erbyn plant anabl mewn darpariaeth addysg a gofal dydd; 

•	rhaid iddynt beidio â thrin plant anabl yn llai ffafriol; a  

•	rhaid iddynt wneud addasiadau rhesymol er mwyn osgoi rhoi plant anabl o dan anfantais sylweddol o'u cymharu â phlant nad ydynt yn anabl. 

I deuluoedd â phlant ag anghenion ychwanegol, gall newid fod yn straen. Mae angen rhoi ystyriaeth benodol i sut y caiff cyfnodau pontio eu rheoli ar gyfer y plentyn a'r teulu. Gyda chaniatâd y rhieni, dylai ymwelwyr iechyd roi gwybod i leoliadau gofal plant am anghenion ychwanegol plant cyn gynted â phosibl er mwyn i'r lleoliad allu cynllunio'n effeithiol i ddiwallu'r anghenion hynny ac i baratoi cynllun pontio. Dylai unrhyw ddogfennau gael eu trosglwyddo cyn gynted â phosibl, yn ddelfrydol gyda chyfarfod wyneb-yn-wyneb, sy'n cynnwys y rhieni gan fabwysiadu dull sy'n canolbwyntio ar unigolion

Os bydd plant a chanddynt anghenion gofal iechyd sylweddol neu gymhleth (e.e. traceostomi, tiwb nasogastrig ar gyfer bwydo, epilepsi) yn cael eu derbyn i'r lleoliad gofal plant dylid rhoi'r canlynol ar waith cyn i'r plentyn ddechrau:

•	cyd-drafod â chydweithwyr iechyd; 

•	hyfforddiant ar gyfer staff y lleoliad gofal plant; 

•	cynllun gofal iechyd (e.e. yn amlinellu'r weithdrefn arferol a beth i'w wneud mewn argyfwng) wedi'i ysgrifennu a'i gymeradwyo gan y corff iechyd, y rhieni a'r lleoliad.

Efallai na fydd rhieni plant ag anghenion ychwanegol wedi darganfod neu wedi derbyn y

gallai pethau fod yn wahanol ar gyfer eu plentyn. Mae'n bwysig, felly, mabwysiadu dull 

sensitif a chydymdeimladol.



Dyma strategaethau posibl ar gyfer codi pryderon gyda rhieni (Tîm Cynhwysiant y

Blynyddoedd Cynnar Caerdydd):

•	ceisiwch fod yn gadarnhaol ac yn glir o ran yr hyn sy'n cael ei gyfleu; 

•	peidiwch â defnyddio labeli neu dermau diagnostig; 

•	peidiwch â chymharu â phlant eraill; 

•	disgwyliwch ymateb emosiynol; 

•	cynlluniwch a pharatowch ar gyfer y sgwrs gyda nodiadau a thystiolaeth; 

• 	trafodwch yr hyn yr ydych yn mynd i'w wneud nesaf - cynllun; a 

•	peidiwch â gwneud unrhyw addewidion neu ddisgwyliadau afrealistig.



Dull sy'n Canolbwyntio ar Unigolion 

Mae'r term 'ymarfer sy'n canolbwyntio ar unigolion' fel arfer yn cyfeirio at y ffordd y mae'r bobl sy'n derbyn gwasanaethau neu gymorth yn allweddol i ddatblygu a chynllunio'r gwasanaethau hynny. Mae cynllunio sy'n canolbwyntio ar unigolion yn ymchwilio i'r hyn sy'n bwysig i unigolyn ac wedyn mae'n gweithredu arno i ddatblygu set o gamau gweithredu clir y cytunwyd arnynt sydd wedi cael eu trafod gan y person dan sylw, rhieni neu ofalwyr, os yw'n briodol, a'r amrywiol weithwyr proffesiynol a fydd yn darparu'r gwasanaethau.  Yn bwysicaf oll, mae’n set o egwyddorion, nid yn set o ffurflenni, i lunio sut mae asesu anghenion rhywun a darparu ar eu cyfer.

Mae sicrhau mai’r unigolyn sydd wrth wraidd y broses yn hollbwysig i lwyddiant ymarfer sy’n canolbwyntio ar unigolion, ac ar gyfer plant y Blynyddoedd Cynnar dylai barn y plentyn a'r teulu gael ei hystyried fel yr unigolyn sydd wrth wraidd y broses.



Beth yw dull sy'n canolbwyntio ar unigolion? 

Mae dulliau sy'n canolbwyntio ar unigolion yn canolbwyntio ar bedwar prif faes: 

•	Beth sy'n bwysig i’r unigolyn? 

Mae hyn yn cynnwys yr elfennau sy'n gwneud y plentyn yn unigolyn - ei hobïau, ei ddiddordebau, ei hoffterau. Yn gryno, y pethau sy'n ei wneud yn gyfforddus, yn hapus ac yn fodlon. 

Mae'r adran hon yn arbennig o bwysig ar gyfer datblygu perthynas gyda'r plentyn a'r teulu i'w gynorthwyo i bontio'n ddidrafferth i leoliad newydd.



•	Beth sy'n bwysig AR GYFER yr unigolyn? 

Dyma'r cymorth sydd ei angen ar blentyn i'w gadw'n iach, yn ddiogel ac i ddysgu'n effeithiol. Gall hyn gynnwys meddyginiaeth, datblygu ffordd iach o fyw, a mynediad i ddysgu. Gellir hefyd ei eirio fel 'Sut allwn ni ei gynorthwyo orau?’ 

Mae'n bwysig sylwi ar ffyrdd penodol plentyn o reoli straen neu wrthdaro a'r ffyrdd y mae wedi dysgu sut i gyfathrebu a sut, fel ymarferwyr, y gallwn gefnogi hyn yn y lleoliad e.e. gall plentyn sy'n tapio ei glun fod yn ceisio cyfleu ei fod wedi gwlychu ei hun. 

Mae cael y cydbwysedd cywir rhwng yr hyn sy'n bwysig i'r unigolyn ac ar gyfer yr unigolyn yn hollbwysig.



•	Beth sy'n llwyddiannus ar hyn o bryd? 

Os oes rhywbeth yn llwyddiannus, mae angen ei gynnal ac adeiladu arno. Mae hefyd yn werth darganfod beth fu'n llwyddiannus yn y gorffennol, ac a all hyn weithio gyda rhywfaint o'r cymorth presennol. Mae hyn yn creu’r sail ar gyfer symud ymlaen yn gadarnhaol. 



•	Beth sy'n AFLWYDDIANNUS ar hyn o bryd? 

Os nad yw rhywbeth yn llwyddiannus, mae hyn yn sail dros newid unrhyw gynllun. Pam nad yw'r cymorth yn llwyddo? Beth y gellir ei wneud i'w wella neu ei newid? A oedd yn llwyddiannus o'r blaen - os felly, pam nad yw'n llwyddiannus nawr? Mae'r rhain i gyd yn rhan o'r drafodaeth.

Mae angen ystyried y ddau o safbwynt pawb sy'n gysylltiedig â'r cymorth, a gyda'i gilydd dylent fod yn sail i unrhyw gynllun ar gyfer rhagor o gamau gweithredu.

Mae hyn yn rhan allweddol o ddull cyffredinol o ddarganfod materion ac ymdrin â nhw er mwyn galluogi plentyn i gyflawni ei botensial a dod o hyd i ffyrdd o oresgyn unrhyw rwystrau neu rwystrau posibl.



Proffiliau Un Dudalen a Chardiau Gwybodaeth fel rhai ‘Amdanaf Fi’

Proffiliau Un Dudalen / cardiau gwybodaeth fel rhai ‘Amdanaf Fi’ yw'r man cychwyn ar gyfer cynllunio sy'n canolbwyntio ar unigolion. Maent yn cael eu creu gan y plentyn gyda chyfraniad rhieni a gweithwyr proffesiynol eraill. Gellir eu diweddaru yn ôl yr angen a gallant gynrychioli'r plentyn ar unrhyw oedran neu gyfnod. 

Cyfnodau pontio i blant ag Anghenion Addysgol Ychwanegol:

· Prosesau a gweithdrefnau yn gefnogol ac yn gynhwysol

· Y plentyn yn cael ei roi wrth wraidd cynllunio'r broses bontio

· Perthnasoedd cadarnhaol yn cael eu sefydlu ac mae'r holl oedolion sy'n ymwneud â'r plentyn yn gweithio'n agos gyda'i gilydd

· Amgylcheddau croesawgar, yn hygyrch heb greu stigma

Mae Atodiad A’n rhoi enghraifft o broffil un dudalen a thempledi ar gyfer cardiau gwybodaeth ‘Amdanaf Fi’. Mae’r cardiau gwybodaeth ‘Amdanaf Fi’ wedi eu datblygu gan dimau Dechrau’n Deg mewn ymgynghoriad ag athrawon meithrin, staff gofal plant cyn-ysgol, staff cynghorol a swyddogion datblygu i sicrhau fod y wybodaeth yn berthnasol i bawb ac nad yw’n llethol.



4.4 Cyfathrebu â rhieni

I lawer o rieni gallai'r cyfnod pan fydd eu plentyn yn dechrau gofal plant fod yn amser pryderus ac emosiynol. Efallai nad ydynt wedi cael unrhyw brofiad o addysg ers eu dyddiau ysgol a gallant fod yn ansicr ynghylch yr hyn sy'n digwydd mewn lleoliad blynyddoedd cynnar neu beth i'w ddisgwyl o ran yr amgylchedd a'r gweithgareddau. Gall y teimladau hyn o ansicrwydd ei gwneud yn fwy anodd i rieni helpu i baratoi eu plentyn ar gyfer pontio.

Mae cyfathrebu â rhieni, gan gynnwys tadau, yn elfen bwysig iawn o bontio'n ddidrafferth i ofal plant. Dylid datblygu partneriaethau go iawn rhwng rhieni a staff wrth gefnogi'r broses bontio. Efallai y bydd plant yn mynegi eu pryderon ynghylch mynychu lleoliad gofal plant. Gallai hyn fod drwy gliwiau llafar a gweithredoedd ac ymddygiad di-eiriau a allai awgrymu eu bod yn bryderus. Bydd rhieni hefyd yn ymwybodol o unrhyw ddigwyddiadau eraill ym mywyd y plentyn a all effeithio ar bontio'n ddidrafferth, fel symud tŷ, babi newydd neu rieni'n gwahanu.

SGC 6: Gweithio mewn partneriaeth â rhieni (Cael ei arolygu gan LlC ar hyn o bryd)

Canlyniad: Bod y rhieni yn cael eu cynnwys yn llawn yng ngweithgareddau, cynnydd a datblygiad eu plentyn ac yn cael gwybodaeth gyson amdanynt. 

Mae'r person cofrestredig yn gyfrifol am sicrhau: 

· bod y person cofrestredig a'r staff yn gweithio mewn partneriaeth gyda'r rhieni i ddiwallu anghenion y plant, yn unigol ac fel grŵp;   

· bod cyfrifoldeb y rhieni, yn anad neb arall, dros eu plant yn cael ei gydnabod a'i barchu;

· bod y rhieni yn cael gwybod am yr holl arferion a ddilynir wrth ofalu am eu plant;  

· bod y polisïau a'r gweithdrefnau ar gael i bob rhiant;  

· mewn lleoliad gofal dydd, bod gwybodaeth yn cael ei rhoi i rieni sy'n cynnwys rôl y rhieni ac unrhyw ddisgwyliadau o ran cymryd rhan ar y pwyllgor rheoli neu fel gwirfoddolwyr. Bod gwybodaeth lawn a chanllawiau yn cael eu rhoi i unrhyw wirfoddolwyr ac aelodau'r pwyllgor am eu rolau a'u cyfrifoldebau; 

· y bydd y polisi am breifatrwydd a chyfrinachedd ar gael. Bod unrhyw geisiadau gan drydydd partïon am wybodaeth yn cael eu trafod gyda'r rhieni a bod gwybodaeth amdanynt ond yn cael ei rhannu gyda'u cydsyniad hwy. Gellir gwneud eithriad lle mae'n ofynnol cofnodi pryderon am ddiogelwch y plentyn; er enghraifft, mewn perthynas â diogelu plant; 

· os pennir plentyn fel plentyn mewn angen (Adran 17 o Ddeddf Plant 1989), bod y person cofrestredig, gyda chaniatâd y rhieni, yn rhoi'r wybodaeth briodol i asiantaethau cyfeirio; 

· bod manylion am yr hyn y mae eu plentyn wedi'i gyflawni yn ystod y dydd, gan gynnwys unrhyw ddigwyddiad pwysig neu newid yn ei ymddygiad, yn cael eu rhannu gyda'r rhieni;  

· bod cofnodion yn cael eu cadw gyda manylion am y plentyn a nodiadau ar ei gynnydd. Bod gan rieni fynediad i bob cofnod ysgrifenedig am eu plentyn (ac eithrio'r sefyllfa yn Safon 6.10 isod);

· bod gwybodaeth reolaidd yn cael ei rhoi i rieni am weithgareddau; er enghraifft, drwy arddangosfeydd wal, lluniau neu enghreifftiau o waith y plant;;  

· mai dim ond pan ddaw unigolion penodol a enwir gan y rhieni i'w casglu y caiff plant o dan 8 oed eu rhyddhau o ofal y ddarpariaeth. Dim ond yn unol â threfniadau sydd wedi’u cytuno â rhieni y caiff plant dros 8 oed eu rhyddhau o ofal y ddarpariaeth; a

· wrth ofalu am blant dan 2 oed, bod system ddyddiol i gyfnewid gwybodaeth rhwng y rhiant a'r gweithiwr allweddol. Mae hyn yn cynnwys gwybodaeth am anghenion ac arferion datblygu a gofal newidiol y plentyn.  



I greu cysylltiadau cadarnhaol rhwng y cartref a'r lleoliad, ystyrir fod y canlynol yn arfer da:

• cynnal diwrnod cynefino neu ddiwrnod agored i rieni a phlant er mwyn dangos y lleoliad iddynt;

• defnyddio pecyn croeso, er mwyn rhoi gwybodaeth werthfawr i rieni am y lleoliad gofal plant, oedolion arwyddocaol, arferion; cymarebau staff:plant a'r byrbrydau a'r gweithgareddau a gynigir. Gallai hyn gynnwys ffotograffau o'r lleoliad (gan gynnwys ardaloedd fel y toiled a'r ardal chwarae awyr agored); teganau ac adnoddau allweddol; gweithwyr allweddol a phlant yn cymryd rhan yn y gweithgareddau sydd ar gael yn y lleoliad. Ar gefn y ffotograffau gallai'r lleoliad hefyd roi esboniadau ac awgrymiadau am bynciau i rieni siarad amdanynt gyda'u plentyn. Bydd hyn yn helpu'r plentyn i ymgyfarwyddo; 

• sicrhau bod y wybodaeth a ddarperir i rieni yn ddeniadol, o ansawdd uchel ac wedi'i hysgrifennu mewn ffordd syml sy'n hawdd ei deall. Dylai unrhyw wybodaeth a ddarperir i rieni ystyried anghenion rhieni sydd â lefelau llythrennedd isel. Mae gan NIACE (www.niace.org.uk/currentwork/readability) daflen sy'n rhoi cyngor ar sut i ysgrifennu deunydd sy'n hawdd ei ddarllen;

• annog rhieni i greu, gyda'u plant, eu bathodyn eu hunain ar gyfer eu peg neu ofod personol pwrpasol arall, o bosibl yn ystod ymweliad anffurfiol â'r lleoliad gofal plant; 

• rhoi gwybodaeth i rieni am y broses gynefino a'r holl fanylion ymarferol, er enghraifft, a fyddant yn cael aros am yr ychydig sesiynau cyntaf. Bydd hyn yn helpu rhieni i baratoi eu plentyn;  

• rhoi cyfleoedd i rieni ymweld â'r lleoliad a chwrdd â'r staff cyn iddynt ddechrau cael gofal plant. Gellid gwahodd rhieni i'r lleoliad yn ystod amser stori neu ganu rhigymau a gellid eu gwahodd i ddod ar daith teulu neu i sesiwn grefftau; 

• ar ôl yr ychydig sesiynau cyntaf gellir rhoi adborth i'r rheini er mwyn tawelu eu meddyliau (e.e. galwad ffôn, neges destun, sgwrs ar ddiwedd y sesiwn, ffotograff, dyddiadur); 

• darparu blwch pryderon i rieni allu rhannu unrhyw bryderon;  

• hysbysfwrdd lle y rhoddir amserlen ddyddiol o weithgareddau;

• creu taflen neu gylchlythyr sy'n rhoi manylion yr hyn y mae'r plant yn ei ddysgu ac awgrymu'r hyn y gall rhieni ei wneud yn y cartref i gefnogi hyn;

• rhoi dyddiadur dyddiol ysgrifenedig o weithgareddau eu plentyn i'r rhieni; 

• cynhyrchu llyfryn gweithgaredd diwedd tymor/blwyddyn yn cofnodi cynnydd y plentyn; a 

• gwahodd rhieni i rannu eu profiad o'r broses bontio. Gofynnwch iddynt yn anffurfiol neu drwy holiadur. Defnyddiwch y wybodaeth hon i adolygu'r broses bontio a'r goblygiadau ar gyfer cyfnodau pontio yn y dyfodol. 



4.5 Ymweliadau â’r Cartref

Os yn bosibl ac yn ymarferol gellir cynnal ymweliadau cartref cyn i blant ddechrau mewn lleoliad. Ystyrir bod ymweliadau cartref yn gyfle da i ddechrau adeiladu perthynas rhwng rhieni, ymarferwyr a phlant; a'r broses o rannu gwybodaeth. Mae plant (a rhieni) yn aml yn teimlo'n fwy hamddenol yn eu cartref eu hunain, a all helpu i ddatblygu perthynas ac ymddiriedaeth. Gall rhieni hefyd werthfawrogi cael amser i siarad un-i-un. Gall arsylwi ar blentyn yn ei gartref ei hun hefyd helpu i egluro rhai patrymau ymddygiad a diddordebau. Mae hefyd yn gyfle i weld pa weithgareddau dysgu sydd eisoes yn digwydd yn y cartref a phwy arall allai gynorthwyo gyda dysgu yn y cartref (e.e. tadau, neiniau a theidiau, brodyr a chwiorydd hŷn, perthnasau eraill). 

Dylid trin ymweliadau cartref yn sensitif. Dylid ei gwneud yn glir i rieni nad oes rheidrwydd arnynt i dderbyn ymweliad ac mai diben yr ymweliad yw dod i'w hadnabod nhw a'u plant, nid i archwilio eu cartref. Gall yr ymweliad cartref gynnig cyfle da i rieni a phlant ddod i adnabod staff a darganfod mwy am y lleoliad, y drefn, y gweithdrefnau a'r gweithgareddau. Gall yr ymweliad cartref hefyd fod yn gyfle i gasglu gwybodaeth dderbyn, ac i ystyried ar y cyd y dull gorau o sicrhau bod y plentyn yn ymgartrefu yn y lleoliad gofal plant. Gall hyn helpu i ysgafnhau'r pwysau ar y rhieni yn ystod eu hymweliad cyntaf â'r lleoliad. 

Dylai staff ddilyn gweithdrefnau iechyd a diogelwch eu lleoliad neu awdurdod ar gyfer ymweliadau cartref. Er enghraifft, efallai na fydd staff yn dymuno ymweld â chartrefi ar eu pen eu hunain. Gellir cynnal ymweliadau yn ystod gwyliau hanner tymor a gallai'r rheolwr gofal plant, gweithiwr allweddol y plentyn, gweithwyr cymorth i deuluoedd neu staff perthnasol eraill eu cynnal. 

 

4.6 Rôl staff gofal plant

[bookmark: _GoBack]Dylid rhoi digon o amser ac adnoddau i baratoi ar gyfer pob agwedd ar bontio, gan gynnwys cael mynediad i wybodaeth am blant, ei darllen a'i rhannu. Dylai staff fod yn ymwybodol o'r plant hynny a allai fod yn agored i niwed a/neu sydd ag anghenion dysgu ychwanegol a chysylltu â gweithwyr proffesiynol eraill a allai fod yn ymwneud â phlant penodol. 



4.7 Rôl y gweithiwr allweddol

Mae gan y system gweithiwr allweddol ran bwysig yn y broses bontio. Ar ddechrau’r broses bontio dylai rhieni a phlant gael cyfle i gwrdd â gweithiwr allweddol y plentyn pan fyddant yn ymweld â'r lleoliad gofal plant.

Mae plant yn ffynnu ar sail perthnasau cariadus a sicr.  Darperir hyn fel arfer gan rieni plentyn ond gall berson allweddol ddarparu hyn.  Aelod enwebedig o staff sydd â chyfrifoldebau am grŵp bach o blant sy’n helpu’r plant hynny yn y grŵp deimlo’n ddiogel yw gweithiwr allweddol. 

Early Years Matters (http://www.earlyyearsmatters.co.uk/eyfs/positive-relationships/key-person-attachment/)



5. Pontio o ofal plant i Feithrin y Cyfnod Sylfaen

Mae arfer gorau’n awgrymu y dylai lleoliadau gofal plant fod â pholisi pontio ar gyfer plant sy’n pontio i’r Cyfarfod Sylfaen. Bydd hwn yn amlinellu sut y bydd plant a’u rhieni yn cael eu cynorthwyo; sut y bydd staff yn gweithio gyda’i gilydd a’r math o wybodaeth a fydd yn cael ei rhannu.

Mae'n ddyletswydd statudol ar awdurdod lleol i ddarparu lle addysg rhan amser o ansawdd da am ddim yn y tymor ar ôl pen-blwydd y plentyn yn dair, os bydd y rhiant yn dymuno hynny. Rhan-amser yw isafswm o 10 awr yr wythnos am oddeutu'r un nifer o wythnosau â blwyddyn ysgol. Gall y lle fod mewn ysgol a gynhelir neu mewn lleoliad nas cynhelir (sydd wedi'i gymeradwyo gan yr awdurdod lleol, wedi'i gofrestru gydag AGGCC ac sy'n destun archwiliadau rheolaidd Estyn). 



Mae'r ffordd y mae lleoliadau Dechrau'n Deg a'r Cyfnod Sylfaen a'r gweithwyr proffesiynol allweddol yn y lleoliadau hynny yn gweithio gyda'i gilydd yn allweddol. Awgryma adborth gan swyddogion arweiniol y Cyfnod Sylfaen mewn awdurdodau lleol fod plant yn ymgartrefu'n well mewn lleoliad Cyfnod Sylfaen os caiff cyfnodau pontio eu rheoli'n dda..  

(Canllaw Pontio Dechrau’n Deg, Mai 2017)

Nid yw’r datganiad yma’n golygu lleoliadau Dechrau’n Deg yn unig, ond yn hytrach yr holl sector gofal plant sector sydd â phlant sy’n pontio i Feithrin y Cyfnod Sylfaen.

 

Mewn rhai achosion gall un lleoliad gofal plant fwydo nifer o leoliadau Cyfnod Sylfaen gwahanol neu efallai y bydd un lleoliad Cyfnod Sylfaen yn derbyn plant o nifer o leoliadau gofal plant. Er bod hyn yn creu her i staff gofal plant o ran cyd-drafod gyda nifer o leoliadau, dylid gwneud pob ymdrech i ystyried anghenion plant unigol sy'n symud i leoliadau eraill. Byddai hyn yn cynnwys cynorthwyo rhieni i drefnu ymweliadau â'r lleoliad newydd, gan eu helpu i baratoi eu plentyn ar gyfer symud ac i staff rannu gwybodaeth am y plentyn gyda'r lleoliad newydd (gorau oll os gwneir hynny'n bersonol neu dros y ffôn).



5.1 Cynorthwyo plant yn ystod y cyfnod pontio

I lawer o blant, gall pontio o’r lleoliad y mae’r plentyn yn gyfarwydd ag e, at un arall ble nad ydyn nhw’n deall y staff, y drefn a’r amgylchedd, fod yn frawychus i rai plant, os nad i bob un. Efallai y bydd plant yn drist ynglŷn â gadael oedolion y maen nhw’n eu hadnabod, ffrindiau a natur gyfarwydd y lleoliad. Gall llyfr lloffion fod yn atgof parhaol ac yn un a all beri iddyn nhw feddwl a hel atgofion.

Mewn lleoliadau sydd ar yr un safle ag ysgolion, gellir cefnogi’r broses bontio trwy rannu adnoddau neu gyfleusterau fel rhandiroedd, ysgolion coedwig a neuadd yr ysgol. Gall gwahoddiad i ddigwyddiadau yn yr ysgol fel cyngherddau Nadolig, gwasanaethau etc. fod yn fuddiol hefyd.  Gall gwahodd staff yr ysgol fel yr athro Derbyn neu’r Pennaeth i ddarllen storïau, helpu gyda gweithgareddau fod yn drefniant o’r naill ochr a’r llall i’r plant ddod i adnabod staff newydd o fewn awyrgylch gyfarwydd eu lleoliad eu hunain.

Ble nad yw lleoliadau ar yr un safle, gall y lleoliad dal wneud cysylltiadau gyda’r Meithrin y Cyfnod Sylfaen sy’n derbyn trwy drefnu sesiynau blasu gyda’r plant a’r staff gofal plant a/neu rieni; 

Gall annog y plentyn i ddefnyddio camera digidol neu dafladwy ar ymweliadau o’r fath helpu i wneud yr amgylchedd yn fwy cyfarwydd i’r plentyn. Mae hyn yn cefnogi dull wedi ei bersonoli a gall yr annibyniaeth rymuso’r plentyn. Gall y plentyn wedyn ddangos y lluniau a’u trafod yn niogelwch lleoliad cyfarwydd;

Defnyddiwch storïau i edrych ar sefyllfaoedd newydd y bydd y plentyn yn eu profi pan fydd e/hi’n symud. Gall storïau, yn arbennig rhai penagored alluogi plentyn i resymu a datrys problemau’n annibynnol.

5.2 Cymorth i blant ag anghenion dysgu ychwanegol

Pan fo plant ag anghenion dysgu ychwanegol yn trosglwyddo i’r Cyfnod Sylfaen (neu leoliad ysgol arbenigol), efallai bydd angen llawer iawn o waith i sicrhau fod ganddyn nhw’r cymorth sydd angen arnyn nhw a bod rhieni’n gyfforddus gyda’r trefniadau.  

 

I deuluoedd â phlant ag anghenion ychwanegol, gall newid achosi llawer o straen iddynt a dylai'r broses bontio roi ystyriaeth arbennig i hyn. Gall teuluoedd fod yn poeni am sut y bydd eu plentyn yn ymgartrefu ac a fydd anghenion eu plentyn yn cael eu deall. Efallai y bydd arnynt angen rhagor o ymweliadau a chyfleoedd i ddod i adnabod y staff o gymharu â phlant eraill. Gall fod yn ddefnyddiol rhoi lluniau o'r lleoliad, gan gynnwys lluniau o'r staff, y toiledau a'r brif fynedfa i blant (mae hyn yn arbennig o ddefnyddiol i blant ag anghenion lleferydd, iaith a chyfathrebu a phlant ar y sbectrwm awtistiaeth). 

Gyda chaniatâd y rhieni, dylai staff y lleoliad gofal plant hysbysu ysgol/lleoliad y Cyfnod Sylfaen am anghenion ychwanegol plant cyn gynted â phosibl er mwyn iddynt allu cynllunio'n effeithiol i ddiwallu'r anghenion hynny. Dylid hysbysu Seicolegydd Addysgol y Blynyddoedd Cynnar cyn gynted â phosibl am y Meithrin Cyfnod Sylfaen er mwyn sicrhau fod anghenion y plentyn yn cael eu diwallu wrth bontio.  Dylid trosglwyddo unrhyw ddogfennau cyn gynted â phosibl, yn ddelfrydol mewn cyfarfod wyneb-yn-wyneb, sy'n cynnwys rhieni. Gellir ysgrifennu Proffil Un Dudalen neu Gerdyn gwybodaeth fel un ‘Amdanaf Fi’ gyda'r plentyn/rhieni a gweithwyr proffesiynol y gellir ei hanfon i'r lleoliad Cyfnod Sylfaen a fydd yn derbyn y plentyn. Mae Atodiad B yn rhoi enghraifft o Broffil Un Dudalen a thempledi o gardiau gwybodaeth fel rhai ‘Amdanaf Fi’. 

Er mwyn sicrhau cyfnod pontio didrafferth, dylai ymarferwyr sicrhau bod y lleoliad/ysgol sy'n derbyn y plentyn yn ymwybodol o'i gynnydd a'i anghenion datblygiadol yn y dyfodol. Dylai hyn gynnwys gwybodaeth am y strategaethau penodol sydd wedi bod yn llwyddiannus yn y lleoliad gofal plant a'r cyfarpar a'r gweithgareddau a ddefnyddir. Dylid darparu gwybodaeth i'r lleoliad Cyfnod Sylfaen ymhell ymlaen llaw os bydd angen addasiadau neu gyfarpar arbenigol. 

Yn ddelfrydol, dylai cyfarfodydd rheolaidd gael eu cynnal rhwng yr athro/athrawes ymgynghorol, y Cydlynydd Anghenion Addysgol Ychwanegol a'r athro/athrawes (neu arweinydd y lleoliad Cyfnod Sylfaen). Yn ddelfrydol, dylid gwahodd gweithwyr proffesiynol perthnasol eraill sy'n ymwneud â gofal y plentyn i drafod gofynion ac anghenion cymorth y plentyn. Dylai hyn fod ar ffurf cyfarfod canolbwyntio ar unigolyn, yn ôl cyfarwyddyd y Deddf Anghenion Dysgu Ychwanegol a’r Tribiwnlys Addysg newydd

Mae'r canlynol yn enghreifftiau o'r ffyrdd y mae ardaloedd Dechrau'n Deg yn sicrhau bod anghenion plant ag anghenion dysgu ychwanegol yn cael eu diwallu: 

· mae cymorth ar gyfer pontio i blant ag anghenion dysgu ychwanegol yn cael ei gynllunio drwy Banel Cynhwysiant aml-asiantaeth lle mae Seicolegydd Addysg Dechrau'n Deg yn bresennol; 

· cyflwynir Ffurflen Cymorth Ychwanegol Dechrau'n Deg, wedi'i llofnodi gan yr ymwelydd iechyd Dechrau'n Deg, i'r darparwr meithrin gyda chaniatâd y rhieni; 

· mae swyddog Anghenion Ychwanegol yn cysylltu â darparwyr gofal plant a'r tîm canolog cyn i blant ag anghenion cymhleth ddechrau ar eu Cyfnod Sylfaen; a 

· mae athro/athrawes ymgynghorol Dechrau'n Deg ac arweinydd cylch chwarae Dechrau'n Deg yn cyfarfod â'r Cydlynydd Anghenion Addysgol Ychwanegol a staff eraill yr ysgol/lleoliad yn rheolaidd.



5.3 Proffil y Cyfnod Sylfaen

Dull asesu yw Proffil y Cyfnod Sylfaen ar gyfer plant 3 i 7 oed, sy’n golygu bod gan ysgolion a lleoliadau ddull gweithredu cyson sy’n unioni asesiadau ar ddechrau a diwedd y Cyfnod Sylfaen. Daeth y Proffil yn orfodol ym mis Medi 2015 ac mae’n asesu gallu a datblygiad plant yn y pedwar Maes Dysgu. 

Sef:  

· Datblygiad personol a chymdeithasol, lles ac amrywioldeb diwylliannol;

· Sgiliau iaith, llythrennedd a chyfathrebu;

· Datblygiad mathemategol; a

Datblygiad corfforol.



5.4 Cymorth i rieni

Mae gweithio gyda rhieni’n elfen hanfodol pan fydd plant yn pontio o un lleoliad at un arall. 

Bydd rhieni'n gallu hysbysu'r staff am unrhyw bryderon fydd gan eu plant ac unrhyw amgylchiadau teuluol a all effeithio ar bontio'n ddidrafferth, fel symud tŷ, babi newydd neu rieni'n gwahanu. Mae'n bwysig gwrando ar rieni, cydnabod eu pryderon a chynnig sicrwydd ynghylch y broses bontio.

Er mwyn helpu i baratoi eu plentyn dylid rhoi'r canlynol i rieni:  

· gwybodaeth am ffurflenni derbyn a'r gofynion, gan gynnwys dyddiadau cyflwyno a chymorth i lenwi ffurflenni derbyniadau (ar bapur neu ar-lein) (Gallai staff gofal plant, gweithwyr cymorth i deuluoedd neu staff perthnasol eraill Dechrau'n Deg ddarparu cymorth i lenwi ffurflenni derbyn); 

· cyfle i ofyn cwestiynau drwy gydol y broses bontio; 

· gwybodaeth am y broses gynefino a'r holl fanylion ymarferol; 

· gwybodaeth am eu rôl yn y broses; 

· cyfleoedd i ymweld â'r lleoliad Cyfnod Sylfaen a chwrdd â'r staff;  

· gwybodaeth am grwpiau iaith a chwarae a rhif a chwarae neu raglenni rhianta fel Rhaglen Parodrwydd i'r Ysgol y Blynyddoedd Rhyfeddol sy'n digwydd yn yr ardal leol; a

· gwybodaeth am sefydliadau neu weithgareddau perthnasol cymorth i deuluoedd yn yr ardal. 



Dylai Rieni wybod hefyd fod addysg cyfrwng Cymraeg ar gael i bob rhiant sy’n dymuno hynny i’w plant.

5.5  Proffiliau Unigol

Rhaid i unrhyw wybodaeth a rennir gydag ysgol sy’n derbyn barchu materion yn ymwneud â chyfrinachedd a rhannu data. Dylai’r proffil gynnwys:

· Sut mae’r plentyn wedi setlo i’r gofal plant presennol

· Unrhyw asesiadau – Rhestrau Sgiliau Tyfu, Proffil y Cyfnod Sylfaen

· Unrhyw anghenion ychwanegol

· Adroddiad cynnydd  

· Yr hyn y mae’r plentyn yn ei hoffi ac nad yw’n hoffi

Dylai’r proffil unigol gael ei gwblhau gan yr arweinydd gofal plant, gyda mewnbwn gan y gweithiwr allweddol. Dylai’r proffil unigol gael ei rannu gyda rieni, ac, os roddir caniatâd gan y rheini, gyda’r athro Meithrin y Cyfnod Sylfaen cyn diwedd y tymor mewn da bryd i baratoi’r plentyn os oes angen cyfnod pontio hirach. Yn ddelfrydol dylid cynnal cyfarfod wyneb yn wyneb, sy’n caniatáu trafodaeth ynglŷn â’r plentyn.



5.5 Cyfarfodydd Pontio

Mae cyfarfodydd pontio pan fydd plant yn symud o un lleoliad i un arall yn hanfodol  wrth ddarparu cymaint o wybodaeth ag sy’n bosibl i’r staff sy’n derbyn. Dylid cynnwys ymwelwyr iechyd, y darparwr gofal plant, pobl broffesiynol arbenigol fel Therapydd Lleferydd ac Iaith, Ffisiotherapydd etc. yn y cyfarfodydd pontio yma. Gall y cyfarfodydd yma fod yn ffurfiol, anffurfiol neu’n grwpiau cynllunio aml-asiantaeth – Ymarfer sy’n Canolbwyntio ar yr Unigolyn, Tîm o Amgylch y Teulu. 
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Appendix 1



Setting Report for Person Centred Practice Meeting 



		Setting Name

		



		Name of Child

		



		DOB

		









What is great about me?



		 













What and Who is important to me?



		















What do I need a little help with? How can you help me?



		



















Provision to meet the child’s needs



Please summarise the provision / resources put in place by the setting to address the child’s additional needs.



		· 









Additional comments:



		













		[bookmark: _GoBack]Name 

		



		Signed 

		



		Date

		



		Job Role
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Appendix 4

Person Centred Practice Meeting  – Guidance for Professionals

What to expect at the meeting

		Overview

		This document provides you with an Appendix 4 form that can be used to provide information in preparation for a person centred practice meeting.





		Action required:

		To consider using the Appendix 4 form in preparation for the person centred practice meeting.





		What is a person-centred practice meeting?

		A person centred practice meeting is a way of deciding what support is needed for a child with additional needs, whether this is building on what is already in place or looking at what changes need to be made.

It is important that children have the right people involved in their person centred practice meeting to help them to plan for their future.  This means that those attending the meeting can make sure that the child has the things that are important to them, as well as the right support to help achieve their full potential.





		Who will be there?

		The child can choose who they would like to be there (if appropriate) but there will also, of course, be some people who have to be there such as key staff, local authority staff or health professionals.

The numbers attending the meeting should reflect the child’s needs – there is no set list of practitioners who should be there in every meeting.

For some children there may be lots of people involved in the meeting, such as health, social care, child care and education professionals as well as family and friends.


For others, there might be just the child, family members and someone from the setting. 





		Where and when will it be?

		It will probably be at the setting that the child attends.  The date and time will suit the child and their family as well as any other people who are attending.

Each child should have at least one review termly, it will be the setting’s  responsibility to arrange the dates whilst the child is attending their setting.





		What do you need to think about before the meeting?

		The appendix 4 form will help you to think about the things you want to say and do.

You will not be required to read out any professional reports you have written about the child at the meeting, but it helps if you can summarise this information using the headings for a person centred practice meeting. 

If you are not going to be at the meeting, then it is important to the child and family that your views are heard at the meeting.  In this case, it is really important to them that you take time to think about the questions, record your thoughts in the spaces provided and return them to the person organising the PCP meeting by the specified date.  This will help to make sure that your views are listened to at the meeting.



		What will happen at the meeting?

		A person centred practice meeting has a relaxed atmosphere, very different to other traditional meetings.  Everything is set out to be as informal and comfortable as possible.  Everything is set out to be as welcoming as possible for all concerned, creating an opportunity for everyone to be heard.

The meeting could be small, just an informal meeting with the child (if appropriate) and their parents/carers and the key worker/Additional Learning Needs Coordinator (ALNCo).


Every meeting will change to meet the needs of the child, who is at the centre of the meeting.


A facilitator will ensure that everyone has the opportunity to share information and will guide people through the process to develop and agree person centred outcomes.


Participants will then agree on what goes into the child’s one page profile and any targets and actions needed to support the child to meet their aspirations.

If you are not able to attend the meeting but are sending a report in instead, it should ideally be organised under person centred practice headings, as this will mean that it is easy for someone else to share this information at the meeting.


Any report should be shared with the parents before the meeting, and if you are not able to attend ideally send it to the person organising the meeting as well.


You will not need to read out your report but you will be expected to include relevant information from it under the appropriate headings and in discussions.





		At the end of the meeting.

		By the end of the PCP meeting the facilitator will ensure that all information has been gathered in order to create the child’s one page profile and an agreed Action Plan has been created, if any actions have been identified.







Appendix 4


Professional Report for Person Centred Practice Meeting

		Setting Name 

		



		Name of Child 

		



		DOB

		





Please complete the relevant parts of this form by (     ) and return to school.  

This will form part of the discussion at the Person Centred Practice Meeting.

1. What is great about the child? (What do you like and admire about them?)

		





2. What and who is important to the child?


		





3. What does the child need a little help with? (How best to support the child?)


		





4. What do other people need to know or do to help the child?


		





If you are not coming to the person centred practice meeting, please return your completed form to us by      . We will then ensure that your views, thoughts and questions are fed into the meeting.

If you are attending the meeting, please bring the completed form with you.


Thank you for taking the time to make your contribution to this person centred practice meeting.

10. Have you attached any recent reports?


Yes
 FORMCHECKBOX 


No



		Name

		



		Signed

		



		Job Role

		



		Date
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All About Me Profile





	What is great about me?



Insert Photo







Who and what is important to me?













	What is unique about me?



What do I need a little help with? How can you help me?



















	What is not working?

What is working?

What does good support look like?
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SEWC - My PCP document - template new.pptx
My PCP

Term 1	                          Term 2	                        Term 3

Year: 

Today’s Date: 

Review Date: 

Who is involved with me?





Advice and targets received from:

 

Area of concern: 

		Targets 		Activities		Who will help me and how often?

						

						

						



My PCP targets

Child Name:                                                                  Dob: 

Setting Name:     





My PCP

		Provision

		

		

		

		









mypce

Il
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MY PCP Review

		Child’s name:                                                                     DOB:



Setting name:





		Term 1                                    Term 2                                        Term 3

Year:







		Review date:









		Who has helped to review this?















		Update all about me profile?









		Area of concern changing?









		Let’s review my PCP targets.







		Target 

		Activities

		How am I doing? (Cracked it, nearly there, keep practicing)



		

		

		







		

		

		







		

		

		











		Date of next review?









MY PCP –Moving Forward



		Target 

		Activities

		Who will help me and how often?



		

		

		







		

		

		







		

		

		











[bookmark: _GoBack]

MY PCP

		Provision
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Request for Services Amended Version Oct 2021    Please tick as appropriate


		Flying Start

		

		FS Registration Needed:      Yes / No



		Families First

		

		FSA No:



		Other

		

		





Name of Referrer……………………………   Agency……………………………………….     Tel No. …………………………..

Name and contact number of Health Visitor [if not the referrer]……….......…………………….………………………………

		Parent/Guardian Name

		 

		Number of Children in family

		

		Flying Start Number



		Child’s Name

		

		D.O.B:

		

		



		Child’s Name

		

		D.O.B:

		

		



		Child’s Name

		

		D.O.B:

		

		



		Tel No. Home:                                                                                      

		

		Mobile:

		



		Email:

		



		Address

		



		Area

		

		Postcode

		





To be completed by the referrer


Other services involved.


		Services

		Please tick 

		Contact name and number



		Social Services


Is this currently open to Social Services?

		   

		



		Speech and Language Therapy

		

		



		Child Psychologist 

		

		



		Paediatrician

		

		



		Audiologist

		

		



		Childcare [Playgroup/Nursery etc.]

		

		



		Other, please state

		

		



		Parenting


What areas would parents/carers benefit from focusing on, in responding to the child needs? (give details where applicable) 

		Comments

		Does the Family have concerns?



		Family Emotional Health and Wellbeing




		

		



		Parent and Child Interaction




		

		



		Child Development




		

		



		Positive discipline strategies



		

		





		Parenting Support Request




		(

		Comments: Most of our groups can be offered on a one to one basis or in a group

Please state if a group or one to one support is requested

		Baby Allsorts outdoor sessions  


3-12 months 

		

		



		Family Links Ante Natal ‘Welcome to the World’ 


5 sessions 

		

		

		Incredible Years Babies Programme 0-5 months


8 sessions

		

		



		Elklan ’Let’s Talk with your Baby’ 


3-12 months


8 sessions 

		

		

		Playful Parenting


12-24 months


4 sessions 

		

		



		Family Links Workshops

1-4 years


4 sessions

		

		

		Incredible Years Toddler Programme

12-24 months


12 sessions 

		

		



		Circles of Security Programme 


0-4 years


8 sessions 

		

		

		Family Links Nurturing Programme 

1-10 years

11 sessions 

		

		



		Circles of Security Programme


4 years plus


8 sessions 

		

		

		Incredible Years Basic 

3-11 years

10 sessions

		

		



		Talking Teens (10-14 yrs.)

 4 sessions

		

		

		PAFT Parents as First Teachers: 


pre-birth to 4 years; 1-1 bespoke package of care in the home

		

		



		Incredible Years Baby Home Coaching:

0-5mths

1-1 support in the home

		

		

		Incredible Years  Toddler Home Coaching:


12-24mths

1-1 support in the home



		

		





Flying Start Services Involved:


		Are any children currently attending any of the following groups

		Please circle

		Comments



		Playing Together

		Yes/No

		



		Talking Together

		Yes/No

		



		Family Fun Time

		Yes/No

		



		Wriggly Woos

		 Yes/No 

		





		Childcare 

		Please circle

		Contact Details 



		Does the child attend Flying Start Childcare/ Childminder

		 Yes/No

		





		Families First 

		Please circle

		Details 



		Has an FSA been completed?

		Yes/ No

		



		Who is the Lead Worker?

		

		



		What is the FSA Ref No:

		

		





Additional comments / risks.


		Has a family assessment been completed?


FLYING START HV ONLY

		High                                    Medium                                   Low


Intensive                           Enhanced                            Universal     



		Is the home safe to visit?

		Yes                                         No 



		Are there any concerns visiting the family home?


e.g. neighbourly disputes, pets, drug / alcohol misuse

		



		Any further information regarding the family that may be beneficial to know to enable appropriate support.

		



		Does the practitioner need to contact the referrer prior to contacting the family?

		Yes                                        No



		Referrer acknowledges the need to inform service of any changes in family circumstances.

		Signed 

Date – 





Consent for information storage and information sharing:


I understand the information that is recorded on this form and that it will be stored and used for the purpose of providing services to me and my family.


		Signed (Parent/ Carer):

		

		Print Name:

		

		Date:

		



		Signed (Parent/ Carer):

		

		Print name:

		

		Date:

		





FOR VERBAL CONSENT – MUST BE COMPLETED


I as the referrer have gained verbal consent from the family to submit this referral and have explained the above consent for information storage and information sharing to the family.


		Verbal Consent has been gained




		





		Referred by (signed):

		        

		Job Title:

		 



		Print Name:




		        

		Date:

		





Please note that referrals will not be processed unless fully completed. Any incomplete forms will be returned to the referrer. 

		Approved by: 

		Date: 





If Flying Start:


Please send completed form to Irene Mahon, Cwmbran Integrated Children’s Centre, Ton Road, Cwmbran, NP44 7LE


EarlyYearsFamilySupportTeam@torfaen.gov.uk / 01633 647402 / 07950 187925


If Families First please send completed form to Yvonne Hayes 6th Floor Civic Centre Pontypool NP4 6YB


Yvonne.hayes@torfaen.gov.uk / 01495 766479 / 07939 536644 

EARLY YEARS FAMILY SUPPORT TEAM USE ONLY

Enw’r plenty / Child’s name:                                   

Dyddiad geni / Date of birth:


Enw’r rhiant / Parent’s name:


		Dyddiad /


Date

		Arsylwad / Observation

		Arwydd / 


Sign



		

		

		





Office Use Only







Group:                                                            Venue:                                                     Date:



Return to FF Parenting Co-ordinator:      Yes / No







�







�







�
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Sample of the guidance for preview 
- NOT FOR DISTRIBUTION


Presentation Sample for 


Early Years Leads 


October 2021


ComIT 0 – 3y11m 
Handbook 







Sample of the guidance for preview - NOT FOR DISTRIBUTION


ComIT 0-3y11m Guidance (overview of contents)


Cymraeg English







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 1: General Guidance (sample pages)
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Section 1: General Guidance (sample pages)







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 2: 0 – 18m (sample pages)
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Section 2: 0 – 18m (strategy poster and sample page)







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 2: 0 – 18m (A&L overview and suggested activities)







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 2: 0 – 18m (speech development & checklist)
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Section 3: 18m – 2y (overview pages)
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Section 3: 18m – 2y (strategy poster and suggested activities)
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Section 4:  2y  - 2y11m (overview pages)
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Section 4:  2y  - 2y11m (developmental checklists)
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Section 5:  3y  - 3y11m (overview pages)
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Section 5:  3y  - 3y11m (example checklist)
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Section 5:  3y  - 3y11m (strategy poster and suggested activities)
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5:  3y  - 3y11m (Strategy Posters and Lanyards Pack)







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 5:  3y  - 3y11m (example of a strategy poster)







Sample of the guidance for preview - NOT FOR DISTRIBUTION


Section 5:  3y  - 3y11m (example of a lanyard page)
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Early Years Intervention Panel Request



Purpose 



The Torfaen Early Support panel has been established to provide a single point of access to provide early support to families with pre-school children with possible emerging needs.  The panel aims to join up the multi-agency support making full use of systems and resources available.  



· The panel will receive all applications via email. Cut-off date for each panel to be circulated termly.

· The panel will meet fortnightly, and requests will be considered by all services at a panel. 

· The request will be allocated to the most appropriate team. 

· You will be advised of the outcome via email 



Please note:	All applications need to be completed fully with relevant evidence supplied and consent. If not, they will be returned to requester.





Panel Process



		The request for involvement form is completed by the setting and are returned to the Early Years ABS hub 
(EY-InterventionALNPanel@torfaen.gov.uk).



		

		[image: ]

		



		The request is checked to ensure that all information that is required has been submitted. Criteria for each grant is met. Settings will be contacted to provide missing/additional information where necessary prior to discussion at the panel.



		[image: ]

		

		



		Panel meetings are held every two weeks and each request is discussed and the intervention of request for support decided upon.

		

		Onward signposting or requests for other agencies involvement are made where appropriate e.g. Tafarn Newydd/



		[image: ]

		

		



		After the panel: Following approval by panel where no childcare setting has been identified, we will request the requester liaises with the parent/carer and FIS to identify a childcare provider registered with us for Childcare Support, the parent/carer will not be informed of the decision until we receive the childcare information. On receipt of confirmation of the childcare setting, we will then notify the parent/carer of the approved application by email, copying the childcare provider into the correspondence.  This is followed up in writing to the childcare setting and parent/carers and is completed within 6 working days of the panel date, subject to receiving confirmation of the childcare setting.



		

		[image: ]

		



		Monitoring – following the intervention of advice the panel will monitor the support/intervention provided and request updates on a termly basis. 








Panel Members



		Name

		Role



		Charlotte Dickens

		Early Years Manager and Early Years ALNLO



		Hayley Morgan

		Childcare Manager



		Emma Treadgold

		Flying Start Manager



		Alyson Costa

		Lead Educational Psychologist or member of EP service.



		Tracey Tucker/Donna Lewis 

Core ALN team 

		Inclusion Link Officer



		Lena Evans/ Lisa Trenchard

		Health representative



		Dee Kostanjevec

		Additional Learning Needs Support Officer for the Childcare Offer for 3–4-year-olds         



		Wendy Parker

		Early Language Development Team Leader



		Kate Pike

		Flying Start Enhancement Co-ordinator



		Michalla Metcalfe

		Early Years Support Officer



		Emma Humby-Chan

		Speech and Language Therapy



		Irene Mahon

		Early Years Family Support Team Leader







Our Early Support services



		Service

		Criteria



		Playing Together Group

		A small group for children 15 months plus with global delay and delayed play and talking skills



		Talking Together Group

		A small group for children 18 months with moderately delayed play/ or talking skills



		Short term home support

		1:1 sessions for parents/carers and children aged 0-4 years who need support to develop the child’s play and talking skills before accessing group.



		Wriggly Woos 

		A small stay and play group for children aged 17 months – 4 years with or waiting for a diagnosis of Autistic Spectrum Disorder. This group offers a bespoke package of care, dependant on the family’s needs at that time. We aim to support families through the journey of diagnosis, making the necessary requests to services all the way to the transition process to starting school. 



		ALN Support Officer 
Child Care Offer 
3-4 yr olds

		Provides support for Childcare Offer Providers and Foundation Phase Settings/schools on matters relating to ALN. To ensure systems are in place to provide guidance, advice, support, and expertise directly to registered Childcare Offer providers 

Works with individual families who access the Childcare Offer 3–4-year-olds who have identified emerging needs, to support and provide information, advice, and guidance. As well as contributing to the formulation, implementation, monitoring and evaluation of IDP’s and the early resolution of any concerns. 



		Flying Start Early Years Support Officer ALN / Transitions

		Individual family support for children with emerging or identified additional needs transitioning into childcare. Support throughout the transition process with person centred planning meetings held regularly to ensure that child’s individual needs are met, and the right support is in place. Ongoing support for childcare settings – setting targets, implementing support strategies, and working with all professional’s supporting the child / family.



		Educational Psychology Team (EPS)

		The EPS will support with delivering relevant training to EY settings and practitioners. The team will offer ‘drop in’ sessions for staff and parents. Individual consultations may be offered with staff and parents, in relation to more complex cases. This would sometimes involve observation and play-based assessment with children. 












Early Years Intervention Panel Request Form

Please remember:  Incomplete request forms will not be processed and will be returned.





		Requestor’s Details



		Name:

		

		Agency:

		



		Contact number:

		

		E-mail:

		



		Name and contact details of the health visitor:

		







		Household details



		Child’s Full Name

		

		DOB

		



		Address

		



		

		

		Post Code

		



		Telephone No.

		

		Mobile:

		



		Email Address

		



		Key Household members



		First Name

		Surname

		Relationship to child

		DOB



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		







		Background and Contextual Factors: Include details regarding relevant significant life events, birth and developmental history, family history of learning needs, family history of mental health needs. 



		










OBSERVATIONS (shared observations of Requester and family)

		

		Strengths

		Needs



		Social, Emotional and Behavioural development (including attention and concentration, wellbeing, managing emotions, behaviour)

		

		



		Play and learning skills

		

		



		Social interaction and communication

		

		



		Understanding

e.g., following instructions

		

		



		Talking/ Spoken Language

e.g., naming objects, using sentences

		

		



		Speech Sounds 

NB if you only have concerns about the child’s speech sounds, please refer directly to Speech and Language Therapy

		

		



		Physical skills

e.g., independently walking, needs equipment to support mobility, non-mobile

		

		



		Sensory and Medical needs

e.g., any medications taken, any allergies, any feeding difficulties, visual or hearing impairment.

		

		










		What support is currently in place?



Update from the PCP plan/meeting/review 

		Brief overview 





		Expectations of the Early Intervention request for support 

		Brief overview 







SERVICES INVOLVED

		[bookmark: _Hlk93580181]EARLY LANGUAGE SUPPORT

		Please circle

		Comments



		[bookmark: _Hlk93579931]Did the child have an 18-month WellComm assessment? Please attach copy

		Yes

		No

		



		Did the child attend any early language groups?

		Yes

		No

		If no, why?







		PARENTING

		Please circle

		Comments



		Is the family attending groups or have they been requested? e.g., Stay and Play/Family Fun Time?

		Yes

		No

		



		Is parenting support being accessed?

		Yes

		No

		



		Is the family receiving support from a Community Health Nursery Nurse or Families First Project Worker e.g., for potty training/ sleep/ boundaries?

		Yes

		No

		







		CHILDCARE

		Please circle

		Comments



		Does the child attend Childcare/Childminder? 

		Yes

		No

		Please state where and for how many days:





		Transition into Nursery Education (3–4-year-olds)

		Date:

Nursery setting:



		Transition into School - Reception

		Date:

School:



		Has a PCP transition been set?

		Date:



		Do they access any funding grants? Please tick 



		Childcare Offer

		

		Childcare Support - Fees

		



		Education (Non-Maintained)

		

		Childcare Support – Additional Support 

		



		Educational Psychologists (for children in receipt of Childcare support)

		

		SALT (for children in receipt of Childcare Support)

		











		OTHER SERVICES



		Services

		Please tick 

		Contact name and number



		Are the family known to Flying Start?

		

		



		Are the family known to Families First?

		

		



		Are the family currently open to Social Services?

		

		



		Speech and Language Therapy

		

		



		Child Psychologist CAMHS

		

		



		Paediatrician

		

		



		Audiologist

		

		



		Other: e.g. :Tafarn Newydd Portage/Serennu/OT

		

		







		ADDITIONAL COMMENTS/RISKS



		Has a FRAIT assessment been completed by the health visitor?

		Please tick 



		

		Intensive

		

		Enhanced

		

		Universal

		



		Is the home safe to visit? Are there any concerns visiting the family home?  e.g., neighbourly disputes, pets, drug / alcohol misuse

		



		Any further information regarding the family that may be beneficial to know to enable appropriate support.

		



		Does the practitioner need to contact the requestor prior to contacting the family?

		







		Requester acknowledges the need to inform service of any changes in family circumstances.



		Name:

		

		Signature:

		

		Date:

		







		EVIDENCE CHECKLIST

		Tick  if attached

		If evidence is not attached, please state why



		PCP

		

		



		Baseline

		

		



		Wellcomm/SOGS

		

		



		Observations

		

		



		Any relevant reports 
e.g., SLT, Paediatrician etc.

		

		







                Please send your completed request forms and evidence to:  EY-InterventionALNPanel@torfaen.gov.uk

            Please remember:  Incomplete request forms will not be processed and will be returned.


Consent for Information Storage and Information Sharing



· I understand the information recorded on this form will be stored in a secure electronic system and used for the purpose of providing services to me and my family.

· I understand that to provide services some information will be shared with a variety of agencies including Social Services, Education, Housing, Health Services and Community Safety.

· I understand that other agencies including Social Services, Education, Housing, Health Services and Community Safety will share information with the Early support panel and provider agencies, for the purpose of appropriate services being offered.

· I understand that my request will be discussed at a multi-agency panel, also attended by an Educational Psychologist. 



Torfaen County Borough Council will handle the information you have provided in line with the provisions of the UK GDPR and the Data Protection Act 2018.  Any personal information will be held in confidence with only the necessary people able to see or use it.  Under the Data Protection Act 2018 you have the right to make a formal request in writing for access to personal data held about you or your child.  The Early Years Flying Start privacy notice can be viewed via this link.



		[bookmark: _Hlk93654623]PARENT(S)/CARER(S) SIGNATURES

By signing this form, you are agreeing to the above statements.  



		Name:

		

		Signature:

		

		Date:

		



		Name:

		

		Signature:

		

		Date:

		







		VERBAL CONSENT

		Please circle



		I, as the requester, have gained verbal consent from the family to submit this request and have explained the above consent for information storage and information sharing to the family.

		Yes

		No



		Name:

		

		Signature:

		

		Date:

		









The Council has a duty under the Children’s Act 2004 to work with partners to deliver and improve services to children and young people in the area.  Therefore, the Council may use this information for the improvement of our services and provision and may share this anonymised information where necessary with other bodies responsible for administering services to children and young people. 



When completed, please return this form, observing the data handling protocols for your organisation, to EY-InterventionALNPanel@torfaen.gov.uk 



If you require further information, please contact the Early Years Administrative team on 01495 742100 or email the above address.







This form is also available in Welsh, on request
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Request for Services Amended Version Oct 2021    Please tick as appropriate


		Flying Start

		

		FS Registration Needed:      Yes / No



		Families First

		

		FSA No:



		Other

		

		





Name of Referrer……………………………   Agency……………………………………….     Tel No. …………………………..

Name and contact number of Health Visitor [if not the referrer]……….......…………………….………………………………

		Parent/Guardian Name

		 

		Number of Children in family

		

		Flying Start Number



		Child’s Name

		

		D.O.B:

		

		



		Child’s Name

		

		D.O.B:

		

		



		Child’s Name

		

		D.O.B:

		

		



		Tel No. Home:                                                                                      

		

		Mobile:

		



		Email:

		



		Address

		



		Area

		

		Postcode

		





To be completed by the referrer


Other services involved.


		Services

		Please tick 

		Contact name and number



		Social Services


Is this currently open to Social Services?

		   

		



		Speech and Language Therapy

		

		



		Child Psychologist 

		

		



		Paediatrician

		

		



		Audiologist

		

		



		Childcare [Playgroup/Nursery etc.]

		

		



		Other, please state

		

		



		Parenting


What areas would parents/carers benefit from focusing on, in responding to the child needs? (give details where applicable) 

		Comments

		Does the Family have concerns?



		Family Emotional Health and Wellbeing




		

		



		Parent and Child Interaction




		

		



		Child Development




		

		



		Positive discipline strategies



		

		





		Parenting Support Request




		(

		Comments: Most of our groups can be offered on a one to one basis or in a group

Please state if a group or one to one support is requested

		Baby Allsorts outdoor sessions  


3-12 months 

		

		



		Family Links Ante Natal ‘Welcome to the World’ 


5 sessions 

		

		

		Incredible Years Babies Programme 0-5 months


8 sessions

		

		



		Elklan ’Let’s Talk with your Baby’ 


3-12 months


8 sessions 

		

		

		Playful Parenting


12-24 months


4 sessions 

		

		



		Family Links Workshops

1-4 years


4 sessions

		

		

		Incredible Years Toddler Programme

12-24 months


12 sessions 

		

		



		Circles of Security Programme 


0-4 years


8 sessions 

		

		

		Family Links Nurturing Programme 

1-10 years

11 sessions 

		

		



		Circles of Security Programme


4 years plus


8 sessions 

		

		

		Incredible Years Basic 

3-11 years

10 sessions

		

		



		Talking Teens (10-14 yrs.)

 4 sessions

		

		

		PAFT Parents as First Teachers: 


pre-birth to 4 years; 1-1 bespoke package of care in the home

		

		



		Incredible Years Baby Home Coaching:

0-5mths

1-1 support in the home

		

		

		Incredible Years  Toddler Home Coaching:


12-24mths

1-1 support in the home



		

		





Flying Start Services Involved:


		Are any children currently attending any of the following groups

		Please circle

		Comments



		Playing Together

		Yes/No

		



		Talking Together

		Yes/No

		



		Family Fun Time

		Yes/No

		



		Wriggly Woos

		 Yes/No 

		





		Childcare 

		Please circle

		Contact Details 



		Does the child attend Flying Start Childcare/ Childminder

		 Yes/No

		





		Families First 

		Please circle

		Details 



		Has an FSA been completed?

		Yes/ No

		



		Who is the Lead Worker?

		

		



		What is the FSA Ref No:

		

		





Additional comments / risks.


		Has a family assessment been completed?


FLYING START HV ONLY

		High                                    Medium                                   Low


Intensive                           Enhanced                            Universal     



		Is the home safe to visit?

		Yes                                         No 



		Are there any concerns visiting the family home?


e.g. neighbourly disputes, pets, drug / alcohol misuse

		



		Any further information regarding the family that may be beneficial to know to enable appropriate support.

		



		Does the practitioner need to contact the referrer prior to contacting the family?

		Yes                                        No



		Referrer acknowledges the need to inform service of any changes in family circumstances.

		Signed 

Date – 





Consent for information storage and information sharing:


I understand the information that is recorded on this form and that it will be stored and used for the purpose of providing services to me and my family.


		Signed (Parent/ Carer):

		

		Print Name:

		

		Date:

		



		Signed (Parent/ Carer):

		

		Print name:

		

		Date:

		





FOR VERBAL CONSENT – MUST BE COMPLETED


I as the referrer have gained verbal consent from the family to submit this referral and have explained the above consent for information storage and information sharing to the family.


		Verbal Consent has been gained




		





		Referred by (signed):

		        

		Job Title:

		 



		Print Name:




		        

		Date:

		





Please note that referrals will not be processed unless fully completed. Any incomplete forms will be returned to the referrer. 

		Approved by: 

		Date: 





If Flying Start:


Please send completed form to Irene Mahon, Cwmbran Integrated Children’s Centre, Ton Road, Cwmbran, NP44 7LE


EarlyYearsFamilySupportTeam@torfaen.gov.uk / 01633 647402 / 07950 187925


If Families First please send completed form to Yvonne Hayes 6th Floor Civic Centre Pontypool NP4 6YB


Yvonne.hayes@torfaen.gov.uk / 01495 766479 / 07939 536644 

EARLY YEARS FAMILY SUPPORT TEAM USE ONLY

Enw’r plenty / Child’s name:                                   

Dyddiad geni / Date of birth:


Enw’r rhiant / Parent’s name:


		Dyddiad /


Date

		Arsylwad / Observation

		Arwydd / 


Sign



		

		

		





Office Use Only







Group:                                                            Venue:                                                     Date:



Return to FF Parenting Co-ordinator:      Yes / No
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�
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TTAC Planning Tool Early Years to Primary.pub
TTAC: 
Initial Transition Plan
Building positive 
proactive relationships with parents
Primary staff 
awareness and skills
Joint planning 
documents (for 
September)
Peer relationships
Involvement in 
Primary school 
transitional visits 
and meetings
Differentiated visit preparation
Closure
Skill building 
(coping with change)
Group circle time; Changes
Activities around 
going to a new school
Preparing parents
Group activities
‘Tool box’ to take to new school
Additional visits
Meet key worker
Identify safe space
Class/school activities
Possible experiences with key staff
Careful planning of ‘standard’ visits
Consideration of assemblies, etc. 
Additional support from trusted worker (early years setting)
Planning groups and support
Structured opportunities to develop friendships
Buddy/Mentor
Summer activities
Families First support
IPP
Training needs 
identified and met
IPP
disseminated
Briefings/planning meetings in summer term with all key staff
One page profile 
disseminated
Risk Assessment and PHP
Supply teacher alternative arrangements
Time-out 
arrangements
Involvement of external 
agencies and role
Unstructured time support
Safe spaces
Key adult/support
Incident management/debriefing arrangements
Small group support
Which staff/modified day
Buddy
Early Years Tasks
Joint Early Years/Primary Tasks
Primary Tasks
TTAC Planning Tool; Early Years to Primary 
Portage
Preferred activities
Flying Start Provision
Attend MPP meetings
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Early Years Intervention Panel Request



Purpose 



The Torfaen Early Support panel has been established to provide a single point of access to provide early support to families with pre-school children with possible emerging needs.  The panel aims to join up the multi-agency support making full use of systems and resources available.  



· The panel will receive all applications via email. Cut-off date for each panel to be circulated termly.

· The panel will meet fortnightly, and requests will be considered by all services at a panel. 

· The request will be allocated to the most appropriate team. 

· You will be advised of the outcome via email 



Please note:	All applications need to be completed fully with relevant evidence supplied and consent. If not, they will be returned to requester.





Panel Process



		The request for involvement form is completed by the setting and are returned to the Early Years ABS hub 
(EY-InterventionALNPanel@torfaen.gov.uk).



		

		[image: ]

		



		The request is checked to ensure that all information that is required has been submitted. Criteria for each grant is met. Settings will be contacted to provide missing/additional information where necessary prior to discussion at the panel.



		[image: ]

		

		



		Panel meetings are held every two weeks and each request is discussed and the intervention of request for support decided upon.

		

		Onward signposting or requests for other agencies involvement are made where appropriate e.g. Tafarn Newydd/



		[image: ]

		

		



		After the panel: Following approval by panel where no childcare setting has been identified, we will request the requester liaises with the parent/carer and FIS to identify a childcare provider registered with us for Childcare Support, the parent/carer will not be informed of the decision until we receive the childcare information. On receipt of confirmation of the childcare setting, we will then notify the parent/carer of the approved application by email, copying the childcare provider into the correspondence.  This is followed up in writing to the childcare setting and parent/carers and is completed within 6 working days of the panel date, subject to receiving confirmation of the childcare setting.



		

		[image: ]

		



		Monitoring – following the intervention of advice the panel will monitor the support/intervention provided and request updates on a termly basis. 








Panel Members



		Name

		Role



		Charlotte Dickens

		Early Years Manager and Early Years ALNLO



		Hayley Morgan

		Childcare Manager



		Emma Treadgold

		Flying Start Manager



		Alyson Costa

		Lead Educational Psychologist or member of EP service.



		Tracey Tucker/Donna Lewis 

Core ALN team 

		Inclusion Link Officer



		Lena Evans/ Lisa Trenchard

		Health representative



		Dee Kostanjevec

		Additional Learning Needs Support Officer for the Childcare Offer for 3–4-year-olds         



		Wendy Parker

		Early Language Development Team Leader



		Kate Pike

		Flying Start Enhancement Co-ordinator



		Michalla Metcalfe

		Early Years Support Officer



		Emma Humby-Chan

		Speech and Language Therapy



		Irene Mahon

		Early Years Family Support Team Leader







Our Early Support services



		Service

		Criteria



		Playing Together Group

		A small group for children 15 months plus with global delay and delayed play and talking skills



		Talking Together Group

		A small group for children 18 months with moderately delayed play/ or talking skills



		Short term home support

		1:1 sessions for parents/carers and children aged 0-4 years who need support to develop the child’s play and talking skills before accessing group.



		Wriggly Woos 

		A small stay and play group for children aged 17 months – 4 years with or waiting for a diagnosis of Autistic Spectrum Disorder. This group offers a bespoke package of care, dependant on the family’s needs at that time. We aim to support families through the journey of diagnosis, making the necessary requests to services all the way to the transition process to starting school. 



		ALN Support Officer 
Child Care Offer 
3-4 yr olds

		Provides support for Childcare Offer Providers and Foundation Phase Settings/schools on matters relating to ALN. To ensure systems are in place to provide guidance, advice, support, and expertise directly to registered Childcare Offer providers 

Works with individual families who access the Childcare Offer 3–4-year-olds who have identified emerging needs, to support and provide information, advice, and guidance. As well as contributing to the formulation, implementation, monitoring and evaluation of IDP’s and the early resolution of any concerns. 



		Flying Start Early Years Support Officer ALN / Transitions

		Individual family support for children with emerging or identified additional needs transitioning into childcare. Support throughout the transition process with person centred planning meetings held regularly to ensure that child’s individual needs are met, and the right support is in place. Ongoing support for childcare settings – setting targets, implementing support strategies, and working with all professional’s supporting the child / family.



		Educational Psychology Team (EPS)

		The EPS will support with delivering relevant training to EY settings and practitioners. The team will offer ‘drop in’ sessions for staff and parents. Individual consultations may be offered with staff and parents, in relation to more complex cases. This would sometimes involve observation and play-based assessment with children. 












Early Years Intervention Panel Request Form

Please remember:  Incomplete request forms will not be processed and will be returned.





		Requestor’s Details



		Name:

		

		Agency:

		



		Contact number:

		

		E-mail:

		



		Name and contact details of the health visitor:

		







		Household details



		Child’s Full Name

		

		DOB

		



		Address

		



		

		

		Post Code

		



		Telephone No.

		

		Mobile:

		



		Email Address

		



		Key Household members



		First Name

		Surname

		Relationship to child

		DOB



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		







		Background and Contextual Factors: Include details regarding relevant significant life events, birth and developmental history, family history of learning needs, family history of mental health needs. 



		










OBSERVATIONS (shared observations of Requester and family)

		

		Strengths

		Needs



		Social, Emotional and Behavioural development (including attention and concentration, wellbeing, managing emotions, behaviour)

		

		



		Play and learning skills

		

		



		Social interaction and communication

		

		



		Understanding

e.g., following instructions

		

		



		Talking/ Spoken Language

e.g., naming objects, using sentences

		

		



		Speech Sounds 

NB if you only have concerns about the child’s speech sounds, please refer directly to Speech and Language Therapy

		

		



		Physical skills

e.g., independently walking, needs equipment to support mobility, non-mobile

		

		



		Sensory and Medical needs

e.g., any medications taken, any allergies, any feeding difficulties, visual or hearing impairment.

		

		










		What support is currently in place?



Update from the PCP plan/meeting/review 

		Brief overview 





		Expectations of the Early Intervention request for support 

		Brief overview 







SERVICES INVOLVED

		[bookmark: _Hlk93580181]EARLY LANGUAGE SUPPORT

		Please circle

		Comments



		[bookmark: _Hlk93579931]Did the child have an 18-month WellComm assessment? Please attach copy

		Yes

		No

		



		Did the child attend any early language groups?

		Yes

		No

		If no, why?







		PARENTING

		Please circle

		Comments



		Is the family attending groups or have they been requested? e.g., Stay and Play/Family Fun Time?

		Yes

		No

		



		Is parenting support being accessed?

		Yes

		No

		



		Is the family receiving support from a Community Health Nursery Nurse or Families First Project Worker e.g., for potty training/ sleep/ boundaries?

		Yes

		No

		







		CHILDCARE

		Please circle

		Comments



		Does the child attend Childcare/Childminder? 

		Yes

		No

		Please state where and for how many days:





		Transition into Nursery Education (3–4-year-olds)

		Date:

Nursery setting:



		Transition into School - Reception

		Date:

School:



		Has a PCP transition been set?

		Date:



		Do they access any funding grants? Please tick 



		Childcare Offer

		

		Childcare Support - Fees

		



		Education (Non-Maintained)

		

		Childcare Support – Additional Support 

		



		Educational Psychologists (for children in receipt of Childcare support)

		

		SALT (for children in receipt of Childcare Support)

		











		OTHER SERVICES



		Services

		Please tick 

		Contact name and number



		Are the family known to Flying Start?

		

		



		Are the family known to Families First?

		

		



		Are the family currently open to Social Services?

		

		



		Speech and Language Therapy

		

		



		Child Psychologist CAMHS

		

		



		Paediatrician

		

		



		Audiologist

		

		



		Other: e.g. :Tafarn Newydd Portage/Serennu/OT

		

		







		ADDITIONAL COMMENTS/RISKS



		Has a FRAIT assessment been completed by the health visitor?

		Please tick 



		

		Intensive

		

		Enhanced

		

		Universal

		



		Is the home safe to visit? Are there any concerns visiting the family home?  e.g., neighbourly disputes, pets, drug / alcohol misuse

		



		Any further information regarding the family that may be beneficial to know to enable appropriate support.

		



		Does the practitioner need to contact the requestor prior to contacting the family?

		







		Requester acknowledges the need to inform service of any changes in family circumstances.



		Name:

		

		Signature:

		

		Date:

		







		EVIDENCE CHECKLIST

		Tick  if attached

		If evidence is not attached, please state why



		PCP

		

		



		Baseline

		

		



		Wellcomm/SOGS

		

		



		Observations

		

		



		Any relevant reports 
e.g., SLT, Paediatrician etc.

		

		







                Please send your completed request forms and evidence to:  EY-InterventionALNPanel@torfaen.gov.uk

            Please remember:  Incomplete request forms will not be processed and will be returned.


Consent for Information Storage and Information Sharing



· I understand the information recorded on this form will be stored in a secure electronic system and used for the purpose of providing services to me and my family.

· I understand that to provide services some information will be shared with a variety of agencies including Social Services, Education, Housing, Health Services and Community Safety.

· I understand that other agencies including Social Services, Education, Housing, Health Services and Community Safety will share information with the Early support panel and provider agencies, for the purpose of appropriate services being offered.

· I understand that my request will be discussed at a multi-agency panel, also attended by an Educational Psychologist. 



Torfaen County Borough Council will handle the information you have provided in line with the provisions of the UK GDPR and the Data Protection Act 2018.  Any personal information will be held in confidence with only the necessary people able to see or use it.  Under the Data Protection Act 2018 you have the right to make a formal request in writing for access to personal data held about you or your child.  The Early Years Flying Start privacy notice can be viewed via this link.



		[bookmark: _Hlk93654623]PARENT(S)/CARER(S) SIGNATURES

By signing this form, you are agreeing to the above statements.  



		Name:

		

		Signature:

		

		Date:

		



		Name:

		

		Signature:

		

		Date:

		







		VERBAL CONSENT

		Please circle



		I, as the requester, have gained verbal consent from the family to submit this request and have explained the above consent for information storage and information sharing to the family.

		Yes

		No



		Name:

		

		Signature:

		

		Date:

		









The Council has a duty under the Children’s Act 2004 to work with partners to deliver and improve services to children and young people in the area.  Therefore, the Council may use this information for the improvement of our services and provision and may share this anonymised information where necessary with other bodies responsible for administering services to children and young people. 



When completed, please return this form, observing the data handling protocols for your organisation, to EY-InterventionALNPanel@torfaen.gov.uk 



If you require further information, please contact the Early Years Administrative team on 01495 742100 or email the above address.







This form is also available in Welsh, on request
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Early Years Intervention Panel Request



Purpose 



The Torfaen Early Support panel has been established to provide a single point of access to provide early support to families with pre-school children with possible emerging needs.  The panel aims to join up the multi-agency support making full use of systems and resources available.  



· The panel will receive all applications via email. Cut-off date for each panel to be circulated termly.

· The panel will meet fortnightly, and requests will be considered by all services at a panel. 

· The request will be allocated to the most appropriate team. 

· You will be advised of the outcome via email 



Please note:	All applications need to be completed fully with relevant evidence supplied and consent. If not, they will be returned to requester.





Panel Process



		The request for involvement form is completed by the setting and are returned to the Early Years ABS hub 
(EY-InterventionALNPanel@torfaen.gov.uk).
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		The request is checked to ensure that all information that is required has been submitted. Criteria for each grant is met. Settings will be contacted to provide missing/additional information where necessary prior to discussion at the panel.
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		Panel meetings are held every two weeks and each request is discussed and the intervention of request for support decided upon.

		

		Onward signposting or requests for other agencies involvement are made where appropriate e.g. Tafarn Newydd/
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		After the panel: Following approval by panel where no childcare setting has been identified, we will request the requester liaises with the parent/carer and FIS to identify a childcare provider registered with us for Childcare Support, the parent/carer will not be informed of the decision until we receive the childcare information. On receipt of confirmation of the childcare setting, we will then notify the parent/carer of the approved application by email, copying the childcare provider into the correspondence.  This is followed up in writing to the childcare setting and parent/carers and is completed within 6 working days of the panel date, subject to receiving confirmation of the childcare setting.
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		Monitoring – following the intervention of advice the panel will monitor the support/intervention provided and request updates on a termly basis. 








Panel Members



		Name

		Role



		Charlotte Dickens

		Early Years Manager and Early Years ALNLO



		Hayley Morgan

		Childcare Manager



		Emma Treadgold

		Flying Start Manager



		Alyson Costa

		Lead Educational Psychologist or member of EP service.



		Tracey Tucker/Donna Lewis 

Core ALN team 

		Inclusion Link Officer



		Lena Evans/ Lisa Trenchard

		Health representative



		Dee Kostanjevec

		Additional Learning Needs Support Officer for the Childcare Offer for 3–4-year-olds         



		Wendy Parker

		Early Language Development Team Leader



		Kate Pike

		Flying Start Enhancement Co-ordinator



		Michalla Metcalfe

		Early Years Support Officer



		Emma Humby-Chan

		Speech and Language Therapy



		Irene Mahon

		Early Years Family Support Team Leader







Our Early Support services



		Service

		Criteria



		Playing Together Group

		A small group for children 15 months plus with global delay and delayed play and talking skills



		Talking Together Group

		A small group for children 18 months with moderately delayed play/ or talking skills



		Short term home support

		1:1 sessions for parents/carers and children aged 0-4 years who need support to develop the child’s play and talking skills before accessing group.



		Wriggly Woos 

		A small stay and play group for children aged 17 months – 4 years with or waiting for a diagnosis of Autistic Spectrum Disorder. This group offers a bespoke package of care, dependant on the family’s needs at that time. We aim to support families through the journey of diagnosis, making the necessary requests to services all the way to the transition process to starting school. 



		ALN Support Officer 
Child Care Offer 
3-4 yr olds

		Provides support for Childcare Offer Providers and Foundation Phase Settings/schools on matters relating to ALN. To ensure systems are in place to provide guidance, advice, support, and expertise directly to registered Childcare Offer providers 

Works with individual families who access the Childcare Offer 3–4-year-olds who have identified emerging needs, to support and provide information, advice, and guidance. As well as contributing to the formulation, implementation, monitoring and evaluation of IDP’s and the early resolution of any concerns. 



		Flying Start Early Years Support Officer ALN / Transitions

		Individual family support for children with emerging or identified additional needs transitioning into childcare. Support throughout the transition process with person centred planning meetings held regularly to ensure that child’s individual needs are met, and the right support is in place. Ongoing support for childcare settings – setting targets, implementing support strategies, and working with all professional’s supporting the child / family.



		Educational Psychology Team (EPS)

		The EPS will support with delivering relevant training to EY settings and practitioners. The team will offer ‘drop in’ sessions for staff and parents. Individual consultations may be offered with staff and parents, in relation to more complex cases. This would sometimes involve observation and play-based assessment with children. 












Early Years Intervention Panel Request Form

Please remember:  Incomplete request forms will not be processed and will be returned.





		Requestor’s Details



		Name:

		

		Agency:

		



		Contact number:

		

		E-mail:

		



		Name and contact details of the health visitor:

		







		Household details



		Child’s Full Name

		

		DOB

		



		Address

		



		

		

		Post Code

		



		Telephone No.

		

		Mobile:

		



		Email Address

		



		Key Household members



		First Name

		Surname

		Relationship to child

		DOB



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		







		Background and Contextual Factors: Include details regarding relevant significant life events, birth and developmental history, family history of learning needs, family history of mental health needs. 



		










OBSERVATIONS (shared observations of Requester and family)

		

		Strengths

		Needs



		Social, Emotional and Behavioural development (including attention and concentration, wellbeing, managing emotions, behaviour)

		

		



		Play and learning skills

		

		



		Social interaction and communication

		

		



		Understanding

e.g., following instructions

		

		



		Talking/ Spoken Language

e.g., naming objects, using sentences

		

		



		Speech Sounds 

NB if you only have concerns about the child’s speech sounds, please refer directly to Speech and Language Therapy

		

		



		Physical skills

e.g., independently walking, needs equipment to support mobility, non-mobile

		

		



		Sensory and Medical needs

e.g., any medications taken, any allergies, any feeding difficulties, visual or hearing impairment.

		

		










		What support is currently in place?



Update from the PCP plan/meeting/review 

		Brief overview 





		Expectations of the Early Intervention request for support 

		Brief overview 







SERVICES INVOLVED

		[bookmark: _Hlk93580181]EARLY LANGUAGE SUPPORT

		Please circle

		Comments



		[bookmark: _Hlk93579931]Did the child have an 18-month WellComm assessment? Please attach copy

		Yes

		No

		



		Did the child attend any early language groups?

		Yes

		No

		If no, why?







		PARENTING

		Please circle

		Comments



		Is the family attending groups or have they been requested? e.g., Stay and Play/Family Fun Time?

		Yes

		No

		



		Is parenting support being accessed?

		Yes

		No

		



		Is the family receiving support from a Community Health Nursery Nurse or Families First Project Worker e.g., for potty training/ sleep/ boundaries?

		Yes

		No

		







		CHILDCARE

		Please circle

		Comments



		Does the child attend Childcare/Childminder? 

		Yes

		No

		Please state where and for how many days:





		Transition into Nursery Education (3–4-year-olds)

		Date:

Nursery setting:



		Transition into School - Reception

		Date:

School:



		Has a PCP transition been set?

		Date:



		Do they access any funding grants? Please tick 



		Childcare Offer

		

		Childcare Support - Fees

		



		Education (Non-Maintained)

		

		Childcare Support – Additional Support 

		



		Educational Psychologists (for children in receipt of Childcare support)

		

		SALT (for children in receipt of Childcare Support)

		











		OTHER SERVICES



		Services

		Please tick 

		Contact name and number



		Are the family known to Flying Start?

		

		



		Are the family known to Families First?

		

		



		Are the family currently open to Social Services?

		

		



		Speech and Language Therapy

		

		



		Child Psychologist CAMHS

		

		



		Paediatrician

		

		



		Audiologist

		

		



		Other: e.g. :Tafarn Newydd Portage/Serennu/OT

		

		







		ADDITIONAL COMMENTS/RISKS



		Has a FRAIT assessment been completed by the health visitor?

		Please tick 



		

		Intensive

		

		Enhanced

		

		Universal

		



		Is the home safe to visit? Are there any concerns visiting the family home?  e.g., neighbourly disputes, pets, drug / alcohol misuse

		



		Any further information regarding the family that may be beneficial to know to enable appropriate support.

		



		Does the practitioner need to contact the requestor prior to contacting the family?

		







		Requester acknowledges the need to inform service of any changes in family circumstances.



		Name:

		

		Signature:

		

		Date:

		







		EVIDENCE CHECKLIST

		Tick  if attached

		If evidence is not attached, please state why



		PCP

		

		



		Baseline

		

		



		Wellcomm/SOGS

		

		



		Observations

		

		



		Any relevant reports 
e.g., SLT, Paediatrician etc.

		

		







                Please send your completed request forms and evidence to:  EY-InterventionALNPanel@torfaen.gov.uk

            Please remember:  Incomplete request forms will not be processed and will be returned.


Consent for Information Storage and Information Sharing



· I understand the information recorded on this form will be stored in a secure electronic system and used for the purpose of providing services to me and my family.

· I understand that to provide services some information will be shared with a variety of agencies including Social Services, Education, Housing, Health Services and Community Safety.

· I understand that other agencies including Social Services, Education, Housing, Health Services and Community Safety will share information with the Early support panel and provider agencies, for the purpose of appropriate services being offered.

· I understand that my request will be discussed at a multi-agency panel, also attended by an Educational Psychologist. 



Torfaen County Borough Council will handle the information you have provided in line with the provisions of the UK GDPR and the Data Protection Act 2018.  Any personal information will be held in confidence with only the necessary people able to see or use it.  Under the Data Protection Act 2018 you have the right to make a formal request in writing for access to personal data held about you or your child.  The Early Years Flying Start privacy notice can be viewed via this link.



		[bookmark: _Hlk93654623]PARENT(S)/CARER(S) SIGNATURES

By signing this form, you are agreeing to the above statements.  



		Name:

		

		Signature:

		

		Date:

		



		Name:

		

		Signature:

		

		Date:

		







		VERBAL CONSENT

		Please circle



		I, as the requester, have gained verbal consent from the family to submit this request and have explained the above consent for information storage and information sharing to the family.

		Yes

		No



		Name:

		

		Signature:

		

		Date:

		









The Council has a duty under the Children’s Act 2004 to work with partners to deliver and improve services to children and young people in the area.  Therefore, the Council may use this information for the improvement of our services and provision and may share this anonymised information where necessary with other bodies responsible for administering services to children and young people. 



When completed, please return this form, observing the data handling protocols for your organisation, to EY-InterventionALNPanel@torfaen.gov.uk 



If you require further information, please contact the Early Years Administrative team on 01495 742100 or email the above address.







This form is also available in Welsh, on request
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Request for involvement.doc


Request for involvement from the Support Officer for Children and Young People with an Autism Spectrum Disorder (ASD)


Education Department, Civic Centre, Pontypool, NP4 6YB


 01495 766967 

Personal Details Form to be completed before the involvement of the ASD Support Officer with young people and their families 


		Name of Young Person:

		Name of Early Years / School provision:



		Home Address:




		Looked After Child?  Yes/No





		Date of birth:

		Gender:

		In Full Time Education?


Yes  No



		Diagnosis:




		Date of diagnosis:




		Is the child already known to the LEA?








		Names of other professionals/ support agencies involved: The sharing of information between agencies is an important part of identifying the support your child may need, as it provides a fuller picture of your child’s strengths and needs to ensure that we work in a person centred way.







		What do you think are the key needs of this child and family?







Please ask parents/carers to complete the following box, with your assistance. This is necessary before involvement from the ASD Support Officer can begin

. 

The information that you provide will be used to consult with the Autism Support Officer about your child. Torfaen County Borough Council, in fulfilling its data protection obligations, will treat all personal data submitted by you, held manually and/or on a computer database with security, confidentiality and care. By giving your consent, Information may be shared with other agencies that are directly involved in the provision of the education, health and social care of your child, these agencies are listed above. The use of personal information provided on this form will be processed under the requirements of The Data Protection Act. A privacy notice detailing how we use information about you and how we protect your privacy can be found on our website:


https://www.torfaen.gov.uk/en/Related-Documents/Data-Protection-and-Freedom-of-Information/Privacy-Notices/Education/Autistic-Spectrum-Disorder-Support-Privacy-Notice.pdf 


If at any time you choose to withdraw your consent for our involvement, you may contact us in writing at the address above

Parent or Carer Permission for ASD Support Officer Involvement.

Members of the relevant profession have discussed the involvement of the ASD Support Officer with me and the sharing of information with other agencies. 


I give permission for an ASD Support Officer consultation about my child                            (Name) ________________            and for the ASD Support Officer to see my child in class or individually. 


Names and titles of parent(s)/carer(s) (Mr, Mrs, Ms, Dr) 


_____________________________________________________________________________


_____________________________________________________________________________ 


Contact telephone number (s):     __________________________________________


My child’s main language at home is:  _______________________________________


My child’s ethnicity is: ____________________________________________________

 SEQ CHAPTER \h \r 1

Any additional information or views that you wish to be recorded:


Parent / Carer Signature(s):  ________________________   Date:  ______________                                  


Name of Individual completing Personal Details Form: ......................……………………..

Contact details:……………………………………………
Date:……………………….....


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